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8:30-9:30 | ELIA

Epyaotripo 1 / Workshop 1

8:30 - 9:30

Otav ol lotopieg Zuvavtouv Tov Kwdika: H YTTOAOYLOTIKA ZKEWN WG
Movordtt ywa tov lNpwipo I'pappationd

K. Melliou"?, K. Nikolopoulou®

'Directorate of Primary Education of Piraeus, Education Consulting, Greece
*University of Western Macedonia, Early Childhood Education, Greece
*Directorate of Primary Education of Piraeus, Headmistress of 4th Kindergarten of Piraeus, Greece

H YrioAoyloTikn ZkEwn avayvwpiletal dLlebvdg we 0 YPAUMATIONOG Tou 210U awva, KaBweg oUVOEETAL PE
v avdmntugn deglotritwy avdiuong, enihuong poPAnudtwy Kat yetayvwong. Ot Bactkeg Tng dlacTtdoelg
(armoouvBeon, avayvwplon TEOoTUTwY, apaipeon kat aAyopLBuLKr OKEWN) TIPOCTPEPOUV OTOUG JABNTES Kal
TIQ MaBATPLEG YVWOTKA epyaleia Tou evioxUouv Tnv Lkavotntd Toug va riidepiCouv Kat va availouv
ouvBeTa mpoBARuaTa, va evtomni{ouv Ta oucLWon OTOLYXEIQ TOUG KAl VA OpYAVWVOUV TLG TIANPOPOPIES O
OUVEKTIKEG OOMER, OLadlkaaoieg Tou opoldouv Kat BewpolvTal e§loou BepeALWdELG yia TNV avdrtuén
oUyxXpovwv OeELOTHTWY Kal TPOTIWY OKEWYNG.

v NMPooxoALKr ekmaideuon, n apriynon arnotelel akpoywviaio AiBo yia Tnv avdmntugn Tou ypaupaTiopou.
Qotdo0, Ta Yikpd mawdd ocuxvd SUCKOAeUOVTAL VA OPYAVWOOUV Ta YEyovoTa PE Aoyikr akoloubia, va
evtornioouv TLG KUpLeg LOEEQ Iy va dtatnprjoouv Tn cuvoxn plag otopiag. H evowpdtwon tg
YTOAOYLOTIKAG ZKEWNG OTLG TIPAKTLKEG agrjynong kat dnuioupyiag Lotoplwv propel va anoteA€oel €va
£(00g douNPEVNG YVWOTIKAG «OKAAWOLAG» TIou Bonbd tnv opydvwaon Kal ETILKOVWVIA TwV LOEWY TOUG e
cagrvela Kat cuvoxr. H avdmrtuén apnynuatikwv 0eElotitwy, 61w n opydvwon tTng MAOKNG, N
aAAnAouyia yeyovdtwy Kat n dtatripnomn cuvoxrig, eolnobETouv avdAoyeg YVWOTLKEG AetToupyleg e
ekelveg Tou evepyortolel N UTIOAOYLOTLKY OKEWN, ETILTPEMOVTAG 0TaA MAdLd va «OKEPTOVTAL oav
TIPOYPAUUATLOTEG» KAL VA «dnuLoupyouv oav ouyypapel(g» yeoa arnd avamntu§lakd KatdAAnAeg
OpaocTNPELOTNTEG.

To mpotelvduevo epyaatrplo dlepeuvd Tn dlacUvOeon TNG APrjynong Kat TNG UTIOAOYLOTLKAG OKEWNG OTNV
TPOGXOALKY ekmaldeuon, TipoTeivovTag €va matyviwdeg, SLETLOTNHOVLKS TAalolo udénong. Meoa and
«aOUVOETEG» UN WNPLakEG (unplugged) 0pacTnPELOTNTEG, OL CUPPETEXOVTEG Ba eUMAaKoUV 0Tn dnuoupyia
LOTOPLWYV PE XPrion KapTwyv dLadoxrig kat rvdkwy ddta&ng (storyboards), epapudlovtag OTPATNYLIKEG
anooUvBeong Kat dnploupyiag alyopBuou. 2Tn CUVEXELQ, HECW UTIOAOYLOTLKAG aPpriynong Pe T Xprion
arnhoU TIPOYPAUHATL{OUEVOU POUTIOT, Ba SLEPEUVHCOUV TIWGS OL APNYNUATIKEG DOUEG PTtopoUV va
«HMETAPPACTOUV» OE EVTOAEG, Kivnomn Kal Opdon, KaBLoTWVTAG ATTES TLG APnNENPEVES EVVOLEG TNG
UTTIOAOYLOTLKNAG OKEWYNG.

To epyaoctriplo avadelkvUel TOV TPOTIO |E TOV OO0 N EVOWUATWON TNG UTIOAOYLOTIKNG OKEWNG OTLG
TIPAKTIKEG aPriynong Propel va Aettoupynioel wg evta&lakd Kat JETAoXNHATIOTIKG JOVOTIATL TIPOG TOV
TPWLHO YpapuaTlopd. MapdAAnAa, poteivel €va povTEAo Madaywylkng katvotouiag mou KaAAlepyel
ONMLoOUPYLKATNTA, TN ouvepyaaoia Kal Tn AOYLKN OKEWN, evOuvauwvovtag ta nawdild va avartiooovtal wg
evepyol, avaoTtoxaoTiko( kat dnuoupyikol popelg vorjuatog ota olyypova padnolakd neptdAiovta.
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8:30-9:30 | KYRENIA

Epyaotriplo 2 / Workshop 2

8:30 - 9:30

«Apnynon oe dpdon»: AELorolwvtag Talvieg PIKpoU PNKoug Xwplg Adyla
KAl PEATLOTEG TIPAKTLKEG YLA TN ONLOUPY(a CUPTIEPLANTITLKWY TAEEWVY

L. Kourea', A. Fella', M. Rodosthenous-Balafa'
'University of Nicosia, Education, Cyprus

‘Evag onpavtikdg aptBuog nadwy atny MNpwtopfdbuia Eknaideuon avtiyetwriilel coBapeg OUoKOAlEG TN
MAbnon kat otnv kowvwvik aAAnAenidpaon (Vaughn & Fletcher, 2021). Ot SuokoAleg QUTEG TIPOKUTITOUV
arnod ouvOUACHO ATOUIKWY TIAPAYOVTWY (TLY., YAWOOLKEG KAl PVNMOVLKEG OeELOTNTEG) Kal TIEPLBAANOVTIKWY
TIAPAUETPWV (TLX., OLOAKTIKEG TIPAKTLKER, EAAELYN eUAOYWYV TIpocappoywv). Idaitepa eudAwta eival adid
pe avarinpieg, mawdid and dLapopeTLkd YAWOOTLKA KAl TIOALTIOUKA TiepLBdAAovTa, kabwg Kat adld xaunAou
KOLVwVLKO-0lKovoptkoU etinedou (Namkung & Fuchs, 2024). Ot ouddeg auteg ouxva napouctd{ouv
TIEPLOPLOUEVN YAWGCOLKN ETIAPKELQ, N omto{a eTidpd apvnTKA oTnV avdartuén avayvwaoTIKWY Kal YPATTTwY
OELOTHTWY aAAd Kal OTLG KOLVWVIKO-OUVALOONUATIKEG OXEOELG HE oUVOUNAKOUG Kat eKMatdeuTikoUg
(Yiimaz, 2021).

2 Komdg Tou epyactnpiou elval n mapouaciaon evog kKawvotouou napeppatikol Mpoypdupatog evioxuong
TWV aPpnNyNUATkwy deELOTATWY OAWYV TWV MALdLWV TNG YEVIKAG TAENG. To mapeuPBatikéd mpdypauua
otnplletal oTIg BaoLKEG APXEG TNG ATOTEAEOUATIKNG SLOaCKAAlQg pe oTOX0 TNV augnon Tng evepyouq
OUMMETOXNG TWV MAdLWV 0TO JdBnua Kat Tnv evOUVAPwon Twv EKMAOEUTLKWY YLA va avTarokplBouv oTiq
ToK{AEQ paBnoLakeg avdykeg. To ev Adyw Tipdypaupa propel va epapuootel 0to MAaiolo g
npwTtoyevoug POAnyYng yia tn dnuloupyia evég lodTiyou Kat dikatou pabnaolakou neptBdAlovtog yia
O6Aoug. TovileTal MWEG TO CUYKEKPLUEVO TIPOYPAPA £PAPUOCTNKE O TatdLd Tou dSnUOoTIKoU aoAelou katd
TNV TPonyoUEevn OXOALKY] Xpovid HECW TIELPAPATLKNG HEAETNG, Ta TIopl{opata tng omnoiag €xouv potabel
o€ AAAn elorjynon.

EdIkdTEPQ, OL CUPPETEXOVTEG/OUCEG avapeveTal: (a) va yvwploouv TLG BAOLKEG ETILOTNHOVLKEG APXEG Kal
TO TMEPLEXOHEVO TNG OLOAKTLKAG MapEPBaong, (B) va epapudoouv dpactnpldtnteg nou otnplfovtal otn
can ddackaAia, (y) va eunmAakolv og TaLyvIWdeLg dpacTnELOTNTEG AVATTTUENG APpNYNHATIKWY deEloTATWVY
Kat (d) va alomowjoouv TLG Tavieg Pikpou prikoug Xwpig Adyla wg epyaleio mpowbnong Tng
OUPTEPLANTITIKNG ekTtaideuong. To nmapov epyacTtriplo anoteAeital and tpia pepn: (a) Mepog A: Eloaywyn
0TA XOPAKTNPELOTLKA KAl TIG CUPPBACELSG TWV TAVLWV PLKPOU PKOoUG XwpIlg AdyLa E TIPAKTLKEG ELONYNOELG
a&lomo(norg Toug 0To YAWOOLKS pdbnua, (B) Mépog B: Eloaywyr] OTLG BACIKEG ApXEG AQTMOTEAECHATLKAG
owaockaAiag pe mapadelypara oTpatnylkwy, Onwg: n oagprig ddackaAia, n kabodriynon and cuvounAikoug,
n EVEPYOQ aQvTArnoKpLon TIALdLWY, N CUYKEKPLUEVN BETIKY avatpopoddtnon Kat (Y) MEpog IM: H otoxobeoia
Kal To SLOAKTIKS TEpLEXOPEVO TOU TTapeURaTikoU Tipoypdupatog pabnotakrg otripEng PIVOT.
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8:30-9:30 | AMMOCHOSTOS HALL

Epyaotriplo 3/ Workshop 3

8:30-9:30
Integrating 21st century literacy in literary analysis to foster paradigm shifts

K. Konstantinides - Vladimirou'
'Ministry of Education, Sport & Youth, Cyprus

This workshop is designed under the assumption that when we integrate 21st century literacy in literary
analysis, students can experience paradigm shifts. The assumption being made relies on the power of 21st
century literacy to expand the scale of social interaction between students, and on the skills it entails, namely
critical thinking and metacognition.

Critical thinking enables students to analyse literary characters’ core attitudes, interpret concepts, evaluate
ideas, debate, and construct meanings. Metacognition, which challenges students to think about their own
thinking and doing, empowers them to reflect on their own behaviour and practices, and ultimately change the
way they act in the real world. This is exactly what a paradigm shift refers to: a fundamental change in the
approach of a discipline or practice.

Underpinning the emphasis placed on paradigm shifts is the expectation that while analysing works of
literature, students will experience changes which are in positive directions. Being positive, paradigms, which
are the sources of our attitudes and relationships with others, will contribute to the creation of more value-
based contemporary societies.

The scope of the workshop is focused on learning techniques that apply critical thinking and metacognition
skills to textual analysis. Each learning technique embodies a theory, which needs to be put into practice. To
bridge the gap between theory and practice, this workshop follows a three-step process:

First, literary-analysis learning techniques, such as questioning, social semiotic, and metacognitive techniques
will be presented to teacher participants in the form of guided practice. Second, the learning techniques will be
practiced by teacher participants through collaborative groupwork. Specifically, teacher participants will work
on diverse extracts from literature to construct learning tasks that direct students to gain an understanding of
the narratives, and experience paradigm shifts via critical and reflective analysis. Finally, teacher participants’
groupwork will be presented through verbal interaction, which fosters the development of multiple perspectives
and peer learning, and creates a professional learning community.

The philosophy of the workshop is grounded on the General Theory of teaching which assumes that teaching
is a process performed to bring about change in the behaviour of students. Behavioural changes or paradigms
relate to identity building through a growth mindset, which posits that personality can be developed (Dweck,
2006), and supports Fecho and Clifton’s (2016) viewpoint that ‘education is about change - of minds,
perspectives, values, selves ... all tools through which we construct cultures and identity.’
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8:30-9:30 | MORPHOU HALL

Epyaotripo 4 / Workshop 4

8:30 - 9:30

Canva otn Zuyyxpovn Td&n: Anuloupyia TIOAUTPOTILKOU TIEPLEXOUEVOU,
KALVOTOMEG TIPAKTIKEG OLOACKAALAG KAl EVAAANAKTLKEG HOPPEQ
a&loAdynong

®. @=odoulou’, X. Bapvdpa Bdoou'
"Yrioupyeio Mawdeiacg, ABANTiopou kat Neohaiag, Maykurnplov Mupvdotov, Cyprus

To epyaoctrplo €0Tdlel 0TN SUVANLKA TWV WNPLAKWY YPAUMATIOPWY Kat TnG aglomoinong tng TEXVNTNG
VONHooUvng atn aUyxpovn OXOALKN TAEN, e emnikevTpo To Canva wg YECOo Mapaywyng Kavotduou Kat
TIOAUTpOTILKOU TepLlEXOpEVOU. EvTdooetal otn Bepatikn «Wnolakol I'paupatiopol, Texvntri Nonuoouvn,
Néeol IM'pappaTiopol» Kal poTeivel TPOTIOUG PE TOUG OTI0{0UG oL EKTTALOEUTLKOL OAWV Twv Babuidwv propouv
va evowpatwoouv To Canva otn SLOAKTIKY TOUG TIPAKTLKY. 2TAX0G Tou epyactnpiou elval n evioxuon tng
eKMaldeUTLKAG dLadilkaoiag, TOo0 uEca arod Tov EUMAOUTLONO Twv NEBGdwWYV ddackaiiag 6co Kat yeca amnod
TNV avdmnrtu&n eVaAAAKTIKWY Hoppuwv a&loAdynong. MNMapdAAnAa, erdlwKketat n avddelén Tng cUPBOARG Tou
epyaAeiou oTnV KAAALEPYELQ ONULOUPYLKWYV KAl KPLTLKWV OEELOTATWY, TOOO OTOUG/OTLG eKNAldEUTIKOUG 600
KAl 0TOUG MABNTEG Kat TIG HABATPLEG, e YVWHova pla Tiatdaywylkd ouclao Tk aglomoinon Twv VEwWY
TEXVOAOYLWV.

210 epyacTrplo Ba mapouclacTolv apevoq TPAKTIKEG EPAPHOYEG YLa dnuloupyia ekmatdeuTikoU UALKOU,
onwg oxediou pabrjuatog, pUANoU epyaciag, agpioag, mapouciaong, lotooeAidag 1 AAANG
OpaoTNELOTNTAG Yla TO udbnua, Ye aglomoinon Tou MoAUPETIKoU UALKoU Tou Canva 1] €TOoLwVY TIPOTUTIWY
mou dlatiBevtat. ApeteEpou Ba Tipotabouv Tpdmol Xpriong Tou Canva yla EUMAOUTLONS TwV EVAANAKTIKWY
Moppwv a&loAdynong, Yeoa ard Tnv EKMAVNON YnPLaKwy £pyactwy arnd Toug/TLg (dloug/idleg Toug/TIq
Habnteg/uabnTpleg, Je OTAXO TNV TIPOWBNON TNG ONULOUPYLKATNTAG KAl TNG CUVEPYATIKIG JABnong, kabwg
Kal TNV KAAALEPYELA JETAYVWOTIKWVY OEELOTHTWV.

MapdAAnAa, Ba dlepeuvnBel 0 pAAOG TNG TEXVNTIG VonuooUvng OTnV Mapaywyr MePLEXOUEVOU, JEoa arnd
TIg duvatdTNTEG Mou evowpatwvel To Canva. Ol GUUPETEXOVTEG/TUUPETEXOUTEG Ba €xouv TNV eukaipia va
MelpapatioTolv Pe epyaAela texvntig vonuoouvng mou elvat evowpatwueva oto Canva, énwgn
Onuoupyia Keevou, n mapaywyn KOVwY Kat YpagLlkwy, n aAAayr op@ng apxelou Kat KelpevikoU (idoug,
KaBwg kAL n UTooTrPLEN OTOV OXEOLAONO TIAPOUCLACEWY, OLASPACTIKWY OPACTNELOTHTWY KAl AAAOU UALKOU.
Me€oa anod MPakTLkES epapuoyeg, Ba diagavel Twg Pe T Borbela Tng evowpatwuevng oto Canva texvnTtig
vonuoouvng propouv va avadetBouv Kat va eUTAOUTLOTOUV OL LOEEG TWV EKTIALOEUTIKWY, va eTLTEUXBEL
eEolkovounon xpovou katd Tnv MpoeToLdacia Twv Yabnudtwy Kat va ripoaxbei n dtagpoporoinon tng
owaokaAiag (wg MPog To MePLEXOUEVO, TN dladlkaa(a Kal To anoTEAETHA).

H pebodoAoyia Tou epyactnpiou eival BLwUaTKr, KABWG Ol CUPHETEXOVTEG/CUNHETEXOUCEG Ba €X0OUV TNV
eukatpla va rnelpayatioToly ot (dlol/idleg pe Tn xprion Tou Canva, va dnuloupyriocouv dLKAd Toug TpoidvTta
Kal va culnTtriocouv TLg duvatdTNTEG EPAPHOYNG TOUG TNV TAEN. Me auTd Tov TpdTo, TO EpYAcThPLO
PpLAodoEel va oupBdAeL oTn dleUpuvon TNG MABAYWYLKHAG EPYAANELOBNKNG TWV EKTIALOEUTIKWY KAl OTNV
evioyuon g dnULOUPYLIKATNTAG KAl TNG EVEPYOU GUUKETOXNG TWV HaBNTWv/uadntpLwv.
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8:30 - 9:30 | BRIEFING ROOM (A) G.08

Epyaoctripto 5/ Workshop 5

8:30 - 9:30

From Stumbles to Successes: Giggling Across the Transformational
Journey from Initial Al “Fails” to Valuable Educational Outcomes

T. McLaughlan', C. Meyers'
'University of Maryland Global Campus, Writing and Communications, United States

While faculty recognize Al’s potential and encouraged (or mandated) inclusion in educational spaces, research
suggests a generalized hesitance among faculty toward integrating Al in their instructional roles. Recent global
surveys on digital literacy show that roughly half of higher education faculty feel they are only beginning to gain
a sense of Al’s capabilities and are in need of further learning in this area; even faculty that are receptive to its
adoption report feeling overwhelmed by the volume of Al tools and applications available. This light-hearted,
fun-filled workshop aims to present the strengths of several different Al platforms by first illustrating silly,
unexpected Al “failed” outputs and outlining, step-by-step, a user-friendly, navigable journey from Al stumbles
to success. The workshop will focus specifically on A) creation of visuals, B) research applications, C)
materials development, and D) general information searches, all through the lens of educational purposes.
Ultimately, the session will provide attendees firsthand, practical engagement with distinct Al platforms,
highlighting the various strengths of each. Participants will leave the session with a greater familiarity of and a
heightened confidence toward adopting several free Al tools.
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8:30 - 9:30 | BRIEFING ROOM (B) G.11

Epyaoctriplo 6 / Workshop 6

8:30 - 9:30

Enhancing Literacy through Evidence-Informed Practice: Bridging
Research, Data, and Professional expertise in Flemish Schools

L. Stevens'
'Artevelde University College, University College of Teacher Education in Primary School, Belgium

Recent findings from international assessments such as PISA (OECD, 2024) and TIMSS (von Davier et al.,
2024) indicate a decline in mathematical and linguistic literacy among Flemish pupils. These data serve as
critical indicators of literacy development, yet the question remains: how do teachers connect such data to their
professional expertise and the broader body of educational research? This triangulation—linking empirical
evidence, practitioner knowledge, and school-generated data—holds great potential, but proves challenging in
practice. The core difficulty lies in translating scientific insights into everyday teaching strategies that are
responsive to the school’s unique context. Evidence-informed practice (Sharples, Albers, & Fraser, 2018)
offers a promising framework to address this challenge and enhance literacy outcomes.

Evidence-informed practice (Sharples, Eaton, & Boughelaf, 2024) is grounded in three foundational pillars:
1. The triangulation of academic research, practitioner experience, and school-level data;

2. The context-specific application of insights;

3. A cyclical and reflective implementation process.

This process unfolds across four key phases: explore, prepare, deliver, and sustain. These phases guide
schools in embedding evidence-informed strategies in a manner that is both systematic and adaptive to local
needs.

This workshop draws upon the Flemish support initiative ‘Leercollectief basis verhoogd’ (Artevelde University
College, 2025), involving 45 schools aiming to improve educational quality in mathematics, language, or socio-
emotional development. This workshop focuses specifically on how Flemish schools can enhance
mathematical and linguistic literacy through evidence-informed approaches.

lllustrative examples include:

* Reading proficiency: Standardised assessments revealed insufficient reading levels among 10-year-olds. In
response, the school consulted research on effective reading instruction and adapted these findings to its
specific context, resulting in a developmental learning trajectory spanning ages 2.5 to 12.

» Mathematical differentiation: School-level data indicated significant disparities in mathematical achievement.
Teachers engaged with literature on effective differentiation and translated these insights into actionable
classroom strategies.

Participants will acquire:

* A conceptual understanding of evidence-informed practice;

* Practical tools for interpreting and applying research in classroom settings;
 Concrete examples of how schools aim to improve literacy outcomes for all learners.

This workshop empowers educators to bridge the gap between research, data, and practice through evidence-
informed methodologies. In doing so, it not only fosters improved literacy outcomes among pupils but also
cultivates scientific literacy among teachers themselves—positioning them as reflective practitioners capable
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of navigating complex educational landscapes.
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9:30-10:30 | ELIA

2 uptiooo 1/ Symposium 1: MNpoypauua Empdppwong EKMatdeuTikwy yla tThv
Avdrtuén Wneplakng IkavotnTtag: anoTteAEoPATA KAl TIPOKANCELG artd Thv
TP(TN pAon uloronong

9:30 - 9:40

Mpdypauua Emudppwong Eknatdeutikwy yia tTnv Avdrtuén Wneplakng
Ikavotntag: Eunelpieg, anoteA€opyata Kat TPOOTTTIKEG ard TNV
uAortoinon tTng TP(TNG PpAoNg

X. Pouoidc', . Anuntpiou®, X. Manacohopwvtog’, A. Towdpta®, T. Fewpyiou®, M. Mdyog®, M. lwdvvou? T
KoAokoTpwvng®, M. Avactaciou®

"Yroupyeio Mawdeiag, ABANTIopoU & NeoAaiag, Madaywyiké Ilvotitouto Kunpou, Cyprus
®Yrioupyeio Mawdeiag, ABANTIoPoU & Neohaiag, Mawdaywyikd lvotitouTo, Cyprus
*Nawdaywyks Ivotitouto Kumpou, Topgag Ekmadeutikrig TexvoAloyiag, Cyprus, Cyprus

To Mawdaywykod Ivotitouto (M), ard to 2021, ulorotel To Mpdypaupa Emudppwong EKMadeuTikKwy yla
v Avdrituén Wneaknig Ikavotntag (MEEAWI), ye otdyo Tnv evioxuon Kat MepALTEPW avdamtugn Tng
WNQPLAKAG LkavOTNTAG TWV EKTIAOEUTIKWY OAwWV TwV Babuidwyv, woTe va mpowbnBel n anoTeAeoUATIKN
a&lomo(non Kat EVOWPATWoN TwV YnNPLaKwV TEXVOAOYLWY oTn ddackaAia Kat Tn Pdénon. Ztnv orjynon
napouotdletal to Mpdypapua, Kabwg KaL Ta anoTeEAEoUATA KAl 1 euneLpia and tnv uloroinon tng Teitng
¢dong tou lMpoypdupatog, eotidfovtag otn cupPBoAr tou Ml kat edikdtepa otn draxelplon dUo Bacikwv
Mepwv Tou: TnG «Eloaywyikrig Evétntag» kat g «TeAkng Motonoinong» (yia oAOKARpwaoN Tou
Mpoypdpparog).

Méeoa and tnv Elcaywykr) EvétnTa ot ekmadeutikol £Xouv Tnv eukatpia va €pbouv o€ emagn Ye n
¢hocopia Tou Mpoypdupartog, va eEokelwbouv e To veo Aladiktuako MeptBdAAov Mdbnong (Moodle),
NV autoa&loAdynon TG YneLaknig Toug LkavotnTag e tn Xerion eW0Ikou epyaleiou, KaBwg Kat Tnv
a&lomoinon Tou nAekTpovLkoU pakeNou emTeuyudTwy (e-portfolio). H avatpopoddtnon mou AfeOnke yEow
epwTnuatoloylou oto Moodle avadelkviel BeTikd oTtotxela, alAd kat onpela pog BeAtiwon, Ta onola
a&lortotouvtal yla tnv avaBdbuion g pabnaolakrg eunetpiag.

H «TeAwkn Motomnoinon» anoturwvel TNV OAOKANPWUEVN €IKAVA TNG HaBNOoLaKnig opeiag Twv
EKTALOEUTLKWY. € QUTH OL CUUHPETEXOVTEG/CUUMETEXOUCEG KaAouvTal: (a) va dlevepyrjoouV TIPOCWTILKG
avaotoxaouo peow tou epyaleiou SELFIE for TEACHERS kat va kataB€oouv To OXETIKO TLOTOTIONTLKOG,
(B) va uroBdAouv ypamto avactoxXacuod, Baclopevo T600 0TA ANMOTEAECUATA TOU EpYAAE(OU 000 Kal 01N
OUVOALKY Toug epnetpia and to MNpdypaupua, Kat (Y) va CUPTTANPWOOUV £PWTNHUATOASGYLO CUVOALKIG
avatpopoddtnong. Ta dedoueva autd MPOCPEPOUV ONPAVTIKEG eVOE(EELG YA TNV ATIOTEAECUATIKOTNTA TOU
MEEAWI, Tiq aAAQYEQ TOU EMEPEPE OTNV EMAYYEAUATIKY JAONOT TWV EKTTADEUTIKWV KAl TLG TIPOOTITIKEG
BeAtiwong Tou.

H nmapouaciaon Ba avadei&el Ta Baoikd eupripata, KAAEG TIPAKTIKEG KAl TIPOKARCELS, CUPBAAAOvVTAG OTOV
OLdA0Y0 yLa Tov pOAO TNG YNPLAKIG LKAVOTNTAG WG BepeALwddoug mapdyovta 6Tny EMAYYEANATLKN
QVATTTUEN TwV eKMALOEUTIKWVY KAl TOV YNPLAaKO HETACOYNMKATLONG TNG eKMaideuong.
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9:40 - 9:50

Mpdypauua Emudppwong Ekmatdeutikwy yia tnv Avdmtuén Wnoelakng
IkavdéTnTag: arnoteA€ouata Kat MPOoKANCOELG arod Tn ddacKaAla Twv
Mabnolakwv Evotritwy: 03 -: "PouroTtikn Kat MNpoypauuatiopog” & 08 -
"AEloAOynon pe Wnoplakad Epyaieia”

R. Panaoura’', N. Eteokleous®, C. Nitsiou', N. Kyriacou', R. Neophytou®, T. Patsalidou®

'Frederick University, Department of Education, Cyprus
®Frederick University, Department of Education/CIET, Cyprus
*Frederick University, CIET, Cyprus

H avdmntuén g yn@laknig Lkavotntag Twv EKMAdEUTIKWY arnoTeAel GTPATNYLKY TIPOTEPALATNTA GTO
ouyxpovo oXoAeilo, KaBwG n TexVoAoy(a SLAPOPPUIVEL VEEG TIALOAYWYLKEG TIPOOEYYIOELG KAl HOBNOLAKEQ
eunelpieq. 1o mhaiolo tou Mpoypduuatog Emudppwong Eknatdeutikwy yia tnv Avdntuén Wnoelaknig
IkavdtnTag, oxedldoTnkav Kat uUAorowjdnkav pabnolakeg evOTNTEG TIOU ETILKEVTPWVOVTAL € dUO KPIaLoug
d&oveg: (a) kat (B) TN POUTIOTLKN KAl TOV TIPOYPAUMATLONS 0TV MpwToRdbuLa eknaidcsuon tnv aEloAdynon
ME ynopakd epyaieia kat meptBdilovTa.

H evdétnta «Poumotikn Kat MNpoypapuatiopdg otnv MNMpwtoBdbuia Exknaideuon» elodyel Toug
eKMaldeUTIKOUG G€ BAOLKEG PLAOTOPIEG, Bewpleq HABNONG KAl TIPAKTLKEG EPAPHUOYEG, AELOTIOLWVTAG
epyaAeia oriwg Bee Bot, Lego Spike Prime, MeetEdison, Pro-Bot kat micro:bit. Méoa amnod Blwpatikeg
O0pacTNPELOTNTEG, OL EKTTALOEUTLKOL avartuooouy OeELOTNTEG OXEOLACHUOU KAl UAOTIOMNONG SLOOKTIKWY
oevapiwv, kaAlepywvtag apdAAnAa deE0TNTEG Tou 210U alwva, OTwG KPLTLKY KAl UTIOAOYLOTLKY] OKEWN,
OnuLOUPYLKATNTA, cuvepyaoia Kat etiAuon ripoPAnudtwy. MNapdAAnAa, kataypdgovtat MPoKARCELG TIoU
oxetiCovTal pe TNV UAKOTEXVLKY uttodopr], TNV avdykn cuvexoug enayyeAUATIKAG avdntuéng Kkat Tnv
TIPOCapUoYr Twv OPACTNPELOTHTWY O ETEPOYEVH HaBnalakd snimeda.

H evdtnta «AEloAdynon pe Wnolakd EpyaAeia kat MNeptpdAlovta» €0TIACEL GTNV 0pLOBETNON NG £VvOoLag
NG EKMALOEUTIKAG AELOAGYNONG KAl OTNV EVOWUATWON YnPLakwy epyaielwyv (poUuTIPLKES, NAEKTPOVLKOL
pdkelotl, evvolohoykol xdpteg, TN yia avatpo@oddtnaon). Ot eKnaldeuTIKOl HOLPATOVTAL TIPAKTLKEG TIOU
e@apuolouv oe dLaPoPETIKA eKTIALOEUTLKA eT(TIEDA, AvAdELKVUOVTAG TOCO TLG TIALSAYWYLIKEG OUVATOTNTEG
600 Kal TG OUOKOALEG, OTwG N EAAUTAG UAKOTEXVLKY UTIOd0WN, oL anattioelg Tng eEeTaoteag UANG Kat n
KaBodriynaon yovewv.

2 UVOAIKG, oL OU0 evdTNTEG £VIOXUOUV OUCLACTLKA TOV YNPLAKS YPAUMATIONO TWV EKTIALOEUTLKWY,
evappoviCovtal pe To Eupwraikd MAaiolo Wnerakrig Ikavétntag Exknawdeutikwy (DigCompEdu) kat
apEYouV TIOAUTIUEG EPMELPIEG Kal OEDOPEVA YL TN CUVEXT TIPOCAPHOYH TWV TIPOYPAUUATWY ETILHOPPWONG
OTLG TIPAYHATLKEG AVAYKEG TNG EKMTALOEUTIKNAG TPAENG.
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9:50 - 10:00

Mpdypauua Emudppwong Ekmatdeutikwy yia tnv Avdmtuén Wnoelakng
IkavdéTnTag: arnoteAéopata & TIPOKANCELG artd Tn OLdaoKaAia Twv
Mabnolakwv Evotritwy 04 "A€loroinon Atadpactikwy MNvdkwyv oTn
AwaokaAla kat Mabnon" & 07 "Awadiktuakd MNeptpdAlovta MdBnong kat
A&omol

M. Miltiadous', A. Kofteros', P. Cheng'
'C.S. STEM EDUCATION CYPRUS, Cyprus

H nmapouoa eioriynon napouactdlel T doprj, TN JEBOBOAOYLKH TIPOCEYYLON KAl TA AroTeAEoUaTa TG
uAoroinong twv Madnaolakwv Evotritwy 04 “AElomoinon Atadpactikwy Mivdkwy otn Awdackahiia kat
Mdbnon” kat 07 “Atadiktuakd MeptBdAAovta Mdbnong kat Aglomoinor toug”, oto mAaiolo Tou
Mpoypdupatog Emudppuwong Eknadeutikwy yia tnv Avdntuén Wnoeakrig Ikavetntag, mou UAoTiow|enke
arnd tov opyaviopué STEM EDUCATION CYPRUS uné tnv enortteia tou MNawdaywyikou Ivotitoutou
Kumpou(NIK), katd tnv tpitn ¢pdon tou MNMpoypduuatog.

H MEQ7 mpoo€@epe 0TOUG EKTTALOEUTIKOUG TIPAKTLKY ETILUOPPWAT OTN XENON TWV SLadKTUAKWV
nepParidvtwy pddnong Microsoft Teams, Moodle kat Microsoft 365 CoPilot. H emuudpgpwon €yive €€
anooTAoEwG, UE MIKTO JOVTEAO oUYXpPovNG Kat acUyxpovng Jdenong. To yovteAo autd mepthdupave TEVTE
OLaOLKTUAKEG OUVAVTHOELG KABWG Kal EKTIALOEUTIKG UALKO Kal dpacTnpLldTNTEG Tou fTav dueca pocBActyo
pEoa and to Aladiktuakd MNeptBdAiov Mdbnong (AMM) tou MIK. H eruudppwon eixe BeTikA avtanokplon
arnod ToUG GUUKETEXOVTEG, oL oToloL eKT{unoav Tnv kabodriynaon, Tnv TPAKTLKA £(ApUoyN KaL Tn guvdagela
pE Tn OWaKTLKY Toug Mpaypatikdtnta. Ta dedopgva aEloAdynong (TOLOTLKA KAl TTOoOTIKA) £€del&av
onuavTikn BeAtiwon oTig de€ldtnTeg aglomnoinong twv AlNM, evw evtomiotnkav kat nedia mpog BeAtiwon,
omnwg n avdykn yla repioadtepa epyaieia (ry. Google Classroom), n xpovikn nepiodog e@apuoynig NG
evoTNnTag, n XPovikr didpkela, mapadelyuata epapuoyrg otnv TAEn Kat dlagopoToinan MEPLEXONEVOU.

H MEO4 egtiaoce otn Xprion kat dnuoupyia dtadpacTtikol UALkoU Pe Aoylopkd onwg to OpenBoard, To
SMART Notebook kat to Activinspire, kaBwg Kat 6Tn dLacuvdeon UE POPNTEG CUCKEUEG. H eTudppwon
nep\dupBave dUo dLadIKTUAKEG Kat duo did {wong ouvavtioelg. Ot eknaldeuduevol aEloAdynoav BeTikd
dopr Kat To neptexouevo (dueoa npooPdatuo oto AMNM tou MIK) evd N MPAKTIKA e@apuoyn peca anod
mapouciaon Twv EpYacLWy Toug evioxuoe Tn Petagopd tTng udénong otnv Tdén. MNMpotdoelg yia BeATtiwon
neplAdupavav dlapoporoinon Twv EpYAcLWY, OPOLOYEVE(G OUAOEG KAl EVIOXUON TIEPLEXONEVOU YLa TNV
TEXVLKN ekmaideuon.

2 UVOAIKG, oL OU0 evdTNTEG OUVERAAQV OUCLACTLKA OTNV EVIOXUCN TNG YNPLAKNAG LkavoTnTag Twv
EKMALdEUTLKWY, avadelkvUovtag Tn ONUAcia OTOXEUPEVWY KAl EUEALKTWY TIPOYPAPUATWY EMAYYEAUATLKAG
avarrtuéng.
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10:00 - 10:10

Mpdypauua Emudppwong Ekmatdeutikwy yia tnv Avdmtuén Wnoelakng
IkavdoTnTag: arnoteA€ouaTa Kat MPOoKANCoELG arod Tn ddackaAla NG
MaBnolakng Evotntag 05: "Ektetapgvn (Eltkovikn & Erau&énugvn)
Mpayuatikdtnta otn AwwackaAila kat tTn Mdénon"

O. MrAou’, E. Anuntpddou’

'CYENS Centre of Excellence, Education & Training, Cyprus
®CYENS CoE, Research Department, Cyprus

H nmapouca epyacia mapouctdlel Ta eupripata anod tnv UAomoinon tTng eEMPoPPWTIKAG evotnTtag MEOS
«EkTeTapeEvn (Elkovikn kat Enmauénuévn) Mpayyatikdtnta otn Awdackalia kat tn Mdénon» katd to €10g
2024-2025, wq pgpog tou Mpoypdupatog Emudppuwong Eknadeutikwy yia tnv Avdntuén tng Wnolaknig
Ikavétntag (MEEAWI), To onoio uhorote(tat and to MNawdaywytkd lvatitouto Kumnpou. H MEOS anookornel
oTnNV evOUVAPWON TwV €V evepyeia ekmadeuTikwy MNpwTtoBdbuiag kat AsutepoBdbuiag Eknaideuong, waote
va a&lormolouv matdaywylkd TLQ TEXVOAOY(EG EKTETAPEVNG TIPAYHATIKOTNTAG OTN JLOAKTLKY TIPAEN.

To meplexOUEVO TNG ETUUOPPWTLKAG EvOTNTAG OOUNBNKE UE TETOLO TPOTIO, WOTE vVa eEVIOXUEL TNV
TIPOOJEUTLKN OLKOOOUNON TNG YVWONG Kal va TpowBel Tnv evepyod Kat BLlwuatikh pdénon. H empop@wTtiky
nopela Eekivnoe pe TNV EVVOLOAOYLKY arocaPrivion BACIKWY OpwV KAl XAPAKTNPELOTIKWY TNG EKTETAUEVNG
MpaypatikdtnTag Kat cuvex(otnke pe tnv uAoroinon duo dta {wong epyactnpeiwy cta orola ot
ekrnaldeuTLkol elxav Tnv eukaipia va aAAnAeTdpAcouV Pe TEXVOAOYIEG ELKOVIKAG KAl EMAUENUEVNG
npayuatikdtntag. H teAeutaia ¢pdon g evdtnTag e0Tiaoe o€ To ocUvOETEG MaAdAYWYLKES dlepyaoieg,
OTWG 0 OXEJLACUOG HABNCLAKWY OPACTNPLOTATWY KAl 1 avAarTugn eKMatdeUTIKOU TIEPLEXOPEVOU, E GTOXO
n dnuloupyla AUBEVTIKWY JABNOLAKWY EUTIELPLUIV.

H amoti{unon g eknatdeuTikiig Topeiag Baciotnke o€ PKTr HEBOOOAOYLKY TIPOCEYYLOT, A&LOTIOLWVTAG
TIOCOTLKA dedopEVA (OTIWG EPWTNUATOASYLA TIPLV KAl PHETA TNV ETIPOPPWON) Kat TIOLOTIKA dedopeva (dnwg
avdAuon YneLlakng dpactnpldtnTag Kal MeEPLEXOUEVOU oulnTHoEwY o pApoul). Ta anoteA€ouaTa Tng
EMPOPPWTLKAG dtadikaciag katadelkviouv alentr mpdodo oTnv Katavonon, Tn oTdon Kat Thv
QuTOTETO(BNON TWV EKMALOEUTIKWY WG TIPOG TNV MALdAywYLKr) a§LoToinon Twv TEXVOAOYLWV EKTETAPEVNG
npayuatikdtnTag. Ot eknaldeuTLkol eMEdELEAV AUENUEVN EUTIAOKY O dPACTNELOTNTEG MAPAYWYNQ
eKMaldeUTIKOU TIEPLEXOUEVOU, EVW UTTPEAV evOE(EELQ NETAOYNUATIONOU GTN 0TACN TOUG AreEvVavTL oTnV
EVOWHATWON epYaAelwV EKTETAPEVNG TIPAYHATIKATNTAG OTN GXOALKH TAEN.

MapdAAnAa, avayvwploTnKav CUYKEKPLUEVEG TIPOKANCELG, OTwG {nTraTa uttodoung, mpdopacng oc
KaTAAANAO €EOTALONG Kal TEPLOPLaPOl OXETKOL Pe TNV pocPaciudtnta Tou eplexopsvou. Katd
Oldpkela Tou Zuutoaiou, Ba culntnBoulyv dLeE0dIKA Ta TIAEOVEKTHATA KAl OL TIEPLOPLOOL TNG
EVOWHATWONG TWV TEXVOAOYLWY EKTETAPEVNG TIPAYMATIKOTNTAG OTN GXOALKH TIPAEN, HEGa amd TNV OTTIKA
TwV (OLWV TWV EKTIALOEUTLKWV.
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10:10-10:20

Mpdypauua Emudppwong Ekmatdeutikwy yia tnv Avdmtuén Wnoelakng
IkavdoTnTag: arnoteA€ouaTa Kat MPOoKANCoELG arod Tn ddackaAla NG
Mabnaolakrg Evotntag 02: "A&loroinon tou dLtadiktuou Ye aopaiela”

I". Aavidou', M. MeAetiou - MaupoBgpn'
'Eupwriaiké Maveriotruo Kunpou, Cyprus

2e pa Kowvwvia dmou n ynelakn texvoAoyia kat To dtadiktuo dladpapatiCouv kaBopLloTikd poAo oTnv
KaBnueplvdTnTa TaLdlwy Kat eprifwyv, avadelkvUeTal wg ETILTAKTLKY N avdyKn yLo CUCTNPATLKA Kal
TEKUNPLWHEVN ETILUOPPWON TWV EKMAOEUTIKWY 0t {NTAKATA YNPLAKAG LkavdTnTag Kat acpdAelag. Xto
nAaiolo g Tpitng pdong tou Mpoypdupatog Emudppwong Eknadeutikwy yia tnv Avdmtuén Wnelakng
Ikavdtntag, n Mabnowakn Evétnta 02 pe titAo «A&lomnoinon Tou SLadlkTuou Ye aoPAAeLla» oTOXeUEL OTNV
KaAALEPYELA YVWOEWY, OEELOTATWY KAl OTACEWV YLa TNV UreUBuvn Kat dnuLoupyLkr Xprion Tou dtadktuou.

H Mabnatakr} Evétnta 02, sival mAripwg evappoviouevn pe 1o Eupwrnaiko MAaiowo Wnoelaknig Ikavétntag
Exnawdeutikwv (DigCompEdu), kaAumntovtag Baotkoug d&oveg 0w 0 YPAUHATIONOG aTNV TIANpogopia Kat
Ta dedopgva, n utelbuvn eMkolvwvia kat cuvepyaaotia, n dnuloupyia YneLlakou MEPLEXOUEVOU Kal 1
npootacia Tng ynelaknig eunuepiag. NMapdAAnAa, avtamnokpivetal oTig MPoTePALOTNTEG TOU ZXediou
Apdong ya v Wnelakn Exknaideuon (2021-2027), KaBwg EVOUVANWVEL TOUG EKTIALOEUTIKOUG WOTE va
oxedldlouv Kat va epapupolouv TapeUPAoelg yla TNV acgpalr] kat SNULOUPYLKNA Xeron Tou SLladlkTuou OTo
oxoAeio. Etot, n emuudppwon dev Aettoupyel HOVO wg PECO EMAYYEANATIKAG avdAmnTuéng, aAAd Kat wg
MOXAGG aAAaynig yla pla eKMaldEUTLKA TIPAYUATIKOTNTA TOU avTaroKplveTal OTLG AnatTAoELG TNG YNQPLAKAG
Kowvwv(ag.

H nmapouaoa eloriynon napouctdlel eupruata Kal MPoKAROELG TIoU TIpoEKUWav arnd tnv uAoroinan g
evoTNTAG, OTIWG AUTA ATOTUTIWONKAV 0TNY avAAUOT TWV APXLIKWY KAl TEALKWY EpWTNUATOAOY(wV
a&LoAdynong Kabwg Kat Katd Tnv SLdPKELa TWV UTIOXPEWTIKWY cuvavtiocwyv. EoTidlel T6oo otnyv eniteugn
TWV JAabnolakwy oToXwv 000 Kat o€ dUOKOALEG TIou avadeixBnkav katd tn dwdackaAia, evw culntolvtal
Kal BETIKEG TIPAKTLIKEG TIOU UTIOCTAPLEQV TNV EMAYYEAUATLIKY HABNON TWV EKTTALOEUTLKWV.
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9:30 - 10:30 | KYRENIA

2 uprnooto 2 / Symposium 2: Digital Literacies and Global Connections: Inclusive
Practices through Multilingualism, Storytelling, and Filmmaking

9:30 - 9:45

Short title: From Constraints to Connections Subtitle: Transforming
Language Education through Multilingual Digital Storytelling

Y. Chung'
'National Central University, Language Center, Taiwan

This paper draws on the Critical Connections Project and its implementation in English classrooms in Taiwan,
both at the secondary and university levels. It builds on our work on multilingual literacies and activist
citizenship, which emphasises the transformative potential of language education to foster inclusion, empathy,
and global engagement (Chung & Macleroy, 2022).

In Taiwan, English is the primary foreign language and remains a central subject in examinations, widely
regarded as a marker of academic success and social mobility. Within such a system, however, opportunities
for authentic language use and intercultural engagement are often restricted. The global Critical Connections
initiative has sought to address this gap by providing students with meaningful audiences and purposes for
their language learning.

Grounded in the dual aims of fostering global connections and starting from the local community, the project
invited students to explore the experiences of new residents in Taiwan, including migrant workers, international
students, and foreign spouses. Through the process of digital storytelling and filmmaking, students engaged in
discussions around the misunderstandings and challenges these groups encounter, while also reflecting on the
empathy and support they themselves could extend to these new members of their community. Importantly,
they also considered how best to introduce and share aspects of their own local culture in ways that promote
inclusion.

In this way, the integration of flmmaking and storytelling enabled language classrooms to move beyond
traditional constraints, creating spaces where language learning intersects with creativity, the arts, community
engagement, and practices of care.

References
Chung, Y-C & Macleroy, V. (2022): How weird is weird? Young people, activist citizenship
and multivoiced digital stories. In V. Lytra, C. Ros-i-Solé, J. Anderson & V. Macleroy (Eds)

Liberating Language Education, 255-276. Bristol: Multilingual Matters.
Critical Connections Website: https://goldsmithsmdst.com/
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9:45 - 10:00

Short title: Explore - Create - Empower Subtitle: Beyond Traditional
Pedagogies: Student and Teacher Empowerment through Creative Projects

S. Stavrou'
"Ministry of Education, Cyprus Pedagogical Institute, Cyprus

In this paper, | present the outcomes of two projects implemented in Cyprus, both inspired by the books, The
Little Prince (de Saint-Exupéry, 1943) and Le Petit Nicolas (Goscinny, 1973). Designed within the framework
of project-based learning and aligned with the schools’ annual learning objectives, the projects engaged
students in close reading of the texts and exploration of their central themes. Both projects used literature as a
foundation for encouraging reflection on human relationships with nature, friendships, and the wider
community. They involved 5th-grade students from primary schools in Larnaca, and the outcomes illustrate
children’s perspectives on care, community, and hope as expressed through literary, artistic, and digital story
creation developed via a scenario based on selected quotes from The Little Prince and an original scenario for
Le Petit Nicolas.

In this approach, students engaged with literature, ideas, and their own interests beyond traditional textbooks,
making authentic connections between language and the world. They created meaningful projects using
creative writing, storyboards, artwork, animation, and digital stories that gave voice to their ideas and
understandings. Through this process, both students and teachers were empowered: students gained
confidence, agency, and collaborative skills, while teachers developed innovative strategies, digital
competencies, and inclusive pedagogical practices that transformed the classroom into a dynamic space for
learning and creativity.

Finally, | also discuss this work in relation to my role in teacher education, examining how teacher training
supported the implementation of the Critical Connections project in Cyprus. | reflect on my collaboration with
primary school teachers in two schools, highlighting how this partnership enabled a shift towards project-
based language learning and the creation of new opportunities for digital skill development and inclusive
pedagogical practices.
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10:00 - 10:15

Telling Our Stories - Drawing Emotions, Filming Hope: A Multilingual
Journey of Care and Creativity

E. Troi'

"Lower secondary school Herz Jesu Institut - Istituto Sacro Cuore, Lower secondary school, Italy

This paper presents a multilingual digital storytelling project created by ten students (aged 12) from Herz Jesu
Institut - Istituto Sacro Cuore, a secondary school in South Tyrol, Italy, for the Critical Connections Project
2024. The project explores how young learners expressed themes of care, community, and hope through
literature, art, and film.

Drawing inspiration from the graphic novel, Sunshine (Krosoczka, 2023) and the short film, WiNDUP (Unity,
2019), students participated in workshops led by professionals in creative writing and graphic art. Each
student created a comic capturing an emotional shift, which served as a storyboard for three collaboratively
produced short films. The films were shot in one day, using diverse camera angles, music, subtitles, and
editing to enhance emotional depth.

Languages featured in the films include South Tyrolean dialect, Standard German, ltalian, Ladin, Albanian,
and English—reflecting the region’s linguistic diversity and promoting inclusive expression. The process
fostered emotional literacy, teamwork, and digital skills such as video editing, animation, and poster design
using tools like Canva and CapCut.

Guided by the school’s annual theme “Be kind - Sii gentile - Sei nett,” the project encouraged empathy,
respect, and intercultural communication. The finished films, Face It - Stay Strong - Not Alone (Care,
Community and Hope Festival, 2024) were showcased at Goldsmiths, University of London, celebrating
students’ creativity and confidence in multilingual storytelling.

This paper highlights the creative journey of the students and demonstrates the transformative power of digital
storytelling in developing both emotional expression and intercultural understanding in early secondary
education.
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10:15-10:30

Adolescent Stories of Solitude and Connection: Developing digital literacy
skills and inclusive, intercultural practices

V. Macleroy'
'Goldsmiths, University of London, Educational Studies, United Kingdom

In this paper, | examine how adolescents (13-17-year-olds) develop multilingual skills and digital literacies
through digital storytelling across schools and countries as part of the global Critical Connections project. This
work is situated in research that recognises collaborative filmmaking can foster inclusive literacies and allow
students ‘space and time to make their own metaphors, and decide exactly what kind of truth they want to tell’
(Bramley & Rowsell 2024, p. 1022). Digital storytelling is rooted in ideas of social justice and community
seeking ways to tell stories that capture the extraordinary in ordinary lives. Lambert, founder of the digital
storytelling movement, views a digital story as a place of calm and hopefulness, describing story work as ‘the
quiet place around which the storm blows’ (Lambert 2018, p. 3).

| present research findings demonstrating how creative integration of a graphic novel, comics making, and
creative writing into scaffolding digital literacies improved students’ storyboarding, scripting, translating and
editing skills. | focus on digital stories from schools in India and the UK that were part of our digital storytelling
work on adolescent wellbeing. In the UK school, the young filmmakers (13-14-year-olds) created a German-
English digital story, Lost in the Mirror. They came up with a striking image to represent changes in character
and shifting emotions to ‘show how she is coping inside with pretending to be something she’s not’ (Student
Research Poster 2024). The Tamil-English film made by students (13-17-year-olds) in India, Echoes of
Solitude, demonstrates the effectiveness of comics-making for carefully crafted meaningful storyboards, and
the value of creative writing for imagining shifts in emotion across the narrative arc from solitude to connection.

| conclude with showing how these young digital storytellers gained the confidence and skills to present their
multilingual digital stories to a global audience and foster inclusive intercultural practices.
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9:30-10:30 | MORPHOU HALL

Mapouotidoelg 1 /Presentations 1

9:30 - 9:50

AviXVEUOVTAG TO «VEO» OTOV YPAUMATIONO PEoA aro TO JEBOOOAOYLKO
epyaleio «Ouokevtpol KukAot Tou (Wnoplakou/‘Neou’) ['pauupatiopou

E. Poyiadii’
'University of Cyprus, Education Department, Cyprus

H rapouoa eloriynon rapouctdiel To peBodoAoykd epyaleio «Oudkevtpol KukAol Tou (Wngplakol/ Neou’)
I"papuaTopoU», To oroio avantuxOnke oTo MAAloLo TNG SLOAKTOPLKAG PoU dLaTPLPAG yia tTnv avdAuon
(WYNPLaKwWV) MPAKTIKWY YpauuaTiopou otny MNMpwtoBdbuia Exknaideuon. Pwtilel Tov TPATO PE TOV OTtolo
1600 0 YpauHaTIopog 600 Kat N matdaywyLkn (Emava)dlapop@uvovTal, MPo(0)KaAWwvTag Jag va
(emav)egetdooupe To TL aroteAel WG «VED» GTOV YPAUMATIOUO.

Baolopgvo o€ JETAOOULOTIKEG KAl HETATIOLOTIKEG Bewprioelg (Burnett k.d., 2014- Lankshear & Knobel, 2011),
To epyaleio katadelkvlel Tn onuacia Twv oxeoewv PeTa&U Xwpou, dlagecoAdpnong,
UALKOTNTAG/QUASTNTAG KAl EVOWHATNG EUTELPlaq (EEWTEPLIKEG DLAOTACELG OXMATOG) OTN SLaPdPPpWon TwvV
TIPAKTIKWYV Ypapuatiopou. EcwTtepikd, Xaptoypagel MEVTE OuOKEVTPOUG KUKAOUG: TIOAAAQTTAOL ONpELWTLKOL
TpomoL kat yeoa (multiple modes and media), avtikeipeva, owuata (objects, bodies) kat cuykivnolakn
OLd/dpdon kat aAAnAemnidpaon (affect, inter/action) kat eTutpemneL Tn oUvBeTN avdAuon cuuPBdavTwy
YPAUMATLOPOU (O€ PKPO-, JECO-, JAKPO EMIMED0) WG CUVAPBPWOELG TWV KUKAWV, YE TNV £vvola ToU agency
(Jackson, 2013 Poyiadji & Kontovourki, 2025) va Aettoupyel wg unepkeipgevo Twv KUKAwv. Mgvte xpdvia
META TN oUAANWN ToU, To epyaleio emikatporoleitat utd To pwg nMpdopatwy eEeAiEewv oTnv €psuva yla
TOV YNnpLako ypapuatiopd. H eloriynon Aourdy, B€tel epwtripata:; Tt Bewpeltal «veo» oToV YPAPUATIONS
onfjepa Kat utd ToLeg CUVONKeG; BplokduaoTte o€ La HETA-YngpLakr emoxr, OTIoU «To VEO» GUYKAAUTITEL
EMavacuvOUACoPOoUG OLKE(WV TIPAKTIKWY OE VEEG HOPPEG;

210 nmAaiolo autd, napouctdlovtal eupridata TNG SLOAKTOPLKAG HoU SLATPLRAG WG HEAETN TIEPITITWONG
eknatdeuTikoU o€ pa Tdén E’ Anpotikou atnv Kurpo, e eotiaon otnv avdAuon evog CUYKEKPLUEVOU
OUMBAvVTOQ YpauuaTIoHoU YEow Tou epyaAelou. H avdAuon kaTadelkvUel OTL TO «VEO» GTOV YPAUMATLONO
oKlaypageitatl wg pua dtadikacia cuveyoug avdduong mou eriteleital kat dtanpaypateletal yeoa anod
CUUTIAEYUATA avBpwIvwy Kat Pn - avBpwiivwv oxXeoewv Kat duvduewyv, aAAd Kal (Guv)dLapopgpuwveTal
pEoa og UBPLOLKA TTEpLBAAAOVTA ATIO OXECELG UTIOKELUEVIKOTNTAG, BECULKWY VOPUWY KAl XWPELKAG
npaypdtwong. Enoygvwg, n eknaldsuon otov ypauuatiopsd dagaivetat étL anattel nawdaywykd malola
Tou avayvwpilouv TG dLaoTAoELG TWV OROKEVTPWY KUKAWY WG KEVTPLKEG TNG YAWOoOLKNG ddaokaAiag kat
g (emava)vonuatoddtnong Tou Ypaupatiopou.
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9:50-10:10

[MoAutporukotnta kat Kpttikdg OmTikog M pappaTtiopog 0To EAANVLKO Kal
KUTIPLOKO OUYKE(NEVO

M. Stylianou', M. Oikonomakou'
'University of the Aegean, Dept. of Primary Education, Greece

Ta teheutala xpdvia €xouv onuelwdel onuAvTIKEG AAAQYEG OTNV £pEUVA AVAPOPLKA PE TOV TPOTIO
avdmntugng SLapopeTkWV AOywv (discourses) 0To EKTIALOEUTIKG KAl KOLVWVIKOTIOALTIOUIKO GUYKE{EVO
(Horning, 2024- Kalantzis & Cope, 2022- Benwell & Stokoe, 2006). Evw oL apxLlkeEg Bewpnioelg RAemav n
YAWOOQ WG OUBETEPO PETCO £KPPACNG HLag Tpolndpyoucag TPAYHATIKOTNTAG, N KPLTLKA
TPOCAVATOALOUEVT) €pEuva, 0TNELLOUEVN OTN OLAKPLOM avdueoa ota Torikd kelpeva kat toug Adyoug (Gee,
1996- Matsagouras & Tsiplakou, 2008- Koutooytdvvng, 2011- KwoTtouAn, 2021) cuykAivel 6Ao kat
MEPLOTOTEPO OTN BEWPNON TNG YAWOOTAG WG KOWVWVIKA CUYKPOTNTLKAG. Ol YAWOOIKEG HOPPEG Kal oL
onuelwTikol TIépol voouvtal wg LeoAoyLkd popTiopeva epyaleia, Ta omola xpnotyorowolvTatl yia T
OLaMPAYUATEUOT KOWVWVLKWV {NTNPATWY Kat LOEOAOYLWY, YLa TNV TIPoBoAr, arnodoyri fj avtiotaon angvavtt
o€ TAUTOTNTEG 1] BE0ELG UTIOKELUEVWY, KABWG KAl WG JEOA KATATKEUNG KOLVWVIKWY OXECEWV.

Qotéo0o, aviikelyevo nMepalttepw dlepelivnong UMopel va anoteA€oel N KAAALEPYELA KPLTIKWY dEELOTHTWY
(Fairclough, 1992) ortikoU kat moAutporitkoU ypapuaTtiopou (Kress & van Leeuwen, 2020) 0To oX0OALKO
ouykeipevo (Muding, 2020- Owkovopdkou, 2025), wote va katadelyBel, Je tn forifela eumeLplkwv
OEdOUEVWV, TIWG N TIOAUTPOTIKY avdyvwaon Kat ypagr] uropel va xpnaotuoroindel and Toug/Tiq Jabnteg/pleg
o1tn dtadikacia emPBepaiwong aAAd kal auPpLoPATNONG LOEOAOYLKWY VONUATWY, KaBWG Kal va evioxUoel TNV
€KpPAONG TNG «PWVNAG» KAl TNG 0Tdong Toug yia ddpopa BEuata mou dlanpayuatedovtal otnv Tdén
(Bakhtin, 1981). NMapdAo 1ou 0 TIOAUTPOTILKOG YPAUUATIONOG arnoTeAe! TTAEoV dova TwV YAWOGLKWY
TPOYPAUUATWY GTIOUdWY, GTNV TIPAEN avakUTTouV UNAdLa 0 OXE0N UE TNV KAAALEPYELQ TETOLWV
OeEloTrTwy, AdYyw acuveXELWY PETAEU TwV BETULKWV apXwV Twv M Kal Twv OXO0ALKWY yXELPiwy, Kabwg
kal arouciag evég cagouq YAwooodLOaKTIKoU TIAAloiou Tiou odnyel ouxvd oTnv uloBeTnomn MapadooLlakwy
OLOAKTLKWY TIPOTACEWV.

H avdAuon, ekkivwvtag and 1o nwg vonuatodotolv ta vedtepa Mpoypdupata Znoudwv EAAAdag kat
Kumpou tnv kaAALEPYELA KPLTIKWV OEELOTNTWY OTITIKOU KAl TIOAUTPOTILKOU Ypaupatiopoy, Ba avadel&el
TPOTOUG PE TOUG omoloug Jabnteg/tpleg TNG 21 TAENG AnUOTIKOU, CUPHETEXOVTAG OE £va TIOAUPWVIKG
oUuTav KoWwviKwWY vonudtwy kat Adywv (Kostouli & Stylianou, 2017), avanticoouv avdloyeg deELldTNTEC.
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10:10 - 10:30
Katdktnon MoAuypauuaTIONWY o€ auBevTikad TiepLBAAAovTa udbnong

A. Ntoulia"?

'Minister of education and Religious, MpwtoBd6ula Exnaidsuon Xaviwv-Enémrpia Mowdtntag Eknaideuong,
Greece

“Naveruotiyio Asukwoiag, Tpriua Emotnuwy Aywyrig, Cyprus

H oulyypovn dwackaAia tng NeoeAAnvikiig MNwooag kaAeital va avtanokplbel o€ €va oAuemnimnedo
neplBAAAov emkovwviag, 6Tou oL HabnTeg dev apkel va KATakTrioouV TLG Mapadoolakeg OELdTNTEG
avdyvwong, ypagprig, akpdaong kat ogtAiag, aAAd xpetdletal va avartu&ouv OAUYpAuUaTLONoUG:
IKavOTNTEG KPLTLKAG MPOCANYNG KAl Tapaywyrg VONUATOG o€ TIOAUTPOTILKA Kat dtapgecoAapnueva
neptBdiiovta. H mapoldaoa eloriynon napouctdlel delypata SLdaKTIKWY oevapiwyv (KPLTIKEG avalUoeLg
dpBpwv, mapouciaon kowVIKWY Bepdtwy peow infographics kat podcast pe apnynuaTikeg LoTopleg) ota
oroia oL paBnTeEG/TPLEG EPYACTNKAV CUVEPYATLKA, EVEMAAKNCAV O€ AUBEVTLKEG TEPLOTACTELG AdYOU,
avtiueTwriiCovtag T YAWooa OxL Ovo wg cUCTNPA Kavovwy, aAAd wg duvauks epyaleio
voNuatoddtnong Kat Kowwvikrg dpdong. Ta arnoteAg€opata avadelkviouv OTL oL gabnteg aventuEav OAeg
TLG OEELOTNTEQ TOUG PECA OFE £va OAOKANPWHEVO olkooUoTnua pdénong, 6rou o Ypauuatiopog kabopilel
TNV anoteAeouatikn dpdan otn cUyXpovn Kowvwvia.
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9:30-10:30 | AMMOCHOSTOS HALL

[Mapouoiaoelg 2 /Presentations 2

9:30 - 9:50

Aviyveuovtag TIG OTACELG TIPOCPUYWV/LIOCWY HAabNTWV/TPLWV TIPOG TNV
EAANVLIKY TIpayuaTkOTNTA: Mia TAOTLKY €pguva

V. Tsami', K. Tkapapéhac’, X. Zdykog®, A. MNavvdkou®

"Maveruotipo Kprtng, MNawdaywykd Tprpa Anpotikig Exknaidsuong, Greece
’Maveruotro lwavvivwy, Tprua Phocopiag, Greece
*Maveruotrulo lwavvivwy, Mawdaywyké Turua Nnriaywywyv, Greece

Tiq Teleutaieq dekaetieg, n yetakivnon MANBUCUWY TIPog TNV Eupwirn, elxe wg anotéleoua tnv avdduon
TIOKIAWV PATOLOTIKWY OTACEWV KAl OJOYEVOTIONTIKWY TIPAKTIKWY TWV TIAELOVOTIKWY OJAdWV TIPOG TOUG/TLG
npdopuyeg/i.ooeg (Panagaki et al. 2024). Me tnv €vvola otdoelg (attitudes) avagepopacte o€ 0TABEPEG
Olabgoelg avBpwwy amevavTl o€ €va epeBLopa, ETIOLWKOVTAG va EpUNVEUCOUIE 1 va TIPORAEWOUE TNV
KaTeUBuvan Kal Tn otabepdtnta TG avBpwrivng cupneplpopdc (Baker 1988: 114). Autd Tou dev £XeL
OlepeuvnBel elval Twe avtihauBdvovTatl oL MPACPUYEG/LOTEG TNV KOLVWVLKY TIPAYPATIKOTNTA oTnv EAAGDa.
21dX0Q Jag, Aowrdv, oTnv avakoivwaon auth eival va eEeTdooupe TG 0TAOELG TIPOCPUYWV/LOTWY
HaBNTWV/TPLWY amevavTt 6To EAANVLKS TAA(oLo UTIodoXTG TOUG.

To delypa pag anoteAeital and 51 mpdopuyeg/Loceq HaBNTEG/TPLEG, oL ortolol/eg ipbav otnv EAAGSa Ta
TeAeutala deka xpdvia kat drapgvouv otn Aopr EAeyxduevng Mpoowpivrig Pho&eviag Attolvtwv AGUAO
otov Katowkd lwavvivwy. H cuAAoyr Twv dedougvwy Tipaypatomnolienke pe epwtnuatoAdylo Kat n avdAuon
Twv OedOPEVWY EYLVE PECW TOU OTATLOTIKOU Tipoypdupatog SPSS.

Ta anoteAgéopata TG £peuvdg pag deiyvouv OTL oL abnTEQ/TPLEG elval YEVIKA LKAVOTIOINPEVOL/EG PE TN
dlapovr Toug oTnv EAAASQ, woTAC0 N MEPLOPLOPEVN XPNON TNG INTPLKNAG TOUG YAWOOAG, 1 Kuplapyia g
eANVIKAG o€ emionua mAaiotla (.. oxoAeio, voookoue(o), Kabwg Kat n €ugacn atn SUTLKY evoupacia ya
elpeon epyaciag, Asttoupyolv wG EUPETES OPOYEVOTIOINTLKEG TIPAKTIKEG. ‘ETOL, apdTL ekppdlouv BeTIKN
OTdon TPog TN Xwpea, avtihayfdvovtat To eEAANVIKO TIAQ{OL0 WG TIPOoWPELVE KAL TIOALTIOULKA TIEPLOPLOTLKOG.
Mapd, Aoundv, TIq BEOUIKEG ETUOLWEELG ATTOdOXTG TNG SLAPOPETIKATNTAG, OL LOXUPESG YAWOOLKES Kat
TIOALTLOULIKEG OJOYEVOTIOINTLIKEG TIPOCTIABELEG GTO EAANVLKO TAA(CLO ATOTUTIWVOVTAL KAl OTLG OTACELG KAl
TIG epelpleg Twv MPooPUywv/Ioowv. Ta euprjyata autd Bewpolpe OTL MPEMEL va AngBouyv undyn and
popelg Mou ackoUV HETAVACTEUTLKY] /KAl EKTIALOEUTLKY] TIOALTIKY, Wlaitepa av o otéxoq lval n
OLaNOPPWaN CUYXPOVWY JLAYAWGCCIKWY KAl SLATOALTLOUIKWY TIEPLRAAASVTWV.

Baker, C. (1992). Attitudes and Language. Clevedon: Multilingual Matters.

Panagaki, N., Archakis, A., & Tsakona, V. (2024). Majority and immigrant students’ positionings towards
refugees as represented in media texts. Cahiers balkaniques, (Hors-série). https://doi.org/10.4000/12I9m
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9:50-10:10

AMO Tn oW} OTNV TIPAYHATEUOT TOU AOYOU: XTPATNYLIKES CUMHPETOXNG
TWV "OLWTMNAWV" HABNTWV O TIOAUTIOALTLOPLIKEG OXOALKEG TAEELG TNG
Kunpou

G. Georgiou"?

'University of Cyprus, Cyprus
*Ministry of Education, Cyprus

H eioriynon diepeuvd t olwmr wg cUVOETO KOWVWVLIOYAWOGOAOYLKO (PALVOUEVO OTLG TIOAUTIOALTIONLKEG
OXOALKEG TAEelg TG Kumpou. Avti va ekAapBdveTtal wg madnTikdtnta 1 EAAELYN YAWGCOLKAG LKavdaTnTag, n
owwrt pooeyy(letal wg oTPATNYLKY CUPHUETOXNG, avTioTaong i Pocapuoyng oTLg Kuplapxeg WBeohoyieq
AGyou. OswpnTikd, otnpileTal oTLg €vvoleq Tou MAatalou cuppetoxng (Goffman), Tng YAwooLKAg
enevouang (Norton), Tng YAwoakng ayopdg (Bourdieu) kat Twv kowvotrtwy TipakTikig (Lave & Wenger),
evw aglomolouvTal kat oL cuPPBoAEG Twv Bakhtin, Blommaert, Rymes kat Street yla tnv katavonon tg
owwTg wg evepyoU Popgrig EMLkoLVwvIag.

Eunelpikd dedopeva and €peuveg otnv Kdmpo delxvouv 6Tt Jabnteg PJe YETAvVAOTEUTIKN Bloypagia - amnd
dunniveg, BouAyapia, Poupavia kat dAAeg xwpeg - ouxvd arnocupovTal arnd Tov AGyo Tng Td&ng Adyw
p6Bou oTLypaTIopoU, aiotnong «dsutepokAacdtou HabnTr» i dpvNoNg CUPHOPQPWONG OTN HOVOYAWOGCLKN
vopua. MapdAAnia, mapatnpel(tal augnuevn GUPPETOXT Toug o€ eEWaYOALKA TIEpLBAAAOvTa, YEYOVOG TIoU
emPBepatwvel 6tL n owwtr dev anoteAel aduvapuia, aAld mpoidv MAatoiou Kal LOEOAOYLWYV. ZUYKPLTIKA
napadeiyparta and ) Zoundia, To Hvwpgvo Baailelo kat Tnv EAAGda evioyUouv Tn B€on OTL n owwrh
Aettoupyel wg €vOELEn Un avayvwpLong TG YAWOGOLKAG KAl TIOALTIOPLKAG £TEPATNTAG.

Mpoteivovtal madaywylkeg MPooeyyioelg iou avayvwpi(ouv Tn oLwrm wg LOGTLUN HOPPY) CUUKETOXNG:
evaA\akTko( TpdroL €kppaaong (Ypar, EKOva, TeEXVoAoyia), EVOwUATWon TNG UNTPLKAG YAWCOAG OTLG
OpaoTNELOTNTEG, OTASLAKY OLKODOUNGCN EUMLOTOOUVNG KAl ETILUOPPWOT TWV EKTIALOEUTLKWY OE
KOLWVWVIOYAWOTOAOYLKA {NTriuaTa. Xe eTinedo MoALTIKAG, ToviCeTal n avdyKn yLa SLAMOALTIOUIKEG
MadAYWYLKEG TIPAKTLKEG KAl BETUIKOUG UNXaviopuoUug akpoaong SAwV Twv PabnTwv.

H peA£tn kataAnyet 6TL n owwrm dev elval arouaia Adyou, aAAd uttdoxeon Adyou. H avayvwplor tTng wg
KOLVWVLKNG KAl YAWOGOLKAG OTPATNYLKNG PMopel va JETATPEWEL TA KUTIPLAKA OXOAela o€ Lo ONPOKPATLKOUG
Kal YAwookd evta&lakoug Xwpoug, OTIoU N pwvr) — akdun Kat dtav owwrd - Aoy{Cetatl wg MOAUTLUOG TIOPOG
MAbnong kat TautéTNTag.
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10:10-10:30

Otav n dlayAwookdtnta cuvavtd t Popavi: Auvatotnteg otn
odaokaAia

T. Makrogianni'
'University of the Aegean, Greece

H yAwooa Asettoupyel wg otaupodpduL avdueoa o avBpwrioug, MOALTIOUOUG Kat kowvwvieg (Garsia, 2024).
O1 Bewpieq yia ™ YAwooa petacxnuatifovrat yeoa amnd TLG KOWVWVIKEG AANAYEQ Kat TNV TadaywyLkn
TPAEN, mpocappoldueveg ota vea dedopgva (Xkouptou, 2024). H mapouoa mpdtacn e0TLAlEL 0N
OLaYAWOOKATNTA WG TadaywyLkn TMEAkKTK otn ddackaAla Tng YAwooag, pe avagopd otn popavi,
yYAwooa twv Popd. Mapouoidfovtal EVOEIKTLKEG TIALOAYWYLKEG TIPOTATELG TToU del)vouv TG 1 agloroinon
NG UNTPLKNAG YAWCOAG TwV HABNTWV Jropel va evOuvapwaoet TNV TautétnTd Toug, va KAAALEPYNOEL TNV
enlyvwon Tou YAwoalkoU Toug duvauikou (Xkouptou, 2024) kat va urtootnpi&el Tnv aAAnAenidpacn Tng pe
Vv Kupilapxn YAwooa. MNMapd Tiq SUTKOALEQ epapuoyng, N dlayAwao oLk TipoogyyLon duvatal va cupPBdAAEL
OUCLAOTLKA OTNV €vTagn Kat oTtn dnploupyia MOAUYAWOGLKWY, CUNTIEPLANTITLKWY HABNCLaKWY
nepLBaAAASVTWY.
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9:30 - 10:30 | BRIEFING ROOM (A) G.08

Mapouoidoelg 3 /Presentations 3

9:30 - 9:50

H Texvnt Nonuoouvn (TN) wg «Xuvodolrépog I'paupatiopou»:
KaAAlEpyela AvayvwoTikig Katavonong kat Anuwoupytkng I'pagpng oc
Mabnteg/tpleq Anuotikou peow Wneplakou MeptBdAAovtog Mdbnong

P. H. Diakou', P. Sophocleous®

'University of Cyprus, Instructional Technology, Cyprus
*Ministry of Education, Cyprus

Ta teheutala xpdvia, n TN €xel avadelxBel o pla JETAOYKNUATIOTIKY dUvaun oTnv eknaideuon,
TIPOCPEPOVTAG VEEG OUVATOTNTEG YA EEATOUIKEUNEVEG, TIPOOAPPOCTIKEG KAL EAKUCTIKEG HABNOLAKEQ
eumelpieq. Qotdéoo, napd To au&avouevo eTLoTNPOVLKS evdlagepoy Kal Tn paydaia dieigduor Tng otov
EKTIALOEUTLKO OLAAOYO, N OUCLACTIKA KAL CUGTNUATLKY a&lomoinor Tng yla tTnv KaAALEPYELA AVAYVWOTIKNAG
kKatavonong otn Anuotikr) Eknaideuon napaugvel axedov axaptoypdgpntn neptoxr. To epeuvnTikd autd
Kevo, KaBloTd avaykaleg mapePPATELG TIOU GUVOEOUV TNV TEXVOAOY(A UE TOV YPAUUATLOWS, WOTE va
TeKUNPLWOEl ue cagrivela n npootBeuevn a&la tng TN otn pabnolakn mpdén.

H napouca €1o1jynon napouatddel Pia Kavotouo TAOTLKN pabnaotakr map€uBacn mou uAorowibnke o A”
TAEN dnuoTikoU oxoAelou pe 25 pabnteg/Tpleg. ZTAX0G TNG NMapgPBaong nrav n KaAAEpyela deElotnTwy
avayvwoTIKAG KaTavonong, OnPLoUpYLKAG YPAagrig Kal ynglakou ypaupatiopoy, uéca amnd tn Xperion
wneplakwv epyaieiwv kat epappoywv TN. O yabnteg/tpleq apxikd eEepelivnoay €va ynepLlako dladpacTikd
kelpevo kat andvtnoav o€ epwTAOELG Katavonong. Me agopun autd, mposkuywav aplacta L.otopleg TIq
oToleg KATEypayav o€ guvepyaoia Kat JETETELTA HETETPEWYAV O KOUKG NEow epyalelwv TN. 1o TENoG,
OnuoUpynoav NMOAUTPOTIKA BIVTEO-KOULKG PE X0 Kal Kivnon.

Ta dedopgva TG a&LoAdynong urodnAwvouv onuavTiky BeATwon oTnv avayvwoTik KaTtavonon kat ot
OnuLoupyLkn ypaen. MapdAAnAa, ol pabnteg/Tpleg aventuéayv 0EdTNTEG WnpLakoU YPAUUATLOHOU,
erudelkviovtag uywnAn yabnaotakr eumiokr). Idtaitepn onpacia eixe o TPAMOG Pe TOV OTIO(0 OL HABNTEG/TPLEG
avtiAjpbnkav v TN, aAAd kat a&loAdynoav Ta anoteAeopatd TnG. Acv anoteAeoe YU autoug amAwg va
TEXVOAOYLKO epyaAeio, aAAd ATav 0 «CUVEPYATNG» TOUG OTN pabnaotakr dladlkaaoia, rmou Toug napeixe ta
KaTAAANAQ €pAdla WOTE va QUTEVEPYNOOUV KAL va ONPLOUPYHAOOUV KATL IPWTATUTIO, TIou eV Ba prnopouae
va yivel ye mapadoatakr didackaAia.

H peA€tn cupBAAAEL oTOV ETLOTNUOVLKS SLdAoYo YUpw ard tov pdAo TG TN wg «cuvodolrnépou
YPAUUATLOHOU», LKAVAG va uttooTnp(EeL Tn dlagopoTmolnuevn Kat eEQToUIKEUPEYN Ydbnon. Mpoteivetal, n
OleUpuvon Tng €peuva yla tnv epapuoyn tg TN, wote va anotunwdel cuotnuatikd n enidpacn Tng 6TnV
KPLTLKA Kat dnNPLoupyLK OKEWN o€ TIOAUYAWOGLKA, TTIOAUTIOALTIOMIKA Kal wngplakd meptBdAlovta pdénong.
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9:50-10:10

Wnoplakog ypauuatlilopog o€ Un TUTILKY eKTaideuon otny mpwtoRdduia
ekmnaideuon: KpLTLkn Xprion Tng TeXVNTAG vonuoouvng

D. Loizidou"?, E. Sakareli®

'University of Cyprus, Department of French and European Studies, Cyprus
2Universi'[y Grenoble Alpes, Lidilem, France
*10th Experimental Primary School of Kalamata - Petros Themelis, English section, Greece

H rmapouoa peA€tn eEeTAleL TNV QvATTUEN KPLTLKAG KAL ATIOTEAEOUATIKNG XPNoNG epyaleiwv TeEXvNTAg
vonuoouvng (TN) amd pabnteg dnuoTikoU 6To TMAQoLo PN TUTIKNAG eKMaideuong o€ TELPAPATIKS aXoAel(o
™g EANGDaG.

O ynopakdg ypauuatiopog otnv TN avayvwpiletal 6Ao Kal TEpLoooTEPO WG Pactkr) deELdTnTa Tou 210U
awva (Long & Magerko, 2020; Ng et al., 2021) kat epthappdvel Tnv Lkavétnta KPLTKAG a&loAdynaong,
aAANAeT®paoNG KAl AMOTEAECUATIKAG XPNONG TwV epyaieiwv. Qotdco, moAlol yabnteg Ta Xpnatuorololv
Xwpliq T anapaltnteg deELOTNTER, YEYOVOQ TToU Uropel va odnyriost o€ mapanAnpopopnaon, UTEPBOALKN
egdptnon kat nbkd {ntruata (Kern, 2024; Zawacki-Richter et al., 2019). ‘Epeuveg delxvouv d1L oL vedtepol
pabnteg xpeldfovrat KatdAAnAa SounueEveG Kat BLWHATIKEG TIPOCEYYIOELG WOoTE va arno@euxbouv
TapavonoeLg, YEYOVOG TIoU UTIoYPAPuiCeL TNV avdaykn yia avartugn T600 ynpLlakwy OELoTATWY 0G0 Kat
KpLTikng okewng (Druga et al., 2019; Touretzky et al., 2019).

H mpwtn ¢don tng €peuvag ulomoBnke Katd To oX0oALKS £€10G 2024-2025. OL yabnteg oupuetelxav oe
eBodouadiaio epyactrpL didpkelag 1,5 wpag (OktwRpLog-Mdiog) mou eixe wg oToX0 TNV avdrtuén
oe&lotTwv YneplakoU ypauuaTiopuou yUpw and tnv TN, avartiooovtag KPLTIKY GKEWN, dNULoUpYKATNTA
Kal euatgBntoroinon og B€yata nBkng. Ta epeuvnTikd epwtruata ivat: 1) MNwg n eknaideuon otov
ypapuaTtopd g TN ermpedlet TNV IKavoTNTa TwV Hadntwv va aAANAETOPOoUV KPLTLKA Pe Ta epyaAeia TN;
2) Moleg mpokAjoeLg avTETWTI(OUV PaBNTEG Kal eKMAdEUTIKO! 0NV evowpdtwon ™G TN otn wnglaki
pdénon;

H peA€tn Baciotnke og PEIKTH YEBOOOAOYLKN TIPOCEYYLON Kal CUAAEXBNKav Ta €ERg dedopgva: 1)
epWTNUATOAAYLO TIPLY artd Tnv ekmnaideuon (n=13), 2) Tpelg a&loAoynoelg pabntwv, 3) epyacieq emdooewv
Twv gabntwv (n=5 napadotea), 4) NUL-OOPNPEVN CUVEVTEUEN We TNV ekNAldeUTLKO (n=1, Tiepimou 50 Aemtd)
Kat 5) 'EkBeon Apactnplotitwy (autoa&loAdynon tng eknatdeutikoUl). Ta dedopsva €xouv avaiubel pe
TIOLOTIKEG KAl TIOOOTIKEG HEBODOUG Kal Ta aroteAéopata guuBdAlouv otn dieupuvopevn €peuva ya Tnv TN
otnv eknaideuon. H €peuva Ba ouvexloTel KaTd T0 OXO0ALKO £T0G 2025-2026 pe 0TOXO TN PEAETN TNG
MaKpOoTIPOBEoUNG AVANTUENG KPLTIKAG OKEWNG TwV hJabntwy amnevavtl otnv TN.
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10:10-10:30

Emokdrmon gpeuvwy, peow tou ‘Google Scholar’, yia tnv Texvnm
Nonuoouvn otnv lNpwtoBdBuia Eknaidsuon: OpeAN, Kivouvol,
AVTIANWELG EKTIALOEUTLKWV

A. Antoniou', M. Tzifopoulos'

'University Of Western Macedonia, Department of Primary Education, Greece

H paydaia avdamtugn tg Texvnmg Nonuoouvng (TN) gaivetal dtL €xel apxioet va etdpd o€ OAoUG Toug
Topelg ™G Kowwvikrg Lwirig, cupnepltAauBavougvng tTng ekmnaideuong. Xt auyxpovn eroxn, N TN dev
neplopiletatl, MA€ov, oe BewpnTikd povTEAQ, aAAd Bplokel epapuoyEg o€ eEQToUKEUPEVA pabnalakd
neplPdiAovta, cuctriuata unootripLENg SLdackaAlag Kal KavoTOUEG TIALOAYWYLKEG TIPAKTLKEG. X TNV
MpwtoBdbuia Eknaideuon, oL MPAKTIKES YPaPUATIOPoU TIou eumAekouv Tnv TN arnoteAolv oTdX0 Kat
TPOKANCN oV eKMNaideuon, KaBwg GUUBAANOUV OTNV AvdITTUEN BACLKWV YVWOTIKWY KAl JETAYVWOTIKWY
OEloTrTWY, OTN YEPUPWOT KOLVWVIKWY KAl WNPLOKWY AVICOTHTWY KAl OTNV posToLacia Twv
HaBNTWV/TPLWV YLa TIG arnalTioeLg TNG oUyXpovng HETAVEWTEPLKNG Kowvwviag. XTo mAaiolo Tng rmapoloag
elonynong, Bdoel Tou mapandvw MEoBANUATIOPoU, JEow @euaTikig Avdluong, Ba kwdkoroinBouv (a) ot
g€peuveg mou evtoriovtat yia tnv TN otnv NpwtoBdbuia Eknaideuon to nuepoAoylakd £€tog 2025, ueow
NG punxavrig avadritnong Google Scholar, (B) Ta o€An Tou KataypdpovTal OTIG EPEUVEG AUTEG YLA TOUG
HabNTEG Kal TIg pabnTpleg, Kat (y) ot Kivduvol Tou onELVOVTAL OTLG €peuveg auteg. Mia rpwtn ewkéva
QUTWYV TWV EPEUVWV KATADELKVUEL OTL OL EKTIALOEUTIKOL 0TO dNUOTIKG GX0Ae(o avtiyeTwriiCouv v TN pe
OTTTLULOTLKY] OTTTLKY, avayvwpifovtag Tiq duvatdTNTEG TNG YA EEATOUIKEUNEVN UABNoN, avatpopoddtnon
o€ TPAyHaTLké Xpdvo Kat evioyuon tng habnolakig eumelpiag. MapdAAnAa, wotdoo, kataypdgovTatl
avnouyieq mnou oxetiCovtal ye {nTripgata WLWTKOTNTAG, NOWKAE SIAjuuata, Tnv Tubavr) anogevwon ano
pabnolakn dladikacia Kat Tnv uttePBoALKY) EEAPTNON OTLG WYNPLAKES TEXVOAOYIEG EUPULLIV CUCTNHATWV.
MEow NG OXETIKAG ETLOKOTMONG, dlagaiveTat, miong, OTL oL avTIAYELG KAl oL 0TACELG TWV
EKMALdEUTIKWVY dlagoporolodvtat avdhoya He TLG ETLOTNUOAOYLKEG Kal MaldaywyLlKEG TOUG TTApadoXEG, TNV
mponyoupevn eurnetpia Toug anod tnv a§Llomoinon YneLakwy epyaleiwv Kat Ye To eMNedo yVWoewV Kat
oeElotiTWY Wnplakou ypauuaTiouou.
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9:30 - 10:30 | BRIEFING ROOM (B) G.11

[Mapouoidoelg 4 /Presentations 4

9:30 - 9:50

H a&loroinon Tou cuvoALlKoU YAWOGLIKOU SUVAULKOU TwV aVAOUOUEVWV
Ol/TMOAUYAWOOWV TALdLWV PHETA ATtd TIOALTLKEG Kal Opdoelg Tng AAE.,
oTnV NMPodnPoTLKA ekmaidsuon tng Kumpou

A. Anpotikig Eknaidsuong'
'Ministry of Education, Sport and Youth, Department of Primary Education, Cyprus

H ouUyypovn naykdouLa mpayuaTikéTnTa avadelkvuel TNV eTIKPATNOT CUvOnKwy TIOAUYAwoociag, oTLG
oroleq mapatnpeeital n enagr YAwWooWY 0 ATOULKO Kat KOWVWVIKG enimedo. H mpayuatikdtnta autn
QTOTUTIWVETAL KAl 0Ta EKMALOEUTIKA GUCGTAKATA, Ta orola evw o kavovag elvat MAgov n oAuyAwaooia,
ouvey(Couv va e@appdlouv HOoVOYAWOOEG TIOALTIKEG.

To epwtnua Tou avadusTtal 6TnV €L0riynon auth, agpopd 6To WG akdua kKat o€ TEToLoU €(00uUg ocucTHuATa,
Ba prnopouoe va yivetat a&lomoinon Tou cuvoAlkoU YAwGGLKOU dUVAuLKOU TwV TIASLWV Yla TNV MPOocEyyLon
NG YVWONG Kat TNG LOOTIUNG CUPHETOXNG OTO EKMALOEUTIKG oUCTNHA, JE TNV EQAPUOYT TWV apXwV TNg
olayAwoowkdtntag. Ewdikdtepa, eEetdletal To nwg ta o-/moAuyAwooa nadld eMTuyXdvouv Thv
emkowvwvia, Kdbe popd, Pe To duvapLkod Tou £xouv otn dtdBeor] Toug (ZkoupTtou, 2017« Xat{nddkn, 2020)
Kal oToug Tpdroug Tou puropel va aglorownBel To TIOAUTIAOKO Kal dUVAULKO YAWOGLKS TOUG PETIEPTOPLO, HE
nv anédoon (ong a&iag oc OAeq TIQ YAWOGOLKEG TIOIKIA(EG TTOU €X0UV 0Tn dldBean Toug (MappnAidou k.d.,
2021« Garcia & Li Wei, 2015 Tsokalidou & Skourtou, 2020), y€oa and emnionueg MOALTLKEG.

H AledBuvon AnuoTtikiig Eknaideuong tou Ynoupyeiou Mawdeiag, ABANTIopoU kat NeoAaiag g Kumpou,
pe aglomoinon eupwrnaikwy kovouAlwv (Tapelo AcUlou, Metavdoteuong kat ‘Evtagng) mapouactdlel To
UALKOG (OTTTLKOOKOUOTIKO Kal dLadpacTikd) Tou €xel dnupioupynBel yia To vnriiaywyelo, To omolo otoxeuel
OTNV EQAPUOYT TWV ApXwV TNG SLayAwoolkdTNTAG, ULOBETWVTAG EMloNA, TLG MPWTEG YAWOOEG TWV
nawdlwyv, otnv Tdén cupgoitnong, Katd tn dldpKela Tou pabrjuatod.

2 TNV €L01yNON TIapouctd{ovTal Kal Ta OXETIKA £peuvnTIKA dedopEvVa amo eKTALOEUTIKOUG, WG TIPOG TNV
avdykn dnuoupyiag moAUyAwooou UALKOU, aAAd kat yla Toug Tpdroug a&lornoinonig Tou oTo Aaiolo Tng
YeVIKNG TAENG. Ta dedopgva apopolv oTn dLdyvVwon avaykwv Tou £YLVE TIpLV TNV €vapgn Tou €pyou, alld
Kal Tn hetenetta dlepelivnon yla Ty egappoyr Tou MoAUYAwcoou UALKOU Kat Tn onuacia a&lomoinong Tou.
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9:50-10:10

> XeOLAoNOG OLOAKTIKOU UALKOU yla Tn ddaokaAla Tng EAANVIKIG wg
oeulTePNC YAWooag: AlddyuaTta KAl CUVETIAYWYEG YLa TNV ETIAYYEAUATLIKN
MABNON TwV EKTTALOEUTLKWYV KAl TN OLOAKTLKN TIPAKTIKA OTO KUTIPLAKO
EKMALOEUTIKO TTAalol0

E. Naptacn', M. MxQoAy, M. Zappa’, M. XatlnBeodouAou-AoiliSou’, M. Mntoldkn*

'Cyprus Pedagogical Institute, Topgag Emuuépgpwong, Cyprus

®Yrioupyeio Maideiag, ABANTIoPOU kat NeoAaiag, Méon Eknaidsuon, Cyprus
*Cyprus Pedagogical Institute, Cyprus

*Anpokpitelo Maverotripo Opdkng, Turiua EAAnvikric ®loloyiag, Greece

YAorowwvtag Tiq etonyioelg tng ‘EkBeong ZupBouieuTikriq Ouddag OpoTiywy yia tnv €vraén twv
HabNTWV/uabnTpLlwyv JE HETAVAOTEUTLKY Bloypagia 0To KUTPLAKO ekatdeuTLkd ouotnua (Eupwraikn
Erutporm, 2019), n ouyypar) Avalutikou MNMpoypdupatog moudwv yia tnv EAAnvikn wg dedtepn yYAwooa
(2020) kat n avdamnTugn eMayyEANATIKWY KOWVOTHTWY NABNONG EKTIALOEUTIKWY GUVOEBNKE e TNV TIapaywyn
OLdaKTKOU UALKOU. O oxedlaoudg Kat avamntugn ddaKTLkoU UALKOU, Kat ELOLKA OXOAKWY EYXELPLOIWY,
arnotelel yla ouvBetn dladikaocia n orola eurepkAeiet Tov kivduvo mapaywyrg Pn EAKUoTKOU 1
avanoteAeouaTkou eplexopevou. H mapodaa eloriynon napouactddel dedopsva amd yia JEAETN
nepimtwong otnv Kdnpo, eotidlovtag oto €§ng epwtnua: MNMwg oxedldotnke, epapudoTnKe, a§loAoynonke
Kal eMavaoXedLdoTnKe pla oelpd oX0oALKwY eyXelptdiwv yia tn ddackaAia tng EAANviKrg wg deldtepng
YAwooag;

H pebodoAoyia ou akoloubriBnke Baciotnke o€ emavaAnmtikn dtadkaaia (iterative process) oxedlaouou,
OOKIUNG, a&loAdynong kat emavacXedlaguoU Tou UALKOU, ouvoudlovTag BewpnTIKEG POCEYY(OELG Yia TN
owackalia deUlTtepng/EEvng YAWOOAg Pe TIQ avdykeg Tng MPdEng. Napouctdletal pia «dUmAR TipogsyyLon»
mou neplAauBdvel TG00 TIG AVAOTOXAOTIKEG Ladlkaoieq TNG CUVTOVLOTIKNG ouddag 600 KaL TV
avatpopoddTNo™ eKMALdEUTIKWY NEoWw dpdocwv Tou MNawdaywywkou Ivotitoutou. H diadikacia
AettoUpynoe wg pebodoAoyia «doKIUG kat TIAAVNG», odnNywvTag otn ouvexr BEATIwoN Tou UAKOU, aAAd
Kal oTnVv €PRABuvoNn TNG KATavonong TwV EKTIALOEUTLKWV OXETIKA JE TNV TIPAKTLKY Tou eappoyr. TEAOG, n
epyaocia avadelkvuel WG N EVEPYOQG EUTIAOKY TWV EKTIALOEUTIKWY JECW EMAVAANTITIKWY dLadlkaolwy propel
va evIoXUOEL TNV EMAYYEAPATLKA TOUG PABnon Kat va atnpl&el tn dnploupyia MPooapuoTPEVOU Kat
nadaywytkd anoteAEGUATIKOU SLOAKTLKOU UALKOU.
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10:10-10:30

O dlaoTtdoelg Asttoupylkou aAgapntiopou otn NAwooa kat ota
MaBnuatikd: PoocwWIILKO( KAl OLKOYEVELAKOL TTAPAYOVTEG TIOU CUUBAAAOUV
oTnV NMPOPBAEWN TOU P{OKOU YLa AELTOUPYLKO avaApaBnTiouo

|. Kleanthous', T. Afantiti-Lamprianou?, M. Christoforidou?, M. Daniil’, Y. Karagiorgi®

'Pedagogical Institute Cyprus, Centre for Educational Research and Evaluation, Cyprus
“Centre for Educational Research and Evaluation, Pedagogical Institute Cyprus, Cyprus

To Mpdypaupa Acttoupykou AApaBntiopou (MAA) dieEdyetat daypovikd anod 1o 2007 and to Kevtpo
Exknawdeutikiq Epeuvag kat AEloAdynang (KEEA) tou MNawdaywytkou Ivotitoltou Kdmpou kat areubdvetat
o€ pJabnTeg/pabrtpleg g N kaw Z1° td&ng Anpotikou. ZtéX0q Tou MNMpoypdupatog ivat o €ykalpog
EVTOTILONOG HABNTWV/PaBNTPLWY PE JEYAAN TiBavdTnTa va pelvouv AetToupyLlkd avaAgpdpntol/avaldpnteg
MEXPL TO TEAOG TNG UTIOXPEWTLKAG EKTIAIBEUONG, £TOL WOTE VA EUMAAKOUV 0€ KATAAANAQ Tipoypduuata
otAPLENG Té00 atnv MNpwtoPdbuia, doo kKal otn AcutepoBdbuia eknaideuon. To Mpdypapua a&lohoyel dUo
Baolkeg BeEOTNTEG: (A) TN YAWOOLKA-ETILKOLVWVLAKY LkavoTnTa Kat (B) Tn abnuatikn tkavotnta.

2 komoég Tng mapoucoag el.orynong elval va napouctdoel Ta KUpla anoteA€opata tou MNMAA, Tiou agopolv
OTOV PatNTkd MANBUCNOS TNG 2T TAENG AnUOTIKOU, Yla TN oXOALKN Xpovid 2024-2025. O cuvoALkoq
apLlBpdg Twv HabnTwv/uabnTplwy X1’ Td&Nng rou cuppeteixav aviABe otig 8155 yia ta dokipia Tng
Mwooag kat otig 8256 yila ta dokiuta twv Mabnuatikwv. Mocootd 10,7% Twv JabnTwv/habntplwv
avayvwploTnke ye geydin rmbavdtnta va peivel YAwoolkd avaA@dpnto, evw To 9,8% Twv
MabNTwv/uabnTplwyv avayvwpiotnke Pe peydAn bavétnta va yeivel pabnuatikd avaigpdpnto. Nocootd
5,8% Twv HabNTwv Kat pabnTtpLwy avike kat oTig dUo ouddeg.

Me Bdom ta MpoowTikd XapakTNPELOTIKA Twv Jabntwv/uabntplwy, dlamotwenke OTL UuPnAdTEPA TIOCOCTA
OUMMETOXNG OTLG ouddeg ploKou Tou AetToupyLlkoU avaA@apnTiopou £xouv: (a) Ta ayépla o OXEON UE ToV
YAWOOIKO avaApapnTioud, (B) oL pabnTeg/NabiTpLleg Pe HETAVACTEUTLKY Bloypagpia (mpwtng Kat deltepng
yevidg) Kat (y) oL aBnTEQ/HabnTpLeg Mou oTo OTI(TL PLtAoUv TepLoodTEPO dAAN YAwooa amno 6,TL TNV
EAANVIKA.

Ta dedopgva Tou rpogkuyay amno to MNMpdypayua, priopolv va a&lomonBolv pe aTéXo TNV EPapUoyn
Opdoewv Kat TNV KABLEPWOT TIOALTIKWY TIou 6a gupBdAouv oTn BeATIwon Twv HABNOLAKWY ATNOTEAECUATWY
Kal Kat’ emektaon ot BeAT{won Tou KUTIpLakoU EKTIALOEUTIKOU GUCTHHATOG,.
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11:30 - 11:45 |

Mapouciaon/ Presentation

11:30 - 11:45

Literacy in the Union of Skills and the European Education Area

S. van Alphen'

'European Commission — Directorate-General for Education, Youth, Sport and Culture, Italy

Literacy skills in school education across the EU: where do we stand and how do they relate to other basic
skills? This presentation will frame literacy skills in the context of the 2025 Commission Communication on the
Union of Skills and the 2025 Council Resolution on the second cycle of the strategic framework for European
cooperation in education and training towards the European Education Area (2026-2030). The presentation
will touch upon the implementation of the Action Plan on Basic Skills and the development of a major new
education initiative for 2026, comprising a Basic Skills Support Scheme, new European School Alliances and
an EU Teachers and Trainers Agenda.
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11:45-12:35 | ZINON KITIEVS

Kevtpwn Etoriynon 1/ Key Note 1

11:45-12:35

Disciplinary Literacies: Literacies for Learning, Literacies for Work,
Literacies for Life

E. Birr Moje'
'University of Michigan, United States

In this talk, Elizabeth Birr Moje will present research from several projects in Detroit, Michigan, USA to
illustrate how focusing on the skills needed for learning, work, and life rather than on the skills needed for
school can enhance meaningful learning for children and youth while also producing social, economic, and
political access and opportunity. To begin the talk, Moje will define and theorize the construct of disciplinary
literacy as much more than a focus on discipline-specific vocabulary or discourse. Specifically, she will
examine how a disciplinary literacy approach to teaching can equip learners with the critical literacy skills they
need for future learning, for work, and for lives as productive members of local and global communities who
can examine information and discern fact from fiction. Throughout her talk, Moje will provide data-based
examples to demonstrate how teachers and schools can invite children and youth into deep and critical literacy
learning by providing them with thorny real-world problems situated in their own lives and communities while
simultaneously teaching them the skills they need to enact the projects and to be successful throughout life.

Page | 30



12:35-12:45 |

Conference Family Photo

12:45 - 13:45 | ZINON KITIEVS

2 uprooto 3 / Symposium 3: Critical Literacy for Peace and Inclusion in the
Cypriot Society: from Skills to Praxis

12:45-13:00
Who is Afraid of Critical Literacy? Towards a Practical Pedagogical Theory

E. loannidou'’
'University of Cyprus, Cyprus

The purpose of this presentation is to analyze and theoretically reconstruct the concept of critical literacy in the
educational and broader social context. Through the lens of educational (Freire 1970, Giroux 1992, Luke &
Freebody 1990), linguistic (Halliday 1991, Fairclough 1989, Wodak 2015), sociological (Bourdieu 1991,
Bernstein 1996) and philosophical (Bakhtin 1981, Gramsci 1971, Foucault 1975) theories, an attempt will be
made to understand in depth the conceptualization of critical literacy and to present it as a dynamic,
interdisciplinary, and ultimately social theory of language, literacy, and education.

First, the basic theoretical axes that make up the framework of critical literacy will be presented:

(a) linguistic and textual awareness and recognition of the interactions between content and structure in a text,
(b) discourse strategies and text characteristics that institutionalize and naturalize certain representations
while silencing others,

(c) conversational roles and identities constructed through texts and their contexts,

(d) the intensely ideological and semiotic nature of language and texts and the need for their de-naturalization
and critical study.

Next, the application of critical literacy will be analyzed both at the level of educational policy and at the level of
pedagogical practice in educational contexts. Research data from pedagogical interventions of critical literacy
in Cyprus, Greece, America, and Australia will be presented, analyzing the particularities of each context and
at the same time identifying convergences in these interventions. Finally, a critical review will be made of the
resistance and challenges presented by the application of critical literacy in contemporary society, marked by
discrimination, armed conflicts, and online domination. An attempt will be made to critically reflect on the
reasons why, on the one hand, there is resistance to its application and, on the other hand, it is weakened and
often targeted by more nationalistic and neoliberal arguments for education.
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13:00-13:15
(Un)learning Peace Literacy as a Critical Affective-Political Practice

M. Zembylas'
'Open University of Cyprus, Cyprus

This presentation calls for a re-imagination of peace literacy—not simply as a discrete skillset for living
harmoniously, but as an affective-political practice deeply embedded in contested struggles for peace and
social justice. | argue for the need to unlearn the overly technocratic and skills-based framing of ‘literacies,’
which reduces them to a set of tools, and to instead re-situate them within the affective, ethical, and political
tensions that emerge when teachers and students confront the normalization of violence, exclusion, complicity
and apathy toward injustice in everyday school and social life.

Drawing on my long-term ethnographic research on peace education in Greek-Cypriot schools, | examine the
critical affective capacities and spaces required to notice, name, and disrupt these normalized forms of
violence. | contend that peace literacy, narrowly defined as the cultivation of empathy, conflict resolution, or
interpersonal harmony, is insufficient to address the complex, structural, and historically situated realities of
social, political and other conflicts. What is needed is a sustained ethical and political commitment—one that
dares to unsettle the superficial and sentimental narratives of peace that mask various injustices—and to
replace them with pedagogies and practices that confront complicity, challenge complacency, and act in
solidarity with those most affected by injustice.

| conclude by reflecting on how these critical affective capacities and spaces can be mobilized within and
beyond educational settings to foster enduring structures of feeling for peace.
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13:15-13:30

Enhancing inclusiveness in education through interculturalism and
integrated language didactics

A. Papakyriakou"?

'Cyprus Literacy Promotion Association, Cyprus
University of Nicosia, Cyprus

Due to migration and other reasons, in many European countries, educators find themselves teaching in very
heterogenous classes, both linguistically and culturally. Governments and educational systems had to respond
to the new reality and to set up a framework that would cater for the needs of the new groups of the population.
The mastery of the culture and the language of the hosting country (second language, L2) have been
recognised early as important factors in this process. They have been recognised as important factors for
academic success at school/at the university and as important factors for being able to navigate in the society,
to interact with the local community, and to get access to other sub-systems of the society like the health
system and the labour market. As a result, new components were added to the curricula, where the main goal
was to help the students with migratory background to familiarise themselves with the language and the culture
of the hosting country. This was the case also in the Republic of Cyprus, a country with a high percentage of
students with migratory background.

In this presentation, a proposal for a new system will be made where teaching draws on the entire linguistic
and cultural repertoire of the learners, and not exclusively on the culture and the language of the hosting
country. Arguments will be made for the introduction of a system which takes students’ experiences with
various cultures and their experiences as speakers/learners of multiple languages into account. Hence, for a
system which creates space for the cultures and the mother tongues of all learners, and which uses them
consciously and strategically. We will look at the advantages of this approach, especially for learners with
migratory background, and we will look at practical applications. The point will be made that such systems can
make a substantial contribution to the creation of an inclusive educational environment where all people,
cultures and languages are valued and promoted. We will claim that his approach empowers all learners (also
minority learners), it contributes to offering more equal opportunities to all learners and it strengthens the links
between the various learner groups. The proposal will be linked to the UN’s Sustainable 2030 Agenda.
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13:30 - 13:45

Promoting an inclusive and peaceful society through teachers’ professional
learning: the role of the Cyprus Pedagogical Institute

E. Papamichael’

'CYPRUS PEDAGOGICAL INSTITUTE, MINISTRY OF EDUCATION SPORT AND YOUTH, Cyprus

Critical literacy, as both a pedagogical approach and a social imperative, is pivotal in fostering peaceful and
inclusive societies. This presentation examines the role of the Pedagogical Institute of the Cyprus Ministry of
Education, Sport and Youth, in advancing critical literacy through the development of targeted programs and
professional learning initiatives.

At the policy level, the Pedagogical Institute supports educational leaders and teachers by embedding
inclusive and peace-oriented values into curriculum design, teacher training, and school culture transformation.
This involves equipping educators with skills such as recognizing and dealing with racist discourse and racist
incidents, facilitation of dialogue in diverse classrooms, and mediation of conflicts through restorative
practices. The presentation highlights two specific initiatives that operationalize these skills in both formal and
non-formal educational settings: a) the trainings that take place in the context of the Pedagogical Institute’s
School Network for the implementation of the Ministry’s antiracist policy and b) the trainings on teaching and
dealing with controversial issues in the classroom. Both training programmes draw on the theoretical concept
of intersectionality, in order to empower teachers to identify, acknowledge and resist the multiple racisms and
discrimination incidents that occur on an individual and systemic level within and outside schools.

The argument is made that when educators are empowered with these competencies, they can translate them
into sustained social action, despite the challenges faced. Classroom practices, when aligned with critical
literacy principles, encourage students to recognize and resist exclusionary discourses, fostering agency and
civic engagement. Over time, such practices contribute to cultivating a culture of inclusion and peace, aligning
with broader educational policy goals at national and EU levels.
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12:45-13:45 | ELIA

2 uUumdotLo 4 / Symposium 4: EAAnvikn Nwooa, IMpapuatiopol kat Texvntn
Nonpoouvn: Arnd tnv Epeuva otnv Tdén

12:45-13:00

OewpnTIko TAaiolo yia NEeg Texvoloyleg kat Texvntri Nonuoouvn: Zuv-
oXeOLAoOMOG KAl TILAOTLKN €papPoyn oTnv Tdén

P. Kosmas', E. Nisiforou®

'University of Limassol, Education, Cyprus
®University of Nicosia, Education, Cyprus

H eworjynon napoucidlet to BewpnTtikd TAaioLo Kkat tnv epapuoyr g Mapaywyikng Texvntrig Nonuyoouvng
(MTN - GenAl) otn ddackaAia TG eAANVIKAG YAWooag ota dnuoTikd axoAeia tng Kumpou, eotidlovtag
1600 0N BewpnTikr BepeAiwon 600 Kal 0TV MPAKTLKA TNG a&lomoinon. Apxtkd, dlepsuvdTtal n olvdeon
Twv véwv texvoloyLwv kat g MTN pe Tig olyypoveg nmpooeyyioelg YAwooLkoU Kat WyngpLakou
YPAUUATLOHOU, avadelkviovtag Tov pOAO TOUG 0NV evioyxuon Tng OnNPLoUpyLkOTNTag, TG evepyou
CUMMETOXNG TWV PaBNTWV Kat TNG SLapopoTopEVNG udénong.

AkolouBel n mapouaiaon tng dadikaciag cuv-oxedlaopou (co-design) eknadeuTIKWV oevapiwv, n onoia
Tpayuatornowidnke PEow ouvepyacoiag EpsuvVNTWY, TMAVETILOTNULAKWY KAl EKTIALOEUTLKWY TNG MPEWToRABuLag
ekmnaideuong. H avdmntuén twv oevapiwv dlac@dAloe tnv MAREN euBUYPAUULOT] TOUG E TO AVAAUTLKS
npdypauupa Kat Tnv npocapuoyr Toug oTig Waitepeg avdykeg kdbe TdEng. Ta oevdpla, a&lomowwvTag
nowkihia epyaleiwv MNTN, epappdoTnkav TAOTIKA o€ TaykUmpla KA{paka, Je Tn CUhPeToxn 25
EKTIALOEUTLKWY Kat 62 JabnTwv/uadntpelwv SlapopeTIKwy Babuidwy Tou dnUoTLKoU.

Ta anoteAéopata KaTedeLEav auEnuevo evdlapepov, UYPNAS KivnTpo Kat dnuoupylkdtnta anod tnv mieupd
TWV HaBnTwv, evw TIapdAAnAa avedel&av onPavTKEG TIPOKARCELG, OTIWG N avdykn CUCTNUATLKAG Kal
OUCTNUIKIG ETLUOPPWONG TWV EKTIALOEUTLKWYV Kat N avaBdduion tng UALKOTEXVLKIG uttodoung. H eloriynon
OAOKANPWVETAL JE TIPOTATELG Yla TNV MepalTEPw eVOwPdTwon TG MTN otn didackaAia Tng EAANVIKAG
YAwooag, ToviCovtag TIG MadaywyLlKEG TIPOOTITIKEG KAl TIG OTPATNYLKEG TIOU UTtopoUv va evioXUoouv Tnv
QMOTEAECHATLKN KAl eUpUTEPEN A&LlomoinoT TNG OTNV EKTIALOEUTLKN TIPAEN.
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13:00- 13:15

Mwaootkn AwdaockaAia kat Mapaywylkny Texvnt Nonuoaouvn: MNMNpokAnoeLg
Kat [MpoomTIKES

S. Sophocleous’
'Cyprus Pedagogigal Institute, Yrioupyeio Madeiag ABAnTIopoU kat Neohaiag, Cyprus

H nmapaywywkn texvnt vonuoouvn (GenAl) emavakaBopilel To Torio NG YAwoolknig ddackaliag kat
MABnong, agou dev amnoTteAel amMAWG PLa TEXVOAOYLKN KawvoTtouia, aAAd eyypdgeTal o€ €va eupUTEPO
BewpPNTIKS MAA{CLO PETAOYNUATIOMOU TwV YpapuaTiopwy (Cope & Kalantzis 2025). EpyaAeia texvntig
vonuoouvng onwg Ta peydAa yAwootkd povteAa (LLMs, énwg to ChatGpt, To Gemini kat to DeepSeek),
TIPOCPEPOUV VEEG OUVATATNTEG YLA EEATOULKEUNEVN HABNON, dLagoporoinon UAKWY Kat dyean
avatpopoddTNON, SNULOUPYWVTAG TTPWTOYVWPEG TIPOOTTTIKEG YA TNV VIOXUCN TwV YAWOOLKWV OeELOTATWY
(Edmett et al., 2023- Moorhouse & Wong, 2025).

H mapouca eloriynon, agou Ba culnTioelg BACLKEG TIPOKANCELG TIoU guvodeuouv Tnv elcodo tng GenAl
otnv TA&N: TNV avdykn yla KPLTIKY QVTLUETWITLOT AMEVAVTL OE TIAPAySPEVO TIEPLEXONEVO, TNV AVTLUETWIILON
TIPOKATAAYEWYV KAl AVIGOTATWY TIOU EVOWNATWYOVTAL 0Ta dedopEva eknaideuong, Kabwg Katl Tnv
EMAYYEAUATLKNA ETOLOTNTA TWV EKTIADEUTLKWY va dlaxelploTolv ta vea epyalieia (Moorhouse & Wong,
2025; Motteram & Dawson, 2025; UNESCO, 2025).

Qotéo0, n GenAl dev ouvioTd amelAr] AvTIKATAOTAONG TOU/TNG EKTTALOEUTIKOU, aAAd epyaleio
gUTAoUTLOPOU Kal evioxuong TnG YAwoolkng dtdackaAiag kat pdénong. M€oa and slonyioelg kat
napadeliypata SOAKTIKAG MPAKTLKAG, Ba TTapouclacTtouv TPOTIOL e TOUG OToloug EKMALOEUTLKOL Yrtopouv
Yla TO YAWGOOIKS pdbnua va aglomoujoouv mapaywytkd Tnv TEXVNTH vonuooUuvn yia oXedlacud pabnudtwy,
dlagpoporoinon dpacTnPELOTHTWY KAl evioXuon TG ONULOUPYLKAG €KPPAcng Twv Jabntwv/yabntplwv. H
€lorynon KataAryetL 6TL n cuvaPng EMAYYEAUATLKA HABNoN Twv EKMAOEUTLKWV KAl O KPLTIKOG
avaotoxaouog eivat kaBoploTikig onuaciag, wote n MNTN va Asttoupyroel wg KAtaAUTng yla TIOLOTLKY Kal
CUUTEPIANTITIKY YAWOOLKY ekrtaldsuon.
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13:15-183:30
AT TNV €peuva otnv TAEN: Epappoyeg kal oevapla dLdackaAlag

P. Sophocleous'
'Ministry of Education, Sport and Youth of Cyprus, Primary Education, IT, Cyprus

H eworjynon napoucidlet napadelypata dpactneLoTHTWY Kal pabnudtwy mou ulomouiénkav og Tdén 19
pabntwv/yabntplwyv g B” AnuotikoU katd tn oxoAwkr Xpovid 2023-2024, ue aglomoinon epyaieiwv
Texvntg Nonuoouvng (TN). H TN xpnotwporowridnke agevag yia tnv TaxUTePNn Kat akpLRETTEPN Tapaywyn
eKMatdeuTIKoU UALKOU (TL.X. €IKOVEQ yla avdduon Ae€loylou, dnuloupyia YAWOOLKWY OTNPLYUATWY),
QAPETEPOU YLa TN dnuoupyia UALKOU TIOU TIPONYOUNEVWG BV TV EPLKTO, OTwG N KAAALEPYELA TNG
oegldtntag NG akpdaong peoa anod Bivreo pe dBatap. MapdAAnia, dnuoupyleq Twv YaBNTWV/HadnTpLWY
METAOYNUATIOTNKAV OE TIOAUNECLKG TIEPLEXOUEVO: {WYPAPLEG OE KIVOUNEVEG ELKOVEG, TTEPLYPAPLKA KElPEVA
0€ OTITIKEG AvarnapacTACELG KAl apnyNOeLg € TIOAUPECLKEG TIAPOUCLACELG. ZTAXO0G TWV dPACTNPLOTATWY
fiTav n napaywyn Kat 0 EUNMAOUTLOUAG Tou ypartou Adyou, KaBwg Kat n avdmntugn KPLTIKAG otdong
anévavTl gTa napaydueva anoteAeouata.

Mée€oa and T cwotd kabodnyouuevn agloroinon twv epyaleiwv TN and Tov ekmatdeuTiko, oL
pabnteg/yabntpleg katavonoav ot n Texvnt Nonuoouvn dev avTikabloTd TLG JIKEG Toug epyacieg, aAd
anotelel €va veo pabnolakd peco mou PETABAAAEL TOV TPATIO TIPOCEYYLONG TNG YVWONG, TIPOKAAe(
OLaPOPETIKOU TUTIOU OKEWN KAl EVIOXUEL TNV EVEPYO CUHPUETOXT TOUG 0T pabnotakn dtadkaoia.
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13:30 - 13:45

Exknawdeutikd oevdpla yla tn dtdackaAia tTng EAANVLKNAG YAWOOoQAG Ye TNV
evowpdtwon tng TN

E. Kounnapi', S. Sofokleous'
'Cyprus Ministry of Education, Youth and Culture, Primary Education, Cyprus

H eworjynon napoucidlet tov poAo tng Napaywytkig Texvntrg Nonpoouvng (MTN) oto pdbnua twv
EAANVIKWV PE 0TOX0 TN BeEATiwoN TG KaTavonong Kat mapaywyng ypartou Adyou, Kabwg Kat Tnv
avdmtugn Tng KPLTIKNAG OKEWNG Twv pJabntwv. H epapuoyr Twv epyaleiwv g MNTN, €ylve peow
TAQLOLWHEVNG EPAPUOYAG OE BEPATIKA evOTNTA OTO PdBnua Twv EAANVIKWY cuvd€ovtag To BewpnTko
nAaloLo PE TNV TIPAKTLKY eQapuoyr otnv TAEN. H TLAOTIKNA £pappoyr) MpayuaTornoibnke Ye tTnv evepyod
OuppETOXH 25 EKTIAOEUTIKWY Kal 62 JabnTtwv/Pabntplwv o€ dldpopeg TAEELG dNUOTIKWY OXOAElwY OE
naykumpLla KA{paka.

To MpwTo 0TddLo TNG £peuvag, apopoloe TNV EMPOPPWOT OPAdAG EKTIALOEUTIKWY KAl aKoAoUBwg Tn
ObaoKaAla MAALOLWPEVNG evOTNTAG KEWWEVWY 0TN Bepatiky «Kalokaipt-Ta&idla» 1§ kat dAAAwv evotATWY
Tou ot (dleg/ioL emBupoloay pe tn Xprion epyaleiwv GenAl, otn Bdon Twv delkTwyv emtuxiag Kat
EMAPKELAG TOU aVAAUTIKOU TIPOYPAPUATOG TwV EAANVIKWY. ZT0 MAQ(oL0 auTtd, JeAETHONKAY TIOAUTPOTILKA
kelueva, TG00 TPV TNV avdyvwon (oTddlo MPoRAeYnG, dlaywviag aydyvwong) 600 Kal JETd, EVW £YLvE
ouykpLon Kat avdAuon ypartwy Kelpevwy he Kelpeva g MTN aAAd Kat SIKWY TOUG KELUEVWV.

Ta euprjpgata g €peuvag avadelkviouv TNV au&nPEVN EUTIAOKN, TO KIvNTPO Kat Tn SnULOUPYLKOTNTA TwY
pabnTwv/TpLwy, unoypaupifovtag tig duvatdtnteg tng MNTN wg epyaieiou evioxuong g Pdénong. Tnv
(Odla aTLyun n BETIKN auTr) avTanokpLomn EKMALOEUTLKWVY Kat adwy (amd A" €wg X1° td€n), odrjynoe atnv
TIapaywyr EKTEVWVY KEPEVWY, Ta ortola mAatciwoayv e lkoveg 1 Blvteo peoa amnd epyaieia tng MNTN,
pETATPEMOVTAG Ta o€ TIOAUTPOTIKA. TEAOG, HEAETNOAV TIWG PTIoPEl N aAAayr) YAWOOLKWY oTolXelwy va
OUMPBAAEL ALTOUPYLKA GTNV EUKOASTEPN KATAVONON YPAUMATIKWY (pALVOUEVWY AAAd KAl TNV KPLTLKN
a&loAdynon kewevwy g MNTN. Tautdxpova, avadeixBnkav kat onNPAVTIKEG TIPOKANOELG OTN XpNon
EKTIALOEUTIKWY epyaieiwv pgoa and tnv MNTN, ¢pavepwvovtag Tnv avaykatdtnta opbrig epapuoynig, Tnv
ETIUOPPWAON TWV EKTIALOEUTIKWY KAl TN OLAoPAALON TNG arnapaiTtnTNG UALKOTEXVLKAG UTIOOOUNG.

OAokAnpwvovtag, 6a mapouctactel €va oAokKANPwHEVO TTAA{OL0 OLOAKTIKAG €papuoynig yia Tn ddackaAia

™G EAANVIKNG YAWOOAG GTNV WnegpLakn €moxn, avadelkvliovtag TLG EUKALPIES TIOU PEPVEL N EVOWPATWOT
™mg MNTN.
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12:45 - 13:45 | KYRENIA

[Mapouoiaoelg 5 /Presentations 5

12:45-13:05

[MPAKTIKEG YnPpLakoU YPAUPATLIOPoU JabnTtwy Tng dsutepoBdduiag
ekmnaideuong: aglormoinon EQapPoywV NG TEXVNTAG vonuoouvng

A. Michalis'
'University of Athens, Secondary Education, Greece

H augavdpevn aglomoinon Twv epappgoywy TG TEXVNTAG vonuoouvng Tnv teAeutala nevrastia aroteAel
MPAYHATIKATNTA TA00 O€E OLEBVER eTNEDO 000 Kal OTOV EAANVLKO XWpPo. H Xprion Twv epapuoywy TG
TEXVNTAG VONUOCUVNG G€ TEXVOAOYLKO TTAA(GLO, N avalriTnon MANPOPOPLWY aTd TLG EPAPUOYESG AUTEG, N
oUykplon Twv Tedeutalwy Ye AANEG DLASLKTUAKEG 1] CUUBATIKEG TINYEG TANPOPOPLWY GUVLOTOUV TIPAKTLKEQ
NG TEXVOAOYLKNG, TNG YAWOOLKNAG, TNG YVWOLAKNAG KAl TNG KOLVWVIKOTIOALTLOULIKNG dldoTaong Tou
ypauuatiopou (Kern, 2024).

I"la Tov Adyo autd mapatnpeital alénon Twv EPEUVNTIKWY dpdacwy 0€ GXEON e Tnv a&lomnoinon Tng
TEXVNTAG VONUooUvng amnod Toug HabnTeg, OTwG Kal yla TNV Xpron TG TeEAeuTalag wg epyaAe(o TPAKTLKWY
YPAUUaTLOpoU 1 wg vEag HOPPriG YPAUMATIONOU, TOU YPAPUATLOPoU aTnV TEXVNTH vonuoouvn (Dimaris,
2024 Gavriilidou, 2025). 210 AQ{0L0 TWV EPEUVWYV QUTWV evTdoOETAL KAl 1 TapoUloa EPEUVNTLKY dpdor.

2 UYKEKPLUEVA, NECW EPEUVNTIKNG OPAONG TTOCOTIKOU XapaKTpa, Slepeuvnonke (e epeuvnTikO epyaleio To
EPWTNUATOASGYLO) 0 BaBuAdg Kal oL dlacTdoeLg AELoTioinoNng TWV EPAPHPOYWV TNG TEXVNTHG vonuoouvng arnd
MabNnTEQ yupuvaoiwy Kat AUKeiwv TNG EAANVLIKAG eTikpdTtelaq. EWdikdTtepa, eEeTdoTNKAV 0L aKAAoUBEQ
TITUXEG Tou BEPaToC:

* ZuxvoTNTa XPriong EpapuUoywyv tng TEXVNTAG vonuoouvng,

» Eqpapuoygg nou a€lomolouvrat,

* MepLBdAAovTa Xpnoluoroinong Twv £QApUoYWV autwv (axoAelo, kaBnueptvr {wry),

» KpLTikr) ETLOKATINGN TOU TIANPOPOPLAKOU TIEPLEXOUEVOU TIOU avTAE(TaL amnd Tng MNYEG AUTEG,

* 2UyKplon g a&lomoTtiag Tou pe dAAEG TINYEQG TTANPOPOPLLV,

» KaAALEpyeLla TIPAKTIKWY Ypaupatiopou otny TeXvnTh vonuoouvn oTnv eknaideuon: €Ktaon kat moldtnTa,
* KaAMEpyeLa TIPAKTIKWY YPAUMATIOPOU TNV TEXVNTH VONUOGUVN OTO OLKOYEVELAKO KAl TO KOLVWVLKO
mAaiolo: €ktaon Kat rmoldtnTa,

» Enidpaon g nbikng dtdoTtaong avapopkd Pe TNV XPrioN TwWV GUYKEKPLUEVWY EQAPHOYWV,

* 2TAOELG aMEVavVTL 6TNV TEXVNTH vonuoouvn,

* Avaykaldtnta tng aélornoinong tng otnv eknaldeuTikn dladikaaia.

H enefepyaoia Twv epeuvNnTIKWY EUPNPATWY Tipaypatoroleital yeow tng dtadikaciag g avdAuong
neplexopevou / Bepatikniiq avdAuong. Ta anoteAgopata Tng dlepelivnong TIPAOKELTAL VA TIAPoUCSLAoToUV GTO
OUVEDpPLO.
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13:05-13:25

> tdoelg kKat Avtihrjpelg Exkmadeutikwy yia tnv A€loroinon Epyaleiwv
Texvntg Nonuoouvng otn AcutepodBuia Ekmnaideuon: MeA€Tn
Meplntwong oe EAAAda kat Kurpo

M. Magklara', K. Petridi®

'Ministry of Education, Secondary Education, Cyprus
European University Cyprus, Department of Education, Cyprus

H Texvnt Nonuoouvn (TN) avadeilkvUeTtal orjuepa o€ onPAvTikn iPokANnon aAAd kat eukatpia ya tnv
ekmnaldeuon. Ta eknadeuTikd cuoTtripata Twv Xwpwv G20 kaholuvtat va a&lomotrjcouy Tig duvatdTNTEG TNG
yla ToV EUTMAOUTLONO TNG HABNONG KAl TNV TIPOETOLUAC(A TWV JaBNTWV/TPLWV YLa KOLVWVIEG KAl OLKOVOUIEG
pe au&avopevn autopatoroinon (Vincent-Lancrin & Van der Vlies 2020). H mapoudoa peA€tn nepintwong
otn AsutepoBdbuia Eknaidcsuon oe EAAAGSa kat Kurmpo slval u€pog ptag supUTtepng MOLOTLKNG £pEUvag TIoU
e€eTAleL TIQ aVTIAYELG KAl OTACELG TWV EKTIALOEUTLKWY AvapopLKd Pe TNV evowpdtwon epyaleiwv TN
otnv eknaidsuon. Méow NuL-GouNUEVWY CUVEVTEUEEWV UE TEGOEPLG PLAOASGYOUG, dlepEUVWVTAL OL
avTIAAYELG Toug yia Tnv adaywykn a&ia twv epyaleiwv TN, mbavd epunddia otnv £papuoyr Toug Kat To
TePLBWPLO OPAoNG TwV EKTIALOEUTIKWY O OUYKEVTPWTIKA cuctriuata. Emniong, e€etdovral ol andyelg
TOUG YL OTPATNYLKEG EVIOXUONG TNG TEXVOYVWAOIAG Kal TNG KPLTLKAG LkavoTNTAG TWV EKTIALOEUTIKWY GTNV
nadaywytkr xprion epyaieiwv TN. Avaygvetal 0Tt Ta euprpata 6a cupBdAAouv oTn culnTnon ya v
EMUSPPWON KaL TNV madaywytkr evowpdtwon g TN otnv ekmnaideuon (Bappdln 2022, Chounta et al.
2022), kKaAUTITOVTAG £va EPEUVNTLIKOG KEVO, KOBWG OL OXETIKEG EUTIELPLKES AVAPOPESG GTNV EAANVLKY Kat
KUTIPLOKY TIPAyUaTIKSTNTa apapevouy neploplopeveg (Baloupa & Xapapdg 2024).

BadCoupaq, Z., & Zapapdg, N. (Emy.). (2024). Mpaktikd 1ou Emotnuovikou Yuvedpiou: H texvntr vonuoouvn
otnv eknaidsuon. Ivotitouto Eknmadeutikng MoALTIKAG.

Bapudin, A. (2022). AvTINWELG EKTTADEUTLKWY TIPWTORABULag Kat deutepoPfdbulag ekmaideuong ya tnv
TeEXVNTH vonuoouvn wg epyaleio untootriplEng tng ddackaAiag (Metamtuylakr SumAwatiky epyaaia,
Mavermotruio Makedoviag). MNaveruotruo Makedoviag.

Chounta, I. A., Bardone, E., Raudsep, A., & Pedaste, M. (2021). Exploring teachers' perceptions of artificial
intelligence as a tool to support their practice in Estonian K-12 education. International Journal of Artificial
Intelligence in Education, 32(3), 725-755.

Vincent-Lancrin, S., & Van der Vlies, R. (2020). Trustworthy artificial intelligence (Al) in education: Promises
and challenges (OECD Education Working Papers, No. 218). OECD Publishing.
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13:25-13:45

Wnoplakn yetdpacn kat a&loroinon tng texvoAoyiag otn didackaAla:
arroteA€opata anod ) oLebvr €psuva TALIS 2024

M. Christoforidou', T. Afantiti Lambrianou’, Y. Karagiorgi'
'Centre of Educational Research and Evaluation, Cyprus Pedagogical Institute, Cyprus

O augavdpevog avTiKTUTOg TwV WNPLAKWY TEXVOAOYLWV 0 GAOUG TOUG TOUE(G TNG Kowvwviag,
oupmepAapBavopugvng TNG EKMAideUONG, £XEL ONULOUPYRTEL TIPOOOOKIEG Yia aAAayeEg oTn ddacKaAla kat
paenon. Evw o pdhog Twv eKMAdEUTLIKWY TN PdBnomn napapgvel KEVTPLkog, n mavonuia COVID-19
avedel&e Tn onuacia TNg XPriong YngLakwy nopwv Kat epyaleiwyv otnv eknaideuon. Emnpdobeta, n
TEXVNTHA vonuoouvn Kat oL TBaveg epapuoyeg TNG oTnv eknaideuon arnagyoAolv TNV EPEUVNTIKNA
kowvétnTa, agou auth gaivetal va dtadpapatifel 6o kat yeyaAutepo poAo otn (wr TwV avepwIiwvy.

H Epeuva yla t Awdaokalia kat tn Mdénon (TALIS) eival n yeyaAUtepn dLlebviig €peuva, n omnola eEsTdlel
TIQ aMOWYELG KAL TIG EPYACLAKEG CUVONKEG TwV EKMALOEUTIKWY KATWTEPOU YupvaolakoU kukAou (ISCED
Level 2). H Baowri €peuva otnpiletal otn Xopriynon dUo epwTnUAaToAoy{wv: EKTIAdEUTIKOU Kal
OleubuvTr/dleubuvTplag.

H €peuva TALIS 2024 d1e€rxOn Tnv AvolEn tou 2024 Pe Tn cuphpeToxn 54 xwpwv. Ztnv Kdnpo, otnv
gpeuva ghapav yepog 1793 ekmaldeuTtikol (MocoaTd cUPPETOXNG 88,9%) kat 99 dleubuvteg/dieubuvtpleq
(MoG00TO CUPPETOXNG 99%) LOLWTIKWY KAl dNuociwv aXoAelwv yupvaolakou KUKAOU.

IMa mpwTn Popd, To epWTNUATOASYLO ekmadeUTIKOU eEETA0E BEPaTa TEXVNTAG vonuooUvng Kat Xpriong
wnepLakwv nopwv/epyaleiwv otn dwaokahia. Xtnv TALIS 2024, n texvnTr vonuooUvn opi0TNKE wg «1
LKavOTNTA TWV UTIOAOYLOTWY va eKTEAOUV £pyacieq mou Tapadoctakd moTtelsTal OTL EUMAEKOUV avBpwrILvn
vonuoouvn. Autr urnopel va neptAauBdvet tnv MPEOPAEYn, TNV £L01iynon ano@doewy R TNV mapaywyn
kewuevou» (OECD, 2023).

H napouca epyacia mapouctdlel ta anoteAeopata thg Kumnpou yia tnv nmapdustpo autr. H epyacia
ETIKEVTPWVETAL OTLG AVTIANWELG TWV EKTIALOEUTIKWY OE GXECN JE TN XPNoN TWV YnPLakwy
népwv/epyaleiwyv, Tn xprion Toug Katd Tn ddackaAla kat Ta emineda autendpkeldg Toug GTN XPHoN TOuG.
ErumAg€ov, mapouctdlel Tiq andyelg TwvV EKTAOEUTIKWY OE OXEON E TN XPNon TNG TEXVNTIG vonuoouvng
otn dwdaokaAia kat TG Tubaveg MPoKARCELG Kat SUGKOA(EG KaTd Tn Xprion Tng.

Ta anoteAgopata autd dev ouvoyilovtal £dw, KaBWG BewpolvTal EUTILOTEUTIKA PEXPL TN dLlebvn

avakoivwaor toug and tov Opyaviopd Owovoukrig Xuvepyaoiag kat Avdamntugng (O0XA) otig 7 OktwRpiou
2025.
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12:45 - 13:45 | MORPHOU HALL

[Mapouoidoelg 6 /Presentations 6

12:45-13:05

[MpowBwvTtag TNV EVEPYO AVTATIOKELOT OAWV TWV TALdLWY OE
OUMPTIEPIANTITIKEG TAEELG: H enldpaon Tou rapeuBatikou TipoypduuaTtos
PIVOT o€ rawdid dnuoTikou Xpnotuoriolwvtag Bivteo Xwplg AdyLa Kat
TEKMNPLWUEVEG TIPAKTLKEG CUMTIEPIANWNG

L. Kourea', A. Fella'
'University of Nicosia, Education, Cyprus

Ta oxoAeia Tou 21 at. ylvovtat oAogva Kal TiLo ETEPOYEVY TN YAWCGLKN Kal Jabnolakn eTodtnTa Twv
madLwy va avtarnokplBolv oTLg anattioelg Tou eknatdeuTikol cuoTruatog. Evag au&avduevog apBudg
MadLWV e YAWOOLKEG, KOLVWVLKO-OUVALOONPATLKEG KAl CUPTIEPLPOPLKES avAYKEG, ry/Kal ue ploko yia
OXOALKT) aroTux({a poLTd OTLG YEVIKEG TAEELG, BETOVTAG TIPOKAOELG OTO OLOAKTIKG TIPOCWTILKG OXETIKA UE
TOV BEATLOTO TPOTIO OTAPLENG TWV HABNOLaKWY Toug avaykwy. EWdikdtepa, nawdid ye avarnpieg, mawdid and
OLAPOPETLKO TIOALTLOULIKS KAl YAWOOLKS uttdBabpo, kabwg kat Tatdld and XaunAd KOVwVLKO-OLKOVOULKO
OLKOYEVELAKO £THMEDO £VOEXETAL VA TTIAPOUCLACOUV TIEPLOPLOPEVEG TIPOPOPLKEG YAWOOLKEG OEELOTNTEG Kal
AeELAGyL0 (Soland & Sandilos, 2020). EpeuvnTikd dedopsva avagpepouv Tiwg 0 PTWXOG POPOPLKEG AdYoq
ermpeddel onuavTika Tig 0eELdTNTeEG avdyvwong Kat ypagrg Twy nadwwy (Huang et al., 2020). H mapoloa
gepyacia napouatdlel Ta nopiopata tng dOAKTIKAG rapsppaong PIVOT oe 260 mawdid A’- 21’ Tdéng
OnuoTLIKOU oxXoAelou, n orola dLerixtn peow melpapatikol oxedlacuol os TEooepa ONUOTIKA OXoAela TNG
Kudnpou. Ta nmawdid tonobetriBnkav g€ opdda eAEyXou kaL o€ opdda melpduatog. MNMdpbnkav ap)keg Kat
TEALKEG NETPNOELG O€ YAWOOIKEG KAl AVAYVWOTIKEG OeELOTNTEG. To MApPEPRATIKS MPAYPAUNA EPAPPOTTNKE
arnd TOUG/TLG EKTIALOEUTLKOUG TWV TUNUATWY PETA amd emudppwon Kat kabodriynon mou €AaBav and tnv
epeuvnTkn oydda. To npdypapua PIVOT anotelouvtav and t€coepa dounpeva pabrjpata otn capn
OwbaokaAia kal Tégoepa dopnueva padrjuata Baclopeva otnv kabodrynon amndé cuvounAikoug. Ot
a&loloyrioelg akepaldtntag g napsppaong deErixbnoav TouAdylotov oTo 30% Twv CUVEDPLWYV EXOVTAG
KaTd P€co 6po dvw Tou 92%. Ta mawdld Tng nelpayatikig opddag napouciacayv BEATIWHEVN eMidOON OTLG
0e€LOTNTEG aPriynong npopoplkou AGyou oe oxeon P Ta mawdld Tng opddag eAgyxou. Metprioelg tng
KOLVWVLKAG £YKUPATNTAG TNG NMapeuBaong Arjgponkav ard raidid, ekmatdeuTtikoug Kat yovelg, oL ottoleq
avedel&av tn BeTIKr) anoT{uNnoNn TWV CUPPETEXOVTWY YLA TOUG OTOXO0UG, TO TIEPLEXOMEVO KAL TOV AVTIKTUTIO
g napgPpaong PIVOT otn BeATiwon Twv YAwOOIKWY deELoTATWY Twv nadwyv. TEAog, Ba culntnbolv ta
KUpla euprigata tTng HEAETNG, OL EKTIALOEUTLKEG EPAPHOYEG KAl TiepLopLlapol Tng mapolcag £peuvag.
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Evtdooovtag cuumeplANTTIKEG TIPAKTLKEG dLdaoKaAlag TNG EAANVLKNAG
w¢ 0eUTEPNG YAWOOAG 0NV EUPUTEPEN TIOALTIKA HLag TIOAUYAWOONG Kal
TIOAUTIOALTLOMLKNG OXOALKNG HovdAdag

M. Charalambous'

'Teacher in Primary Education, Ministry of Education of Cyprus, Cyprus

2Tnv enoyr Yag, n €vvola Tou YPAUUATIoPoU PETaPPACETAL € EUEAIKTEG TIPAKTLKEG TIOU ETILTPETIOUV OTA
dtopa va dpouv Kat va aAAnAemidpouv oe dLdgpopa TIOAUTIOALTLIOUIKA Kat TIoOAUYAwOoaLkd TAaiola,
a&lomolwvTtag MoAUTPOTILKA Kelpeva Kal TolKIA(a p€owv yla Tikovwvia otnv kadnuepivr {wi. MNa va
YEPUPWOOUUE TOUG OXOALKOUG OTOXOUG HE TOUG OTAXO0UG TNG TpayuaTkig {wiig, ol eknatdeutikol Ba
TPETEL va oXeOLAlouPE HaBNOLAKEG EUTELPlEq PECW TwV oTol{wV "va dnuloupyouvTal CUVIECELG NETAgU
TIPOCWTILKWV EUTIELPLWIV KAL TIOALTLOMIKWY Kal YAwoolkwv dtactdoewv" (Anderson and Macleroy, 2016
p.263). Na Toug ekmaldeuTLkoug Tou dLOAoKoUV TNV EAANVIKY wg deuTepn YAwooa (E2IN), autd
peTagppdleTal o avdykn Xpriong CUUTEPLANTITIKWY TIPAKTIKWY Yla TNV eKudénon tg E2IN ou avtAouv and
TO YAWOOIKG KAl KOWVWVIKOTIOALTLOWIKG KEPAAQLO Twv Jabntwv pe M.B. kat cuyxpdvwg EMLTPETIOUV TOV
EMUTIAOUTLONO Kal TN oUVOEDT) TOU e TNV EAANVLKY YAWOOA KAl TO KOWVWVLKOTIOALTIOHLKO TAQ{CL0 TNG Xwpag
Olapoviig, JEoa amnd SLAAOYO Kat dLdXUCT YVWOEWY KAl EPTIELPLLIV.

H napouciaon autr B£TEL TO EpWTNHA TIWG N EKPABNON TNG EAANVLKAG wg deUTEPNG YAWooag propel va
eruteuxBel pe dlacuvdeon Tou YAwoGoLkoU pabriyatog otnv E2IN pe v eupUtepn MOALTIKY KABE OXOALKNAG
povddag. PwtiCovtat dUo apdUETPOL TIoU BETOUV OTO ETIKEVTPO TNV £PAPMOYH MLAG CUPTEPLANTITIKAG
TIPOCEYYLONG ToU £0TLALEL OTNV EVEPYO GUUPETOXN Twv Jabntwv/Tpuwv pe M.B. ata axoAikd dpwpeva. H
TPWTN MapAueTpog elvat n ouvdeon tng ddackaAiiag g E2IN ye mpoypdupata kat dpdoelg TG OXOAIKNG
povadag Peoa amnd dlabepaTikeg 0pactnPEdTNTEG. H dedtepn elval n Xprjon EMKOWVWVLIOKWY TIPAKTIKWY OE
KoLvOTNTEG HABNONG (AAAEGQ TAEELG TNG OXOALKAG Povddag, AAAEG OXOALKEG Hovddeg, ouvepyaaia axoAeiou
- OLKOYEVELQG) OTLG omoleq ouppeTEXOoUV Kal Ttawdld pe M.B yia ene€epyaocia epnelplwv Kat {ntnudtwy
KowvoU evOLAPEPOVTOG. TNV eloriynon napouctdfovtal apadelyyata MPaKTLKWY EQapUoywy ota Aaiola
plag oALoTLKNAG poogyylong dwackaiiag Tng E2IT, ta omnola gpaivetal va dnuloupyouv €va acPareg
mAaiolo ydbnong peoa ato oroio vonuatodoTteital n YAWooa oTtéXog, pwTICovTal Ol KOLVWVIKOTIOALTLOULIKEG
OlaoTdoeLg TNG KAl avartuooovTal TIPAKTIKES YPAPPATIOPOoU, 8eELOTNTEG aAAd Kat a&leg Ttou Tipodyouv Tn
ONMOKPATLKA TIOALTATNTA.
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13:25-13:45

2 upTiepiAnyn, Mabnolakeg AuokoAieg kat NEa Npoypduuata 2moudwv
NG NeoeAANnVIKNiG N wooag: KpLTikn anotiunon

Y. TQPwikou"? . Mnéooa’®, A. Bohakdkng®, A. TowAng®, E. KwvotavtornoUlou®, E. Zapakatodvou®

Maverotipo Osocaliag, Greece
Mpdedpog Tng Mepupepelaknic Ermtporrig Mpdtunwy kat Metpapatikwy Xxoleiwv Osooaliag, Greece
Maveruotruo Osooahiag, Madaywytké Turua Edikig Aywynig, Greece

H swoaywyn twv Newv Mpoypapudtwy Smoudwv (NMNX) tng NeoeAAnvikig MNwooag oto Anpotiké XxoAelo
ouvodeUTNKE arod Tn OECHUEUOT YLa HLa TLo dlKatn, EUEAIKTN Kat cUPTePANTITLKY eknaideuan. Qotdaoo,
TIAPAPEVEL AVOLXTO TO EPWTNHA KATd TIO00 oL TIPORAEWELG TOUG EMAPKOUV yLA TNV OUCLACTLKY EKTIALOEUTIKNA
UTIOOTNPLEN MABNTWV/TPLWV Pe paBnolakeg duokohieg (MA), ot orolol/eq avTipeTwmiCouv ouyva eunodia
01N YAWOOLKA Katavonon Katl otnyv apaywyn ypartou Adyou.

2 Komdg Tng nmapoucag HEAETNG elval 1 KPLTIKY anoTiunon Tou Babuou otov omoio ta NN g
NeoeAANVIKAG MWOooAG EVOWPATWVOUV aPXEG TIOU OLEUKOAUVOUV TN GUUTIEPLANTITIKY ddackaAia, ue
€uppaon oTnv urnoothpLEN pabntwv/Tplwyv e MA. H avdAuon eoTtidiel oe Spoug-oeikTeg, Onwg
olagoporioinon, cuurepiAnyn, mpdéoBacn, eueAlEla kat a&loAdynon, ot orolol guvd<ovTal e To MAaioLo
Tou KaBoAwou Xxediacpou yua tn Mdénon (UDL).

H pebodoAoyia akoAoubnoe tnv moloTik avdAucon yypdgpwy Kat Tn Bepatikry avdAuon TepLEXOPEVOU.
2wpa kewevwy arotelecav Ta NIMNZ g MNwooag yla to AnuoTikd, Ta orola avaAubnkav ard dUo uro-
OMAdEQ TNG EPEUVNTLKAG opddag (€L uEAN) Tou epydotnkav aveEdptnta. Ol amokAloelg yeAetriOnkav Kat
oulnmBnkav, e TIPOCAPUOYEG TIOU 0dNynoav o€ cuvaivean, diacpalifovtag tnv aglomotia g
avdAuong.

Ta mpokatapKTkd eupripata avadelkviouv oagelq avapopeg 0T dlagpoporoinan Kat Tnv MotkiAla
OLOOKTLKWY TIPAKTIKWY, KABWG KAl EUKALPIES yla avdArtuén oTpatnyLlkwy katavonong Kat mapaywyneg
ASyou. MapdAAnAa, AlyOTepO epPaviq elival N CUCTNUATIKY kaBodriynon yla SLapopPwTikn a§loAdynon kat
mapakoAouBnon mpoddou o€ Yabnteg/tpleg pe MA. Zupnepacpatikd, ta NIMNZ ekppdlouv Loxupn mpdbeon
ouprepiAnywng, aAAd arnattodvTal TILo CUYKEKPLUEVA KAl AELTOUPYLKA epyaleia, woTe 0/n eKMALdEUTLKOG va
otnpxBel ouolaoTikd aTn OXOAKN TIPAEN.

> peA\ovTIKN €peuva Ba dtepeuvnBel N CUPBOAN TwWV VEWV OXOAKWY EYXELPLO{WY OTN cupmep{Anyn Kat
OTNV AMOTEAEOUATLKY EKTIALOEUTLKY UTIOCTHPLEN TWV HaBNTWV/TpLwv ue MA
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12:45-13:05

Parental Involvement in Fostering Active Learning Pedagogy in EFL
Classrooms in Cyprus

E. Kaourani', S. Karpava®

'Department of English Studies, University of Cyprus, Cyprus
University of Cyprus, Department of English Studies, Cyprus

In recent years, active learning approach is seen as an alternative to the one-size-fits-all, traditional, teacher-
centered classroom with studies underlining the benefits of active learning as well as the necessity for teachers
to place learning rather than teaching in the heart of the educational process (Cattaneo, 2017). At the same
time, parental involvement has consistently been found to positively affect children’s language acquisition
(Harthy, 2020; Kamal, 2020). Despite this, there is still a need to expand research to English as a Foreign
Language (EFL) classrooms in Cyprus as no prior research has been conducted on the role of parental
involvement in fostering active learning in the context of children’s EFL development. This study aimed to
explore the beliefs of 100 parents of students attending private EFL classes in Cyprus regarding active
learning pedagogy. Data were collected through questionnaires and focus group discussions, where parents
shared their perceptions of active learning strategies, their effectiveness, challenges faced, and potential
opportunities for implementation. The analysis revealed that parents generally view active learning as a
student-centered and engaging approach that significantly benefits their children’s personal and academic
growth. Despite their positive attitudes, many parents noted practical challenges in applying active learning
methods and compared their experiences with English language learning in private versus public settings,
highlighting certain shortcomings in the latter. The findings underscore the important role parental involvement
can play in enhancing EFL learning (Alias et al., 2024). Collaboration between parents and schools can help
optimize learning experiences and equip students with the skills necessary to succeed globally and face future
challenges (Kusumoto, 2018; Brito, 2019). Overall, fostering strong parental engagement in active learning
strategies can contribute significantly to improving EFL education in Cyprus.
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Integrating Philosophical Counseling with Psychodynamic Curves at an
Innovative School for Parents

M. Papathanasiou’, D. Georgiadis®

'University of Thessaly, Early childhood Education, Greece
Panteion university of social and political sciences, Sociology, Greece

This paper intends to recount an Action Research-AR- project that took place at a public library, in the form of
a school for parents. The two researchers/psychologists/educators, who are also the authors of this paper,
explored the contingency of transforming a simple school for parents to a philosophical parents’ community in
a 10-weekly-sessions by joining the forces of philosophical counseling with psychodynamic “curves”, as its
main objective. Philosophical communities, is a phenomenon that comes from antiquity, can rightly be
considered “community education.” By defining philosophical activity as exploration, we shift from teaching
philosophy for transmitting information to philosophy as a search process, and the following have been our
research questions: to seek answers to questions of mutual concern, meanings from our experiences
throughout our lifespan, understanding of our inner and outer worlds. When this search ceases to be individual
and tacit and becomes part of a group, it acquires the characteristics of a philosophical community of inquiry.
Through this AR, the effectiveness of an initiative at a school for and with the parents has been explored,
during the Fall of 2024. The participants were 25 parents (21 women, 4 men). The successful engagement of
philosophical practices for parents in previous projects in schools revealed the need for adopting a similar
practice in this case. Carefully selected triggers have been used as a stimulus for raising philosophical
discussions that were analyzed in depth.

The members of this parents’ community co-examine and co-investigate the questions that concern them,
express themselves freely and, with full mutual respect, interact and build on each other’s thoughts, participate
actively justifying their positions, help each other to critically reflect and draw conclusions from what has been
articulated, and additionally try to elaborate diverse contexts that may evolve in questioning and even revising
assumptions and expectations.
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13:25-13:45

Unaccompanied Minors in Greece: The role of Philosophical Counseling in
their integration

D. Georgiadis', M. Papathanasiou®

'Panteion University of Social and Political Sciences, Sociology, Greece
University of Thessaly, Early Childhood Education, Greece

Greece is one of the most affected destinations in Europe by the arrival of unaccompanied minors - UAMs -
who mainly reach the country transiting through the Eastern Mediterranean route passing through Turkey and
coming from Asian and African countries like Syria, Afghanistan, Pakistan, Somalia, Yemen, Palestine. In
2021, 2.131 unaccompanied children live in Greece and between January 2016 and October 2021, 37.535
unaccompanied minors reached the country. It clearly is a crucial phenomenon that requires attention and
specific care, not least given the vulnerable condition of many of the migrants involved.

This article is divided in two parts. First, we will analyze the reception system for unaccompanied minors in

Greece, together with its flaws and potential ameliorations. Second, we tend to explore the relationship
between philosophical counseling for unaccompanied minors and their integration.
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12:45-13:05

A Holistic Approach to Teaching Reading in Hungarian Heritage Language
Schools

B. Jani-Demetriou’, I. Schmidt®

'American University of Beirut - Mediterraneo, Institute of the Liberal Arts, Cyprus

?Karoli Gaspar University of the Reformed Church in Hungary, Institute of Hungarian Linguistic, Literary and
Cultural Studies, Hungary

In our presentation, we examine the literacy practices shaping the reading habits of young people in the
Hungarian diaspora. While around ten million Hungarians live in Hungary, about 2 million live in the diaspora
(Kovéacs 2024), and nearly half no longer speak Hungarian. By emphasizing the importance of reading in the
heritage language, our research aims to help youth in the diaspora strengthen their connection to their cultural
heritage.

Reading plays a crucial role in developing core competencies, improving communication in both native and
foreign languages, and motivating lifelong learning. It conveys cultural knowledge, broadens understanding,
and supports children’s emotional and social growth (Clark & Rumbold, 2006). For children in the diaspora,
learning to read depends not only on family socialization but also on the ways of instruction in heritage
language schools. These schools often determine whether young people develop into active readers in their
language resources. We argue that drawing on the multilingual and multicultural environment of the diaspora
through a holistic literacy approach can significantly improve reading skills and nurture long-term engagement
with books.

Our approach builds on Miller’s (1996, 2019) holistic curriculum, which integrates language activities through
personal experience and prior knowledge. By maintaining continuous contextualization and interweaving
linguistic processes, meaning-making becomes deeper and more strategic. While we adapt Miller’s ideas to
our research context, his principles underpin our approach.

At the conference, we present findings from an analysis of reading programs in Hungarian heritage language
schools, examining how holistic methods are applied. Our results show many adolescents drop out of these
programs, leaving their reading competence at an early elementary level. We explore the reasons behind this
trend and its implications for heritage-language literacy.
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13:05-13:25
The Rhetoric of Reading Strategies

T. Lozsi'

'Edtvds Lorand University, Faculty of Primary and Preschool Education Department of Hungarian Language
and Literature, Hungary

A prominent area of inquiry within reading research and language education is the examination of reading
strategies and their pedagogical applications. Reading strategies are typically categorized into pre-reading,
during-reading, and post-reading strategies. Consequently, the exploration of reading strategies can be
associated with rhetoric. Although rhetoric originated as a doctrine of oratory, it encompasses more than that; it
is the science of public communication. Aristotle, the author of the first scientific rhetoric, defines it as "the
faculty of observing the available means of persuasion in any given case" (Rhet. 1355b). From Aristotle to
Quintilian, ancient rhetoricians developed a framework that has significantly influenced Western culture,
resulting in a substantial portion of texts being created in accordance with rhetorical principles, whether
intentionally or unintentionally, to this day. As a result, the structure of literary works and other texts, including
modern media texts such as films, advertisements, and social media videos, often draws heavily from rhetoric.
When a text is crafted according to rhetorical principles, rhetoric, particularly rhetorical analysis, can aid in its
interpretation.

This lecture seeks to identify the rhetorical foundations underlying reading strategies, employing a comparative
analysis to draw parallels between the categorization of reading strategies and the strategies themselves, as
well as the teachings of rhetoric. To illustrate the findings, the analysis of specific texts and tasks applicable in
educational settings is also presented as an example.
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13:25-13:45
Promoting reading for pleasure: A school’s action plan and practices

A. Andiliou’
'Ministry of Education, Sport, and Youth, Cyprus

School action plans have become a common practice in Primary Schools in Cyprus. Action plans are often
prepared at the beginning of the year by groups of teachers to support the development of targeted skills and
behaviours. Examples of action plans developed in Cyprus’ Primary schools include plans for improving the
school, promoting reading for pleasure, preventing and managing bullying, environmental policy and
sustainability. Action plans are developed according to a school’s priorities, set goals and objectives, and
suggest activities that teachers can implement. In addition, action plans may include assessment and
dissemination activities. Promoting reading for pleasure is a priority in primary schools. Reading for pleasure
refers to reading done based on someone’s own will or reading that begun at someone else’s request and
continues because of one’s interest (Clark & Rumbold, 2006). Reading for pleasure can support the
development of contemporary skills such as critical and creative thinking, communication and social-emotional
skills, and ecological awareness. The presentation will focus on activities designed and implemented in a
Primary School in Cyprus to Promote Reading for Pleasure. The action plan aimed to a) develop a school
reading culture, b) promote literacy activities, c) incorporate literature units in Greek Language lessons, d)
improve the school environment to become reader friendly, and e) provide professional development
opportunities. Teachers, across years, planned and implemented activities in their classes and in collaboration
with other teachers. Examples of activities included: 10 minute daily reading, visits from authors, creative
writing activities, books on wheels, visits to a University library, and to the Fairy tale museum. Involvement in
such activities provided opportunities to read for pleasure and has the potential to support contemporary skills.
Action plans can become a guide for educators and schools that prioritize developing a reading culture in
classrooms and across the school.
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14:30 - 14:50

Mapping Language and Literacy Representations in Greek L1 Curricula
through Natural Language Processing (NLP)

E. Katis"?, E. Katsarou"?, M. Tzanaki"?, E. Daskalaki'®

'University of Crete, Department of Primary Education, Greece
University of Crete, TALOS AI4SSH Project, Greece

Background: Educational L1 curricula often embed implicit definitions of literacy. In the 1990s, New Literacy
Studies (NLS) challenged traditional autonomous models that viewed literacy as a set of decontextualized
cognitive skills (Street, 1984; Gee, 2015), and conceptualized literacy as situated practices embedded in
diverse social, cultural, and political contexts, shaped by power relations and ideological structures (Barton &
Hamilton, 2012; Street, 2014; Baynham, 1995). From this perspective, texts are not neutral representations of
reality but sociocultural practices that both reflect and construct power, ideology, identity, and diversity.
Curricula function as ideological tools that construct and legitimize particular conceptions of language and
literacy, shaping how students engage with texts.

Methodology: This paper presents a comparative textual analysis of L1 Greek school curricula, which aims to
reveal underlying assumptions about language and literacy. Our methodology employs Natural Language
Processing (NLP) tools to systematically identify and quantify the prevalence of terms related to language and
literacy as a discrete competence (e.g., Reading, Writing, Grammar, Syntax) versus terms associated with
language as a social practice (e.g., [deology, Power, Social Identities, Discourse Analysis). This computational
approach allows for a rigorous and large-scale examination of linguistic patterns within the curricula, providing
empirical evidence for the dominant conceptualization of language.

Preliminary results indicate a discernible bias in the Greek L1 curricula towards an understanding of language
primarily as a set of decontextualized skills and competencies. Terms reflecting a critical, socio-cultural, and
practice-oriented view of language, as advocated by NLS, are significantly less frequent. This suggests that
the current curricula may inadvertently reinforce an autonomous model of literacy, potentially overlooking the
complex and multimodal nature of language use in contemporary society and limiting opportunities for students
to develop critical language awareness and engage with language as a means for critical thinking and social
action.
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14:50 - 15:10

The Development of Digital Skills and Their Impact on Professional Identity:
Perceptions of Pre-Service Teachers

E. Kipouropoulou', A. Papanikolaou’, A. Retali', M. Tzifopoulos', I. Vasileiadis'
'University of Western Macedonia, Department of Primary Education, Greece

The current literature suggests that digital skills should be cultivated in initial teacher training programs, as
there is a relevant shortage of students preparing to become teachers. The trend seems to be that newly
appointed teachers are unable to effectively utilize digital technologies, especially in the age of Artificial
Intelligence, in their teaching, as they do not seem to have acquired sufficient digital skills during their studies.
This also affects their perception of their role and the formation of their professional identity. Based on the
above context, the purpose of this presentation is to research the perceptions of pre-service teachers in the
Department of Primary Education at the University of Western Macedonia in Greece, regarding the importance
of digital skills for their future role, the connections they make with the formation of their professional identity,
and the difficulties they identify in integrating digital technologies into the educational process. Furthermore,
how pre-service teachers assess their digital literacy knowledge and skills will be discussed. The research
utilizes the principles of qualitative research strategy through semi-structured interviews with 15 fourth-year
university students. The analyses will be presented through Reflexive Thematic Analysis, with the formation of
an inductive system of (sub-)themes. The presentation will focus on highlighting critical parameters related to
the professional readiness of future teachers in a digitally changing and transformed school environment,
taking into account the lack of related research in Greece. The research findings can contribute to the
enrichment of the Curricula of Primary Education Departments, enhancing the professional development
opportunities of teachers who will meet the demands of the modern digital classroom.
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15:10 - 15:30

Enhancing pre-service teachers’ digital professional identity: Digital literacy
practices in the university setting

M. Tzifopoulos', A. Antoniou’
'University of Western Macedonia, Department of Primary Education, Greece

At the international level, the development of digital skills through digital literacy practices is now a main goal of
university departments that train teachers. In this context, this presentation will introduce the digital literacy
practices that pre-service teachers from the Department of Primary Education at the University of Western
Macedonia in Florina, Greece, are exposed to. Specifically, in the 8th semester undergraduate course entitled:
Digital Literacy in Primary School: Examples and Applications, during the spring semester of 2024-25, 60
university students had the opportunity to collaborate, reflect, and engage in cognitive "conflict" by utilizing
digital tools and digital literacy applications, which enabled them to reflect on their future professional identity.
Specifically, they worked in groups in the Department's computer lab and created flipped classroom tasks,
digital comics, concept maps, digital storytelling, blogs, digital games, social media announcements, on
various subjects taught in elementary school, using online and offine programs. Through contextualized
learning, they were able to understand what is appropriate for each educational situation, depending on their
students’ potential and the corresponding developmental stage of their students. Touching on issues of
educational policy, the university students were able, as far as possible, to engage in reflective discussion and
propose the integration of digital technologies into today's schools, which would not be unconnected from the
real needs of students and the objectives of modern schools. The aim was to develop digital learning products,
in line with the transformative and postmodern pedagogical approach, in order to shape their digital
professional identity.
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15:30 - 15:50

Enter Sandman, Exit Silence. Rock Lyrics and the Rhetoric of Taboo
Topics in Education

M.Z. Téth'

'Eétvos Lorand University Faculty of Primary and Pre-School Education, Department of Hungarian Language
and Literature, Hungary

Educational institutions are frequently perceived as secure environments; however, certain subjects, including
suicide, abortion, child abuse, and substance addiction, remain enveloped in silence and discomfort. These
socio-taboo issues significantly impact adolescents' lives, rendering their exclusion from educational discourse
both problematic and potentially detrimental. This presentation examines how contemporary song lyrics can
function as authentic cultural texts, aiding students in confronting and critically reflecting on sensitive topics.
Utilizing rhetorical analysis, | propose a methodological framework that incorporates popular music into
classroom practices: teaching the unspeakable with rock and rhetoric. The selected repertoire, encompassing
artists such as Metallica, Motérhead, Guns N’ Roses, Nirvana, Soundgarden, Alice in Chains, Alter Bridge,
and Steven Wilson, illustrates how musicians translate personal and social struggles into poetic expressions.
By analysing ethos, pathos, and logos within these lyrics, students can enhance their rhetorical literacy and
develop a language to discuss experiences often omitted from the curriculum. This approach encourages
learners to recognize persuasive strategies, symbolic representations, and emotional appeals while
simultaneously fostering a safe space for dialogue.

Rhetorical engagement with contemporary music transcends traditional literacy skills, promoting critical
thinking, empathy, and resilience, and providing students with interpretative tools to navigate complex
personal and societal challenges. Integrating these practices into education can bridge the gap between youth
culture and institutional discourse, transforming taboo topics into opportunities for constructive conversations
and emotional growth.

The phenomena outlined in the lecture, along with the presentation of related research findings and specific
lesson plan proposals based on these findings, patterns, and exercises, can contribute to the renewal of
pedagogical methods. The lecture treats the old new rhetoric as a collaborative, creative linguistic
communication action and education as a value-creating and value-transmitting process. It also highlights
potential intersections between rhetoric and other social sciences, such as marketing, political science,
literature, and music.
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14:30 - 14:50
Wnoplakog ©OpnokeuTikog IMpappatiopog kat AdakTikry Agloroinor tou

K. Stefanis', E. Chatziioannou®

'Ministry of Education Cyprus, Department of Secondary General Education, Cyprus
®Larnaka College, Facualty of Education, Cyprus

O Wnoplakdg ©pnokeuTikdg IMpaypaTiopog unepPaivel Tnv mapadootakr YVwOTLKY TPooEyyLon Kat
evowpaTwvel 0eELOTNTEG TIOU OXETICOVTAaL PJE TNV KPLTIKK Katavonon, epunvela kat anotiunon Tou
BpnokeuTIKoU Adyou oTto dLadlKTuo Kal 0Ta JECA KOLVWVLKAG SIKTUwonNG. Agv meplopiletal otnv
anobrikeuon BPNOKEUTIKWY YVWOEWV, AAAd EUTIEPLEXEL TNV LKAVOTNTA AvayvwpLong, a&loAdynong Kat
KPLTIKNAG eneEepyaciag Tou BpnokeuTikol MepLEXOUEVOU TIou dlaklvel(tal o€ yngplakd neptdiAovta.

H KaAALEPYELO TOU CUYKEKPLUEVOU YpauuaTLopou ival anapaitntn erudn oL yabnteg ektibevtal oc
TIOKIAEG HOPPESG BPNOKEUTIKOU AOYOU Kupiwg Yeaw Tou dtadiktiou. Ot MAATPOPUES KOWVWVIKAG OIKTUWONG
arnoteAoUv Baoikd onueia emagng Pe To BPNOKEUTIKS patvouevo, PpLAoevwvTag eva eupl gpdoua
TIEPLEXOMEVWV: ATTO ETIIONHPES AVAKOLVWOELG BPNOKEUTIKWV OPYAVIOPWY KAl TIPOCWTIKEG JapTupieg iotng
€WQ oaTLPLKA memes Kal akpaleq pNTOPLKEG pavatiopou. Z€ autd To MAaicLo, N avdartugn KPLTIKAG
nawdeiag kablotatat BeyeAwddng, WOTE oL HABNTEG va PropoUlv va avTLoTEKoVTAL TO00 O
(POVTAUEVTAALOTIKA aPpnynuaTa 600 Kal o€ arodounTIKEG, CUXVA ETILPAVELAKEG TIpoaceYYloeLg Tou Lepou.

H dwaktikn alomoinon tou Wnplakol @pnokeuTtikoU MpapuaTiopol duvatal va ekppacTel Jeoa amnd
TIOKIAEQ TIALBAYWYLKEG TIPAKTIKEG. EVOELKTIKAE, N avdAuon Bvteonapaywywv oto YouTube Tou
mnapouotdlouv BPNOKEUTIKEG TTapadooelg amnod Tn oKOTiLd SNPOPIAWY dNPLOUPYWYV TIPOCPEPEL APOopUr YLa
oulNTNON OXETLKA JE TNV EYKUPOTNTA, TNV TIPOBETIKOTNTA KAl TNV TeKUNplwon Twv nywv. H diepelvnon
BPNOKEUTIKWY Memes ETILTPETIEL TN HEAETN TNG OXEONG XLoUop Kal Llepou, cupBdAAlovTtag nmapdAAnia otnv
KAAALEPYELD QVEKTIKOTNTAG KAl KPLTIKAG oTdong. MNapdAAnAa, n avdbeon €psuvnTIKWY €pYACLWY TUTIOU
“fact-checking”, émou oL yabnteg kahouvtal va eAEyEouv DLASIKTUAKEG PpPATELG 1] TpoPnTeleg e Bdon
epyaAeia dlaotalpwaong MANPOPOPLWY, eViaXUel TN OeELOTNTA TNG TEKUNPELWHEVNG KPLTIKAG OKEWYNG.
ErurmA€ov, n dnuoupyia padntikwyv podcasts 1 LoToAoyiwv Pe Bepatikni Tov BpnokeuTiké Adyo propel va
Aeltoupyrioel wg yovipo Tedio dlamoALTioputkou dLaAdyou o€ YngpLako TAaiolo.

2 e euputepo enimnedo, o Wneplakdg ©pnokeuTikdg IMpaupaTiopdg unepBaivel Ta épla Tou HabAuaTtog Twv
©PNOKEUTIKWV, TIPOETOLALOVTAG Toug HabnTeg va avaldpouv evepyd kat urelBuvo poAo wg TOAITEG Ot
€va TIOAUTIOALTLONLIKO Kal yngpLakd dtapecoAafnuevo Kowvwviko ieptdAAov, drou n Bpnokela, o TOALTIONOG
KAl Ta JECA KOWVWVLKAG SIKTUwoNG aAAnAodlanA£kovtatl SUVauLKA.
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14:50 - 15:10

AdaokaAla HETAYVWOLAKWY OTPATNYLKWY avAyvwong o€ dLadLKTUaKA
TePLBANAOVTA YyLa TNV EVIOXUON TNG AVAYVWOTLKNG KATAvOnong Kat Tou
emmotnuovikoU "pauuatiopou pabntwy 5ng tdéng Anuotikou

E.dkn', |. Znavtiddkng®, A. Mouldkn®

"MANEMIZTHMIO KPHTHZ, Greece
*MANENIZTHMIO KPHTHE, Greece

O emoTtnUoVvikOg ypauuaTtlopudg elval pia anapaitntn deELdTnTa yla Toug MoAlTeG Tou 210U alwva Kat n
TPEXOUTA £peuva UTIOoTNPICEL TIWG CUVOEETAL OTEVA HE TIG HETAYVWOLAKEG OTPATNYLKEG avdyvwong Kat
TNV avayvwo Tk Katavonon. Qotdéoo, eEAAXLOTEG EPEUVEG EXOUV aoX0ANBe( Pe To WG cuvdEovTaL Kal
aAnAemdpouv Ta naparndvw o€ €vTura kKat Kupiwg oe ynelakd rmeptBdAiovTta avdyvwong. Xe autd To
mAaiolo okomdg NG apoucag epyaciag ritav 0 oxedlacudg, n epappoyn kat n a&loAdynon plag
OLOAKTIKNG TTAPEURACNG PE TIAPOXT KOLVWVLKO-OLadLKACTIKWY SLEUKOAUVOEWY PETA o€ €va epLBAAAov
avdyvwong unootneL{OUeVOo ard UTIOAOYLOTH, TIPOKELUEVOU Va eVIoXUBoUV OL JETAYVWOLAKEG OTPATNYLKER,
N AvayvwaoTLKA KaTavonon Kat 0 ETLOTNUOVIKOG YPAPUATIONOG, aAAd Kal va dlepeuvnBel o TpATog Tou oL
OUYKEKPLUEVEG METABANTEG ouvdgovTal kKat aAAnAcTidpolyv. ZTnv €psuva mmpav JEpog dUo Turipata 5Sng
TA&Ng, pla nelpapatiki oydda (21 pabnTeg/TPLeg) kat pia opdda eA€yxou (20 pabnteg/tpleg). Na
METPNON TwV HETABANTWY alomowibnkay, TpLv Kat JeTd TNV MapEURaAon, NUL-OouNUEVN GUVEVTEUEN, kelpeva
TwV gabntwv pe odnyleg, NUEPOAGYLO EKTTALOEUTLKOU, AVAOTOXAOTIKA NUEPOASYLA TwV Jabntwy, KAeida
napatmpnong, MPWTOKOAAQ «PwvaxTtig okewng» (think aloud protocols), kelyevo pe epwtioEeLg Kat
avAKANGT TOU TIEPLEXOUEVOU TOU KelPEVOU (MepiAnyn). H ddakTikn mapgupacn €ytve oto mAalolo g
«KOLVWVLIOYVWOLAKAG padntelag» kat Tng ¢pbivoucag kabodriynong. Ta anoteA€oyata €5st&av nwg ot
HabNTEG/TPLEG TNG TELPANATLKAG OPAdAg, oL omoiotl OddXBNKav PETAYVWOLAKEG OTPATNYLIKEG yla TNV
KATavonaon TANPOPOPLAKWY (ETILOTNUOVIKWY) KEWWEVWY 0TO dLadlKTuOo, QveTTTUEQV HETAYVWO KAl
evioyuoav Tnv avayvwaoTIK: KaTavonaon Kat ToV ETLOTNHOVLKG YPauUaTIONO. ETLMAEov, TIpogKUYE Tiwg N
OwdaokaA{a HETAYVWOLAKWY CTPATNYLKWY Yla TNV Katavonon Keldevwy elvat anapaltnto va yivetat oto
MAaiolo SAwv Twv Jabnudtwy Kat 8t JOvo 0TO YAWOGCLKS udbnpa.
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15:10 - 15:30

MAwooa r ©pnokeutikd; MeAetwvtag MNMpakTikeg "pappaTiopou oTo
Megoo kat Ndvo lNedio All ©pnokeuTtikwv AnpoTIkAg Ekmaideuong otnv
Kunpo

N. Xpucootduou'
"Maveruotiuto Kunpou, Turpa Emotnuwy te Aywyrg, Cyprus

210 akadnuaAiko medio Twv AvaAuTikwv MNpoypappdtwy (Al) anacyoAel To €(00g TNG Yvwaong 1ou
Kuplapxel o€ autd, Kabwg Kat TiWG dLaPOPETIKO! GUYKELWEVIKOL TTAPAyOoVTEG ETULTPETIOUV 1) ATIOTPETIOUV
TOUG/TLG eKTTALBEUTIKOUG va KlvnBouv MEPaV Twv 0plwV TWV YVWOTKWY AVTIKEWHEVWY TNV TAEN. ZKoTog
™G PeAETNG elval n diepevivnon tou Al tou OpnokeuTikou Mabrjpatog (OM) dnuoTikAg ekmaideuong TG
Kunpou o€ pgoo (oX0AIKd eyXeLp(OLa/OLOaKTIKSG UALKO TOU pJabruatog) kat vdvo nedio (aubevTiKEG OUVONKEG
owaockaAiag otn oxoALkn TAEN) MpayudTwong Tou, Kat 1 avadel&n dlacuvoEaewy Tou e To M waaIkd
Mdénpa (CM). Zto nmAaiolo Tng eupdTtepng £psuvag dlapdvnke n olvdeon Tou OM pe dAAa YVwoTIKA
avtikelpeva, e ouxvotepn oto I'M, yeyovog mou odrynoe o€ Tepaltepw dLepeUvnon TwV SLacTAUPWOEWY
TwV oplwv Twv OpNoKeuTKWVY e T Mwaooa. H yeA€tn avtAel and tn Bewpnon tou Kowvwvikolu PeaAlouou
(Young & Muller, 2010) n omnoia dtakpivel og Tpelg TUTIOUG YVWoNGg wg «EknatdeuTtikd Xevdpla Tou
MeEAovTog» ota oxoAwkd All: «Future 1», «Future 2» kal «Future 3». Tautdxpova uloBeTouvTtal Ta KPLTHPLa
«TagLvéunong» Kat «meptxdpagng» (Bernstein, 1971) wg mpog tnv €vvola dlatripnong, dtactaupwaong 1
OldAuong Twv «oplwv» TNG OXOAIKNG yvwong. Ta dedopgva amnoteAouvtat amnd dUo evATNTES OXOALKWV
eyXelpdlwv Twv OpnokeuTtikwy " TdENG kat TIg mapatnEioeLg Mpaypdtwonig Toug amnd duo
ekmnatdeuTikoUg TNV TAEN Toug. Xpnotuorowibnke n y€Bodog avdAuong MepPLEXOUEVOU Kal BEUATIKN
avdAuon, evw Ta Kelpeva KwdLlKoTowjtnkav wg mpog Toug TUTIOUG TNG YVWONG KAl TIPAKTLKEG YPAMMATLOUWY
mou avaduovtav oc auTtd. H yeA€tn avadelkviel Tiwg ot eknatdeuTtikol otn didackaAia Twv @PNOKEUTIKWY
KwvouvTal ueTa&u Twv oplwv TG yvwong tou OM kat I'M, kabwg mpayuatedovtal To VONuUa TPOPOPLKWY,
YPATTTWY KAl TIOAUTPOTILKWY KELPEVWY, XPNOLUOTIOLWVTAG, KUP(WG, MPAKTIKEG KATAvVONong Kat Mapaywyng
OUYKEKPLUEVWYV TUTIWV TIpo@opLkoU Kat yparttou Adyou. H epyacia ohokAnpwveTal ye culrtnon Twv
eupnudtwv og oxeon pe {ntripata opllovTIKoToinong TNG GXOALKNG Yvwong, Kabwg avarrtiooovTat ot
EPEUVNTIKEG AMOPPOLEG TOUG, WG HEPOG eUPUTEPNG £pEUVAG avarnAalsiwong tTng yvwong tou All twyv
©pPNOKEUTIKWV amnod Pdkpo o€ PYECO Kal vavo mnedio.
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15:30 - 15:50

MAWOOLKAG YPANMATLONOG KAl HOUCLKN VONUooUvn OTNV TIPWTN OXOALKN
nAkia. Eqpapuoyn kat €peuva

A. Konstantakopoulou'
'NKUA, Greece

H ocuvdepela tou Adyou pe Tn Mouokn €xeL avadexBel amnd MoAAEQ ETOTHHES, OTwG TNG laTPKAg kaL Twv
Neupoesmotnuwy, T EBvoyAwoaooloyiag kat g EBvopoucikoloyiag, Tng WuyoAoyiag kat Tng Mouoikrig
Mawaywyknig. MNMapduoLa, n EUPUTN POUGCLKNA vonuoouvn £xel detxBel wg, dtav a&lomnole(tal otnv
Oladikaoia Tou eyypapatiopoU Tou EgKvdel oTny MPWTN OXOALKH NALKia, €xel BTIKEG edpdoelg oTnv
QvArTTUEn Kal KAAALEPYELD AVAYVWOTIKWY KAl JOUCLKWY OeElotritwy. Me T BswpnTikn fdon nwg n
ekmaideuon 0N Pouotkn elvatl eknaidsuon oTnv avdyvwaon, dnULoUpYHoape eKaldsUTIKG TIPAYPAUKA PE
UALKOG pE Tpayoudtia yia tn ddackaAiia mpwtng avdyvwaong, To orolo epapudoTNKE €Tl £va OXOALKO £T0G
Kat epeuvnBnke oe duo PEAETEG TiepiTTTwong, otnv A" Anuotikou (2015-16, v=22) kat oto Nnraywyeio
(2024-25, v=40). Ta cupriepdopata £0eL&av nMwg, 0tav To UAIKS avdyvwaong elvatl ogolokatdAnKToL atiyol
Kal Tpayoudla, ot yabnteg eEaokouvtal oTnv avdyvwaon Tpayoudwvtag, dtaBdlouv pe euxEpeLa,
QUTOMATLONO Kat Tipoowdia, Tio euxdpLoTa, avantuaoouV KivnTpa, CUPHPETEXOUY, euatgintornolodvtat
aLoBNTLKA KAl TIOALTIOHLKA, AetToupyoUv amnoTeAECPATIKA we oudda Kat arnoktolv BeTIKY lkéva yla Tov
€auTO Toug, TOUg AAAOUG Kal TO OXOAE(0. X Ta viria mapatnerbnke n enavgnon g GwVOAOYLKNG
enlyvwong Kat n-katd neplntwaon- mpécAnyn Tou YnxaviopoU avayvwong PE €vav pUGOLKO TPOTo Jeoa and
TO TPayoudt, n pobupia kat avayovr Tou Jabruatog, n KAAALEPYELA JOUTLKWY OEELOTATWY, N avAmTuén
KWWATPWY OTNV TIEEPALTEPW £VATYOANoN pe TNV Mouoikr] Kabwg Kat n eEALPETIKY avTanokpLon Twv
mpovnriiwv. XTov awwva Tng TEXVNTAG vonuoouvng, n avaykadtnta Unapéng eyypduatwy TOALTWV Kat
KPLTIKWYV avayvwoTwv rapapevel avallolwtn. H didackaAia avdyvwong pe Tpayoudia dev ival pta véa
TEXVIKN. ME TNV €MPUdP@Won Katl TNV dSNULOUPYLIKATNTA TWV EKTIAOEUTIKWY UTopEel va evowpaTwlel otnv
KaBnuepLvr eknatdeuTLkn TPAEN, va KaAAlepyroet Kat va a&lormotjoet Tnv MoAAQrnAr vonuoouvn Twv
MabNTwWv Kal va evepyoTooet ETULMAEOV atoOnTnpLlakd kavdAla otnyv meécAnyn g yvwong, 6Tnv
avtiAnyn Tou eautoU Kal oTNV KOWVWVLKH CUNTEPIANYN Kal €vtagn.
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Mapouoidoelg 11/ Presentations 11

14:30 - 14:50

AwaroAttiopikn Eknaideuon kat ‘Evtaén: Ot Acuvodeutol AvnAikoL otnv
EANGOQ

G. Katsouda'
'Vela Cyprus, Vela Cyprus, Cyprus

H rapouacia acuvodeutwy avnAikwv otnv EANGSa ta teleutaia Xpovia anotelel pia amnd tig peyaAltepeq
TIPOKANOELG YA TO EKTIALOEUTIKG GUCTNUA KAl TNV Kowvwvia cuvoAlkd. Ta ratdld autd, Tou ouxvd £Xouv
Buwoel anwAela olkoyevelag, MKivouva Tag{dla Kal TpauuaTIKEG epmelpleg, PpTAVOUV O€E £va VED
neptBdiAov drou avalntolv acpdAela kat otabepdtnTa. To oXoAe(0, WG BACLKOG UNXAVIONOG
KolvwvlKoroinong, kaheitat va nai&et Sttt poAo: va PeTadWOoEL YVWOT) Kal TauTOXpova va AELTOUPYNOEL
wg Xwpog npootaciag, £vtagng kat eAmidag.

H eworjynon €€etdlel Tov pdAo TNG SLATIOALTIOMLKAG EKMA{BEUONG OTN OTHPLEN TWV AGUVODEUTWY avNAIKWY
otnv EANASa. Eotidlel oe Tpelg dEoveq: (a) Tn YAwOoOoLKN €vTaén, yeow tng ddaokaliag TG EAANVIKAG WG
0eUTEPNG YAWOOAG KAl TNG avayvwpLlong Thg UNTPLKNG YAWooag wg oTolxelou TautdTnTag Kat mAoUTou:
(B) TNV WuxoKoWWVIKN dldoTaaon, 6rou n dnuoupyla KAlaTog eyrotoolvng, n Unapén dLapgecoAapnTwy
Kal n TapoXn YUXoAoYLIKAG oTPLENG anoTeAoUv TIPOUTOBETELG Yia OXOALKN ETULTUX(A- (Y) TIQ EKTIALOEUTIKEG
TIPAKTLKEG Kal TIOALTIKEG, avadelkvUiovTag TO00 KAAEG MPAKTIKEG (TAEelg untodoxrig, ouvepyaoieg ue MKO,
EKMALOEUTLKA EpyacTripLa), 660 Kat TIPokAoeLg. Qg ek ToUTOU, YEoa amnd Toug TPeLg dgoveg dtagaivetal n
avaykaldtnta ouvdeong TNG akadnuaikng mopelag Twv acuvoedeUTwWY TIALOLWY E TNV WPUXOKOLVWVIKH TOUG,
avadelkvuovTtag Tn ONPAVTIKATNTA EVOUVAPWONG TNG TAUTATNTAG TOUG UECA ATIO TIPAKTIKEG KOLVWVIKNAG
EVOWNATWONG.

H avdAuon deixvel 6TL n OLATIOALTIONLKN EKTTAIOEUCT) CUVOEETAL APPNKTA WG TIALOAYWYLKY) TIPOCEYYLON HE
TNV KOLWVWVLKY dlKkalooguvn Kal Tnv kKowvwvikd dikawn didackaAla, evioxuovtag Tnv LlodTnTa Kat
OnuokpaTikéTNTa. H ekmaideuon prnopel Aotndv va anoteA€oel T YEPUPA avaueca o€ EUAAWTOUG VEOUG
Kal TePLBwWPLOTIOINHEVEG OUAdEG TTANBUCOU Kat TNV Kowvwvia urodoxrg, TeowbuwvTag TNV KOWVWVLKA
ouvoxn, TNV Kowvwvikn dtkatoouvn Kat Tnv apolBaia katavonaon.

21dX0G TNG elonynong elvat va cuuPBdAet o £vav ouclaoTké SLAAOYO yLa TIOALTLKEG KaL TIPAKTIKEG TIou Ba
otnpi&ouv Toug aguvodeuToUG avnAikoug, JETATPETOVTAG Jia TIPOKANGN G€ eukalpia, yla €va oxoAelo
avOLXTO GTN dLAPOPETIKATNTA Kal Lkave va KaAAlepyel deELdTnTEG {WNQ Kat TIOALTLOWIKOU dLaAdyou.
NEEELQ-KAELOLA: OLATIOALTLOMLKN eKTIaideUoN, acuvddeuTtol avriAtkol, EAAGdQ, KovwviKA €vtaén
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14:50 - 15:10

H autoavtiAnyn Twv pabntwv/Tplwy yia TLq soft skills peoa arod
OpACTNPELOTNTEG ONMULOUPYLKIG avdyvwong Kal Ypagpng

S. Tsatsou-Nikolouli'
'University of Thessaly, Department of Early Childhood Education, Greece

H autoavtiAnwn twv gabntwv/Tplwv anoteAel Kplowo MapdyovTa yia TNV avdntugn KOWVWVLKWVY Kat
YVWOTIKWV OEELOTATWY, KABWG KAl YLa TN GUVOALKT WUXOKOWVWVLKY Toug eEEALEN. H mapoloa peAETn, n
orola evtdooetal 6To MAa{oLo PeTadLOaKTOPLKAG €peuvag Tou Mawdaywytkou Tunuatog MNMpooyoALlkig
Eknaidsuong tou Mavemotuiou Ocooahiag, eEsTdlel TV enidpaon evog MPOoYPAUUATOG dNULOUPYLKAG
avAayvwong Kat ypagprg otnyv autoavtiAnyn Jabntwv/Tplwy tTng npwtopdduiag eknaideuong.

2Tnv €peuva cuppeteiyav 945 pabnteg kat pabritpleg katavepnuevoleg o oudda nmapgPBaong kat ouydda
eAEyXou. H opdda eA€yxou akoAoubnoe To TUTILkO OXOALKO TIPdypaua, VW n oudda nmapeppaong
ouppeteixe oe Tpiwpa epdopadiala epyactripla ddPKELAG TPLWV UNvWY Tepitou. To npdypauua
a&lomol(noe MOAUTPOTILKO UALKO (EVOELKTIKA: AoyoTeXVIKA Kelpeva, BivTeo, Mapoucldoelg, EKTALOEUTIKA
nawxvidia, dpbpa kat dAAAa Kewevika €(0n), mepthappdvovTtag Kupiwg opadikeg OpacTnELOTNTEG JE OTOXO
NV evEPYO CUUPETOXT] TWV HABNTWV/TELWV.

H a&LoAdynon mpaypatoroibnke Ye epwtnUatoAdylo autoavapopdg 26 EpwTHOEwWY, TO oTolo KAAuTTE 13
0e€LdTNnTEG TIOU OXETCOVTAL PE TIG Aeyopeveg soft skills. Ta dedopgva availubnkav ye ANCOVA, wote va
anoturnwbouv oL dlapopeg PeTa&u opddag napeppaong kat eAeyyou. Ta anoteA€ouata €0e&av OTL oL
pabnteg/Tpleq Tng ouddag napsppaong aventugay BeTIKATEPN auToavTiAnyn oe TEvTe OeELOTNTEG:
eMKowvwvia, dnuloupylkdtnTa, eriAuon popAnudTwy, autonenol(Bnon kat dLaMPOCWIILKEG OXETELG.
AvTiBeTa, oTIq UTdAoLeg OeELOTNTEG OEV TTAPATNEHONKAY GNUAVTIKES SLApOPOTIOOELS, YEYOVOG TIOU
pTopel va uttodnAwvel 8Tt oL TepLopLopol Tou KaBnueptvou oXoALKOoU TIPOYPAUHATOG, N WOLALTEPATNTA TNG
auTo-a&LOAGYNONG, AAAA KAL N UTTOKELWEVIKATNTA TIOU EVEXEL N HETPNON TwV soft skills and ta (dia ta mawdd
KaBloTouv BUCKOAN TN oPalpLkh ETLEEON OAWV TWV TITUXWV TNG JABNTIKAG autoavtiAnyng.

> UVOAIKG, Ta euprigata Katadelkvuouv OTL N SNPLOUPYLKY) avAyvwon Kat Ypagn Iropouv va AELTOUpPYroouV
WG aTOTEAEOUATIKG TTALdAYWYLKO £PYAAE(O yLa TNV EVIOXUGN CUYKEKPLUEVWY KOLVWVIKO-OUVALOONUATIKWY
OO TWV Kal TN dlapdppwon BeTikdTEPNG autoavtiAnyng. MapdAAnAa, avadelkviouv Tnv avdykn
peyaAUtepng olvdeong Pe TO eupUTEPO OXOALKS KA{ua Kal TNV kabnueplvdtnta tng TdENng nEpa amnod Tiq
WpPEQ TNG apEupaong.
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15:10 - 15:30

Mwooaq, Evta&n kat Kowvwvikn 2uvoxn: To €pyo Greek for me -
MaBrjuata EAANVIKWVY o€ EVAALKEG UTINKOOUG TPITWV XWPWV WG BEATLOTN
TIPAKTLKNA

M. Kokota"?, M. Partasas®®

'Center for Social Innovation - CSI Cyprus, Project Management, Cyprus
Greek for me - MaBrjuata EAANVIKWY 0 EVHALKEG UTINKGOUG TPITwV Xwpwv, AMIF/SO2/2024/6, Cyprus
*Ministry of Education, Sport, and Youth, State Institutes for Further Education, Cyprus

H yAwoowkr eknaideuon elvat kaBoploTikAg MapdyovTag yla TNV Kowvwvikn €vta&n evnAikwy Yrmkowv
Tpiltwv Xwpwv (YTX), TNV mpowbnon tg L.odTnTag Kat TNV KaAALEpyELa SLATOALTLOMIKIG Katavonong oTo
TMAaiolo Twv SUYXPOVWY EUPWITALIKWY Kovwviwy. XTnv Kurplakr Anpokpatia, émou n yetavdoteuon
arnoteAel KEVTPLKN KOLWVWVIKN Kal TIOALTIKN TIPOKANGT, N EKudBnon tng eAANVIKAG YAwooag Asttoupyel wg
Kplowo epyaAelo KOWVWVLIKNG OUVOXNG, CUMHMETOXNG KAl EVOUVANWONG.

H napoucoa peAetn eEetdlel To €pyo Greek for Me wg BEATLOTN MPAKTLIKY 0Tn ddackaAia Tng EAANVIKAG o€
evijAtkoug YTX. To ouyypnuatodotouuevo amnd tnv Eupwrnaikr Evwon kat tnv Kutplakr) Anpokpatia €pyo
uAorote(tatl oto mAaiolo Tou Taueiou Aguhou, Metavdoteuong kat ‘Evtagng (TAME), edpddetal o
BewpnTIKS Kal eBodoAoyLkd TAaiolo ou eubuypapuileTal pe TIg oUyXpoveg TAoELG oTnV TIOAUYAwoaia Kat
TN OLATOALTLOWLKY eKTa{deuon Kal opyavwveTal YUpw ard €L TTadAYwWYLKEG Tipooeyyloelg: (a)
KaTavepnuevn MpakTLkn e§Aoknon, (B) SLamMoALTIOULKY eKTtaideuan, (Y) EveEpyNTLKA Hddnon, () ditdackalia
Baowopgvn ota kivntpa, (€) eknaideuon Bactopgvn atnv emiAuon MPoBANPATwY Kat (OT) TIpoaapuoyr tThg
owbaokaAiag oTIG AvAYKEG TWV EKTIALOEUOPEVWV.

H avdAuon katadekvuel OTL oL eV AOYw TIPOoEYYIoELG eVIoXUoUV TN YAWGCGOLKY avdrttugn, mpodyouv Tiq
OLATTOALTLOMLKEG OEELOTNTEG, OLEUKOAUVOUV TV Tipéofacn otnv ayopd epyaciag kat KaAAlepyouv apotpaia
katavonon kat oeBacud peta&l YTX kat ynyevoug mAnbucopou. MapdAAnAa, avadetkviovTal ot
MadaywWYLKEG KAl KOWVWVLKEG TIPOKARCELG TNG ekTtaideuong evnAlKwy HETAVACTWY, OTIWG N ETEPOYEVELQ
YPAUUATLOMOU, N TIOAUHOPQ{a JabBNCLaKWV avayKwV Kal Ol KOLVWVLKOTIOALTIOPIKEG DUCKOA(EQ TIPOCapOYNiG,
KaBwg Kat oL TPOTIoL AVTLHETWIILONG TOUG HECW OTOXEUUEVWY JEBODOAOYIKWY ETILAOYWV.

H peA€tn unootnpilel 6TL To €pyo Greek for Me pmnopel va anoteA€oel TPATUTIO EKMALOEUTLKAG Kal
KOLVWVLKNG TIOALTIKNG, O€ TIAjpN ouvdpTnon JE TIG EUPWITAIKEG OTPATNYLKEG Yla TNV €vtaén, Tnv L.odtnta
Kal TNV TIOAUTIOALTLOIKATNTA. H cupBoAr Tou ektelveTal mEpa and T YAWOOLKN KAaTdPTLoN, KaBwg
Onuloupyel cupmePIANTITIKA pabnatakd reptdAiovta kat evioXUeL TN CUPKETOXH Twv YTX 0TOV KOWVWVLKO
LOTO.
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Ao TNV avayvwoTLKr avTanokpLlon aTtnv YngLlakn ortikoroinon: ‘Epsuva
opdong otov AroxalpeTlouo Tou Pitoou

M. Rodosthenous-Balafa', M. Maglara®

'University of Nicosia, Education Department, Cyprus
2Yrioupyeio Madeiag, ABANTIOHOU Kat Neohalag, PihéAoyog, Cyprus

H rmapouoa avakoivwaon Ba a§lorowjoet dedopgva and YeAETn nepltwong rou Ba Bactotel o €peuva
Opdong oe dnudoto oxoAeio Tng Kumpou to gpovomnwpo tou 2025, ye padnteg/tpeg g I Aukeiou. To
€PEUVNTLKO UALKOS Ba cuykpotnBel amd ¢puUAAo epyaciag mou Ba dtapoppwbel amnd TIg EPEUVATPLEG YA TNV
TIPOCEYYLON TOU TIoUaTog AToXalpeTLopdg Tou M. P{toou, kabwg kat ané avacTtoXao ko NUEPOASYLO TIou
Ba tpel n dddokouaa. Kuplog atdxog eival n dtepelivnan ONPLOUPYLKWV KAt TIOAUPECLIKWY TPOTIWV
AoyoTtexVIKG avdAuong Tng moinong, mou Ba mpowbouv Tnv autevepyela Kat Tn dlddpaacn e tnv
avBpwrivn Kat Tnv TeEXVNTH vonuoouvn. H napgupacn opyavwveTal ydpw armd duo d&oveg. O mpwtog
d&ovag €0TIALEL OTNV EPTAOKY TWV PABNTWV/TPLWIV, OPYAVWUEVWY OE OPADEG, avagopkd PE TNV avixveuaon
KaL epunveia Twv otadlwy kat Twv TPOTwV 1ou o P{toog dnuloupyel monTikr €lkovomiaaoia, yta va
TnepLypdyel TnV «mopeia» Tou monTikoU eyw Tpog tThv eAcubepia. O dsutepog dEovag, e Bdon TIq
QVTAMOKP{OELG TWV PHaBNTWV/TPLWY oTa Tio dvw onpela, eaTidlel otn dnuioupyia Twv OPadIKWY
TIPOTPOTIWV TIoU Ba dnuLoupyrioouyY, e OTAXO TNV WYNPLAKY OTTTIKOTO(NGN TOU TIOWHATOG JECW ToU
epyaAeiou TexvnTg vonuoouvng Canva. Ot pabnteg/Tpleq Ba mapouctdoouyv TG EKGVEG Tiou Ba
napayBouv kal otn oguvexela, Ba a&lohoyrioouv Tov Babud akpifelag Twv mpoTpomwy e Bdon Tnv
kaTtavdnon kat avdAuon Tou MowuaTog. ©a akoAouBrioEL avarpooapuoyT TwV MPOTPOTIWY, CUUpWVA JE
NV avatpopoddTNon CUUPABNTWV/TPLWV Kat TNG StdAoKoUCag. 2T0 GTAdLO TOU avaoToXacouou, oL
epeuvniTpLleg Ba avaAUuoouv Ta dedONEVA, WOTE va EKTLUNBEl N anoteAecpatikdtnta TG dpdong, n omoia
OouvOUd(EL TNV QUTEVEPYELQ TWV PHABNTWV/TPLWV KATA TN AOYOTEXVIKY) AQVAAUCT) TOU TIONTLKOU KELPEVOU TOU
Pitoou kat Tnv «autoa&loAdynor» Twv andyewv Toug HECW TNG OLAdPACTG e TNV UTIOAOLTN TAEN Kat TNV
TeXvNTH vonuoouvn, n orola kataArjyel otn dnuloupyia VEWV WngpLaKwWV EpYWV.
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H d€&LotnTa TNG MPOocapPooTIKOTNTAG OTH OCUYKEPOTNON TAUTOTNTAG
otov 210 awwva peoa arod Tov dLapecoAABNTIKO POAO TNG AOYOTEXVIKNG
TapPaAYWYNg

|. Deligiannis’, A. Georgakopoulou'
'Ministry of Greek Education, Greece

EIXAITQrH

H amodoxr| Tou MoALTLopIkoU TAOUPAALooU ard To GUVOAO PLag KowvaTnTag MOALTWY TPoUmoBeTeL T
Olaxeiplon Tou “avrkelv Kat Tou “ouvavikely” wg petapaiAdpeveg dladikaoieq . Méoa amd YEWTOALTIKEG
avakatatdgelg eEaltiag Twy MEPLPEPELAKWY TIOAEPWVY KAl TWV OUVAKOAOUBWY YETAVACTEUTIKWY Kal
TIPOCPUYLKWVY POWV ,n 0ELOTNTA TNG MPOCAPHOCTIKOTNTAG, O HLA KOLVOTNTA TIOALTWY ToU HETaAAdooeTaL
OLaPKWG AOYw NG METAROANG TWV MANBUCULOKWY CUCXETLOMWY avadelkvUeTal o€ anapaitnto otowxelo ya
TNV eUpubun Acttoupyla Twv dNUOKPATIKWY TIOALTELWV.

>2uvenwg, avadelkvueTal LoodUvaun avdykn Kat yla To “avikelv” o€ yla .oXupr Kuplapxn Kowotnta pe
OXETLIKN opoloyevela n oroia 8a dtacPalilel Tnv €BVIKN ovTATNTA KAL TNV LOTOPLKNA oUVEXELA aAAd Kat yia
TO “ouvaviKeLv” TIOU AMOTUTIWVEL TLG OLlEPYAC(EG TIOU CUVTEAOUVTAL OTLG KPATIKEG OVTOTNTEG amod TNV
eyKaTdoTtaon MpoopUywVv KAl JETAVACTWY. X€ AUTEQ TLG OLadlkac(eq cUYKPATNONG ATOMIKWY Kal
OUAAOYLKWYV TAUTOTHTWY Kupiapyxo pdAo dtadpapatiel n Aoyotexvia wg Adyog rnou peoa aro tnv
KATAOKEUN LOTOPLKNG ouveldnong napwbel oe cuAAoyLkr dtaxelplon TG MpayuaTikdTnTag

YAIKO EPEYNAX

To UALKOS Tou Ypnotuorole(tal oTnv napodca £peuva apopd o eMAEYPEVa Kelpeva anod tnv Kurplakn kat
EAANadLkn Aoyotexvikni mapaywyr ard 1o 2001 pgxpt To 2024 Tou BewpouvTtal arnmokKaAuTTIKd wg TIPOG TN
OTAON TOU GUAAOYLKOU UTIOKELPEVOU 0TO BEpa TnG Tautdtntag . Exouv aglomowinBel keipeva tng
EuayyeAiag-AyyeAiknig MNexAlBavidou, , Tng EA€vng ZBopwvou, tTng Mapiag Tllaoupn XiApep, Tng Tepyag
AyaBokA€oug, Tou Avtn Poditn, Tou Xapmmj Axviwtn

ME®©OAOAOQOIIKA EPITAAEIA

a) H kowvwviohoyikr Bewpla Toug Aoyotexviag rou pooeyyilel To «AOYOTEXVIKO YEYOVOG WG «KOLVWVLKO
YEYOVOG» KAl TO TG EYYPAPOVTAL OL KOWVWVLKEG avanapactdoelg otn Aoyotexvia B)) n MoALtioutkn
Bewpia mou epeuvd TNV AoyoTeXVia wg PNXAVIOPO CUYKPOTNONG TIOAAATAWY TAUTOTHTWY 0TN OUVAULKN
TOUG HopPPry

2YMMEPAXMATA KAI ZTOXOI EPEYNAX

H napouoa €peuva avadelkvuiel a) Tn Asttoupyla tng Kumplaknig kat EAAASIKAG AOYOTEXVLKAG Mapaywyng
yla TNV MP3cAnYn TwV KOWVWVIKWY avanapacTdoewyv o ouvOrkeg Kplong Tou GUAAOYLKOU UTIOKELUEVOU [3)
1o dlapecoAapntiké poAo tng Aoyotexviag oTnv MPOoOoLKEiwa™ TNG OeELOTNTAG TNG TPOCAPHOCTIKATNTAG
o€ (nTuaTa TaUTéTNTAG-eTEPATNTAG TOoU eviaiou EANadIkoU Kat KuriplakoU MOALTLOHIKOU XWPOoU
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«To T€pag Epxetar» wg Apriynon Eyypauuatoouvng otov ©Advaro:
Epnpikn Aoyotexvia kat EneEepyaoia tTng ANwAELag

X. KaAaitly', P.-. AyyeAdkn'

'Aplototéletlo Maveriotiuio O@sooahovikng, Turjua Eruotnuwv MpooyoAkig Aywyng kat Eknaideuong
(TEMAE), Greece

H peA€tn e€etdlel To publotdpnua To TEpag Epxetal Tou Patrick Ness, péoa amnd to npioya g
€YYpauuatoouvng otov Bdvato, eotidlovtag oTnv Katavonon kat eneEepyacia g anwielag otnv
e@nPLkn nAkia. H eyypapupatoouvn atov 8dvato agopd Tnv LkavaTnTa KAatavonong TwV KOWVWVLKWY Kal
TIOALTLOUIKWY dlaoTdoewv Tou BavdTtou, evw n wptun €vvola tou Bavdtou nepthapBdvel dxL Jovo tn
BloAoyikr katavonon tng Bvntdtntag aAld Kat Tn cuvaloBnuatiky, PLAOCOPLK KAl TIOALTIOMLKY TNG
oldotaon. H epnpikni Aoyotexvia mpoo@epet €va agpaleg Aaiolo yia tnv eEepelivnon UMapELakwy
Bepdtwy, MpooPEpovTag T duvatdtnta enegepyaciag MOAUTIAOKWY GUVALTBNUATWY Kal SLAPoppuwong
WPLHWV oTdoewv anevavtt otn (wr Kat Tov Bdvato. H nmoAuetinedn agpnyrion tou €pyou, evBappuvel Tov
avaoToxXaouo Kat TNV evouvaiotnon AsLToupywvtag wg YEPUPA avdueoa oTny TIPOCWTILKY eUTelpla Kat Tn
OUAAOYLKN katavonon. H mopeia tou Kévop —armd tn owwrr €wg Tnv arnodoxn— anoTuTiwveEL QuTh TN
otadlakn yetdBaon. H dtadikacia urtootnpeiletat and aAAnyopieg oU EVOWUATWVOUV TNV anWAELd 0TV
TIPOCWTILKY TOU TAUTATNTA KAl AELToupyoUv wq epyaAeio katavonong kat dtaxeiplong tou nevboug. To
MUBLOTOpPNUa dnuoupyel eukalpieg wote o Bdvatog va evtaxbel otn QuoLkn por} TNG KabnuepvéTNTAg,
oelyvovtag OTL p€oa anod tnv anwela propel va rmpokUyel pua Babutepn katavonaon Tou voruatog tng
Cwnig. Ot eyKLBwTLOPEVEG AAANYOPLKEG LoTOPlEG TOU TEPATOG AELTOUPYOUV WG UNXAVIOUOL «ETAPOPLKNG
enefepyaciag», EMTPEMOVTAG OTOV MPWTAYWVLOTH va dlanpaypateutel tnv apglonuia, tTnv evoxn Kat tnv
eAnida xwplig va neplopiletal o anAouoteuTikolg nbkoug dixacuouq. To T€pag Aettoupyel wg
nadaywylkog dlapgecoAafntng, odnywvTag Tov o€ JeyahlTtepn evouvaiobnon, uteubuvdtnta Kal
uttap&lakn emiyvwon. H eikovoypdgpnon, JE TIG OKOTELVEG, PEUCTEG YPAMMEG KAl TLG EVTOVEG OKLEG,
anod(del OTTTLIKA TNV WUXLKN armoppuBbuLon Kat tTnv aiotnaon amnelAng rmou cuvodsUouv TNV arwAeLa, EVW oL
PWTELVOTEPEG, TILO KABAPEG OUVBEDELG ONUATOJOTOUV OTLYHEG ECWTEPLKAG avakoUPpLong Kat
arnokatdotaong. O cuvduaouog agpriynong Kat €lkovag evioXUeL TNV TIOAUTPOTILKA KaTavonon Tou nevooug,
EUTTAEKOVTAG TOV AVaYVWOTN ouvalotnuatikd kat atotnTikd. To anoteAeopa ival €va MoALTIoPIKA
euaigbnto £pyo Mou peTatpemel Tn Aoyotexvia o yYAwoaoa neveoug, Yvriung Kat TPoCWIIKAG avdrtuéng.
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H dnuloupyLkn ypagpn wg «€EUTvo» epyalelo EEKAELOWNATOG Kal
avdrtuéng océlotnTwy ypauuatiopou: Napouciaon g peBddOU Kal Twv
AOKNOEWV JECA arod EpyacTHPLa ONULOUPYLKNG Ypagng oto [Nupyvdolo o
onuoota oxoAeia g Kunpou

E. Charalambous'
'Cyprus Pedagogical Institute, Cyprus

2 TIG MEPEG WAG, oL abnTEQ/abritpleg duokoAeUovTal oTov ypartd Adyo. H dnuloupyikn ypagn
arnodelkvUeTal TOAUTLUO £pyaAeio, «€EUTIVOG» KAl EAKUCTIKOG TPATIOG EEKAELdWNATOG Kat evBdppuvong yla
ypaprj. ArodelkvieTal Mwg 6Aa ta nawdld, aveEapTNTwg akadnuaikig emnidoong, (akdua Kat oL 1o
“aduvaroveq” pabnTeq/uadnTpleg) apeokovtal kat acridlovtal Toug VEOUG TPOToug ddackaiiag tTng
Aoyotexviag y€oa amnd Ta epyacTripla dnULoUPYLKNG YpaPng. Méoa amnd autd ta epyacTripla Kat yeoa arnd
QaOKAOELG TIou ouvdudlouv Tn Bewpla pe TNV MPAEN, oL abnTEG/HabriTpLeg £xouv TIOAAQTAG OPEAN, OTIWG
pETA&U AAAWV evioxuon autogKppaong kat autorerolBnong, eEepelivnon cuvalodnudtwy, Wewv,
eunelpLwyv, BeAtiwon Twv SeELoTATWY EMIKOWVWVIAG, EvOUVAPWOT TNG KPLTIKAG OKEWNG NEOW TNG £KPPACNG
™G EEXWPLOTAG TOUG «PwVHg». Emmpdabeta, n dnuloupytkr ypagr otoxelel 0TnV avdamtuén Tng
(pavtaciag, TNg autoyvwaoiag, Tng cuvalodnuatikig wpludtntag. EEgpeuvolv To Yeoa Toug,
avakoupifovTal arod dyxog kaL oTPeg, €V oAlyolg dnuloupyeitat €va acpaleg reptBdAAov yia va pdbouv
TOV €aUTA TOUG Kal Tov KAouo. TEAog, n dnULoUPYLKY yYpagn cuvTelvel oe BEATIwWON TNG akAdNUAIKAG
anédoang, epdgov Bonbdel 6TNV KAAUTEPN KATAVONOT TWV EVVOLWY KAl TNV avdrrtuén deELoTrTwy Tou
wgeholv oe 6Aa ta padrjuata.

21nv napouoa slorjynon 6a napouclactolv: a)To BewpnTikd UTIORAdPO Kat n avackdrmaon thg
BBAloypapiag yia tn dnuloupytkn ypaen, B) n uEBodog ou akoAoubriBnke o epyacTrpla SNULOUPYLKNAG
ypaprig oto Nupvdaotlo oe dnudata axoAeia Tng Kdmpou. Zuykekplugva, JEoa amnd ackioelg onwg:
eEelpeon TitAou, To va dobel To TENOG ULag LoToplag Kat va TpENeL va Tnv ypdyouv, aoKAoeLg rou Tailouv
ME TO UPOG ToU Kelgvou, To va 00Bel €vag tivakag (wypa@LKng Kat va TPEMeL va dwaouv TITA0 ¢° auTtov,
K.d., oL yabnteg/uabntpleg €ptiagav dkd Toug Keipeva. y) Oa dagavel emniong o poAog Tou/tng
EMYPUXWTH/EPYPUXWTPLAG OTNV KaBodrjynon Kat Junan otov KOO0 TnG dnPLoUpyLKAG ypaprig. 8)ZTo TEA0G
Ba napouctacTolv Ta TopiopaTa and Ta £pyacTrpLd, Kabwg Kat oXOAL TwV HadNnTWwv/HadnTtpLwy, mou
BonBouv oTnv avatpopoddTNON KAl OTOV EUTTAOUTLONS TwV £pyacTnpiwy SNULOUPYLKAG YPAprig, wWOTE va
Tipookouicouv Ta atdld Ta YEYLoTA OPEAN OE EMOUEVA EPYACTHPLA.
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Metaoxnuatiovtag ouyXpoveg OEELOTNTEG O€ OCUYKEKPLUEVEG TIPAKTIKEG
ONMLOUPYLKNG avAyvwong KAt YPAPNnG: ENMELPIEG AOYOTEX VLKWV TITACEWV
oTnv Tdén

M. Mamnavdpgou’
"YMNAN, EKnatdeuTikde/ZuuBoulog EAAnvikwy, Cyprus

H eworjynon alorotel to moinua “lMetdet, Metde”t Tou Kuptdkou XapaAauridn, ard tnv TownTKA Tou
OUAOYN “Me Tiq AEEELlg ayKaAld”, TIPOKELPEVOU Va TIAPOUCLACEL, EVOELKTLKA, EKTTIALOEUTLKEG TEXVLIKEG Kal
OUYKEKPLUEVEG TIPAKTLKEG, OL OTIOlEG UTIOPOUV va EQAPPOCcTOUV OTNV TAEN, TIPOKELMEVOU OL JaBnTEG Kat oL
MabiTpLEQ

* va KAAALEPYHOOUV YVWOELG, OEELOTNTEG, EUTIELPIEG TIOU aPpopoUv T dNULOUPYLKH avdyvwaon Kat ypagpn

* va ePMAakoUV evepyd o€ pla ouveyr KUKALKY dtadikacia katd tnv omnoia diapdlouv, ypdgouv, culnTouv
METAEU TOUG Kal PE TNV/ToV eKTIALdEUTIKS, TIalpvouv Kat d{vouv avatpo@oddtnon, TPOMOoTololV Ta Kelpevd
TOUG 0TN Bdon Twv oXoAlwv TNG avayvwoTLKG KOvATNTAG TNG TAENG K.0.K.

* va avantu&ouv Tn ONPLOUPYLKN KAl KPLTLKY TOUG OKEWN

* va @TACOUV 0NV aleONTLKA andAaucn Tou TIOWHATOC o€ pla TAEN Tou AELToupyel wg EpyacTrpt, TIou N
pA@bnon cuvtele(tal yEow Matyviwdwy dpacTNPELOTATWY Kal n Aoyotexvia BLWVETAL WG HopPr TEXVNG HE
Tnv alomnoinon Kat Tng TEXVNTHG vonuoouvng.
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Kwvnuatoypa@lkog YPAuUATIONOG, avaAuTLKA TIPOYPAPKATA KAl VEEG
TAoELG 0TNV EAANVLKY TIpwTORABULa eKkTtalideuon

. Kitsou'

'Med/Med, 6th Intercultural Elementary School of Evosmos, Thessaloniki, Greece

2Tnv akadnuaikn Kal EKMALdEUTIKY) KOvOTNTA N ouiiTnon yla Tov ypaupatiopd ivat dtapknig kat wiaitepa
evolapepouaa. Ao amnieg dEdTNTEG YpaPng kat avdyvwong, dlaTtumwoaye YPauuatiopoug Tou va
meplAauBdvouy Tn yvwaon yla To €(00g TNG MPayuaTkOTNTAG TIOU €va KE(PEVO Kal PLa EIKOVA HETAPEPOUV
otnv Td&n Kat yla TLg deEL0TNTEG TIOU TIPETEL va £X0UV Ta TaldLd yla va Katavorjoouv, aAAd Kat va
KaTaokeudoouv Ta Slkd Toug oUvBeTa kat TIOAUTPOTIKG Kelpeva. Me Tig veeg Texvoloyieg KdBe popd n
onuacia Tou ypauuaTlopoU eMnekTelveTal yia va TepLypdyel VEoug TPOTIOUG KaTavonong Tou kéauou. 0
210G awwvag ovopdlel VEoUG YPAUUATIONOUG: TOV YPAUUATLONS Twv pEcwv (Media Literacy), TOV OLKOVOULKO
YPAUMATLOWG TIoU cuvdEeTaL PE Opoug Buwotung avdrtuéng (Financial Literacy), Tov ynglako ypauuatiopd
(Digital Literacy / Al), Toug otkoAoyikoUq ypapuatiopoug (Ecoliteracy), Tov ypaupatiopo tng
OnuoUpYIKATNTAG Kat TnG TEXVNG (Arts / Creativity Literacy). Ta avaAuTikd npoypduuata yia 1o N€o

2 XoAelo poaTabouyv va TOUG EVOWPATWOOUV TNV eKMALOEUTLKNA TIPAEN. TL BEaN €XEL 0 KLVNUATOYPAPLKAG
ypaupatiopdg (Film Literacy, Screening Litreracy, Cineliteracy) ota avaAutikd nmpoypdupata; ZuvdgeTal pe
TOV OTTTIKO YPAUMAATIOHNO A aVTLPETWIIEL TNV KLvnUaToypagLkn dnuloupyia wg MOALTLOUKS TPoidy;

> uvdudleTal pe YVWOTIKA avTikelpeva yia ta orola anoteAel Tekurplo (AwdakTikni Tng lotopiag); Idwaltepo
eVOLAPEPOV EXEL N CUTTNON YLA TLG CUVTOVLIOUEVEG TIPOCTIABELEG TIPOROATG TALVLWY OTO GXOAe(0 amd
popelg avayvwplopevoug and to Y.MALO.A, aAAd kat n dpdon Tpog autr TV KaTelbuvon Twv (Blwv Twv
EKTIALOEUTIKWYV. [pdkeLtal n Kivnuatoypagkn radeia va nepdaoet and TNV Pn TUTIKKA OTNV TUTIKNA
ekmnaldeuon KL av vat, e moLoug 0poug; 2 To Kelpevo Tiou akohouBel Ba emixelpnbel va meptypdyoue n
onuepPLVr KATAoTaoN Kat va eEETACOUE TA EPWTHUATA TIOU TEBNKAV.
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To KwvnuatoypagLkd oevaplo idel OX0Ae(0: arod TNV KLVNPATOYPAPLKA
KOLVOTNTA 0T OXOALKN

D. Ntanopoulos'
'Sdokahog, MEd, d1ddktopag MTAE-AMO, Greece

O Kivnuatoypa@lkeg 2moudeq Kat 0KATEPA oL ZTIOUSEG Yia Tn AlaoKeur) acgXoAouvTal PE TO OTATIKG /
mapayoduevo TPoidV (Kvnuatoypaglkn tawia), kabwg kat Je To apXLko Kelpevo (AoyoTteXVIKS) armd To orolo
nporABe. Tt cupPaivel, Opwg, oTo evdldueoo tng dladikaciag; Mowa n onuacia mou €xet dobel oTo
KLvnuatoypagLlko aevdplo we Keleviko (dog; Mnopel To Kivnuatoypaglkd oevdplo va aglorownbel otnv
eknaldeuTLkn dtadkaaoia Kat eWIKATEPA 0TO EAANVLKO OXOAE(O;

Me tnv napouoa avakoivwon Ba mpoomabricoupe va aval{nTiooule anavtnoelg oTa apandvw
epwTAMATA, Bact{Ouevol oTnVv WOLOTUTN HakpoXpedvia eBVOYpaPLKr Hag Epeuva, TIoU cuvodeUTNKE arod
avdioyn BLBALOYpapLK JEAETN, KATA TNV orola mapakoAoudrigaue Tn dladlkacia dlackeung evog
autoBloypagkoU HUBLOTOPHHATOG GE KLVNKATOYPAPLKS OEVAPLO.

‘Exovtag wq natpida to emotnuoviko nedio g MNMadaywytkig kat {wvtag EpEUVNTIKA OTLG YVWOTLKEQ
neploxeq g Epapuoopgvng MNuwaoaoohoyiag, Tng KowwvioyhAwoooAoyilag kat Twv Kivnuatoypagkwy
21oudwyv, Ba TipooTiabricoupe va TIapouctdooupe TIPOTdoELG, Ue Bdon TLg onoleg Ba punopoucayv va
peTagpepBoUV MPAKTIKEG TNG EMAYYEAUATIKAG KOLVOTNTAG TWV KIVNUATOYPAPLOTWY OTN OXOALKI KovoTNnTa,
UTIO TO KOWVWVLKO-TIOALTIOMLIKS Tipiopa Tng Kpttikng Mawdaywykig Twv (TIoAu)l papuaTLoHwy.
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The Interplay Between Metacognition, Critical Thinking, and Measures of
Linguistic Complexity, Accuracy, and Fluency (CAF) in Academic Writing
Performance

A. Madany'

'American University of Beirut, Department of Education, Lebanon

This study will investigate the relationship and predictive power of metacognitive writing strategies and critical
thinking on the measures of Complexity, Accuracy, and Fluency (CAF) in academic writing performance. While
metacognition has been extensively studied in language domains such as listening, reading, vocabulary,
speaking, and writing, no research has simultaneously examined how metacognition and critical thinking
together influence CAF measures of academic writing, leaving a critical gap in understanding the interplay
between cognitive and linguistic processes in writing.

Hence, this correlational study will employ convenience sampling to recruit 200 students from a private
university in Lebanon. Data will be collected using: The Metacognitive Academic Writing Strategies
Questionnaire (MAWSQ) to assess metacognitive knowledge and metacognitive regulation, The Watson-
Glaser Critical Thinking Appraisal (W-GCTA) to measure inference, assumption recognition, deduction,
interpretation of information, and argument evaluation, and CAF analysis of students’ argumentative essays
(i.e., syntactic complexity, error-free clauses, clauses per T-unit). Pearson’s correlations will be employed to
examine relationships between metacognition, critical thinking, and CAF measures. And multiple regression
will determine the extent to which metacognition and critical thinking predict CAF measures in academic
writing.

Findings of this study will advance theoretical understanding of how cognitive processes underlying writing,

including metacognition and critical thinking, shape linguistic performance and provide implementable findings
for educators to design writing interventions targeting these skills.
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14:50 - 15:10

Reading Strategies in Instruction: Teachers’ Knowledge and Practices and
Their Relation to Students’ Reading Comprehension

B. Jindrova', A. Kucharsk&', O. Kugerova'
'Charles University in Prague, Department of Psychology, Czech Republic

The study focused on reading strategies as a key prerequisite for text comprehension and the development of
reading literacy. lts aim was to examine the knowledge and practices of primary and lower-secondary school
teachers in the Czech Republic in this area and to explore how their approaches were related to students’
outcomes in reading comprehension. Data were collected through a questionnaire designed specifically for the
purposes of the research. The instrument included knowledge-based questions, items mapping specific
didactic practices, and two open-ended tasks in which teachers described how they would approach working
with a narrative and an expository text. The research sample consisted of 20 teachers from different regions of
the Czech Republic (large city, small town, village). Differences were analysed in relation to teachers’
educational background (qualified vs. unqualified), gender, and length of teaching practice.

Both texts were used in classroom instruction, and students (N = 400) answered questions prepared by the
researchers in the form of a didactic test. The test results were analysed in relation to the teacher
questionnaire data, which were quantified and compared.

The findings revealed that qualified teachers and those who applied reading strategies consciously and
systematically had students with better outcomes in text comprehension. The analysis also considered length
of teaching practice, gender, and location to determine whether these variables represented significant factors
in teachers’ approaches to developing reading strategies; the detailed results will be presented in the
conference paper.

The contribution of the study lies in providing empirical evidence on the impact of teachers’ knowledge and
practices on students’ reading comprehension and in offering insights that can serve to improve both pre-
service preparation and continuing professional development of teachers in the field of reading literacy.
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15:10 - 15:30

Innovative Literacies in Special Education: The Proven Effectiveness of
D.D.A.T.A. with S.T.E.A.M. in Music Pedagogy

l. Makris"?

'Secondary Special School, Directorate of Secondary Education C Athens, Greece
®High School of Pedagogical and Technical Education, Athens, Greece, Pedagogical Department, Greece

The modern educational landscape requires the adoption of innovative approaches to enhance literacy,
especially for populations with diverse learning needs. This paper investigates the effectiveness of the
Differentiated Didactic Approach of the Arts (D.D.A.T.A.) combined with the S.T.E.A.M. (Science, Technology,
Engineering, Arts, Mathematics) framework, as a pioneering multisensory method in music pedagogy for
students with Intellectual Disability (1.D.). D.D.A.T.A., based on years of clinical application, adapts to individual
needs through visualization, verbalization, and a revised cognitive-motor model, while S.T.E.A.M. integrates
technology, turning objects into musical instruments via sensors. A recent empirical study with a sample of 35
students (24 boys, 11 girls) from special educational settings, using two measurements (pre- and post-
intervention with a three-month interval), revealed significant and positive results. More specifically, the
evaluation of skill improvement on a 4-point Likert scale showed that 32% of the sample demonstrated
exceptional improvement, 28% moderate, 26% slight, and 14% none/minimal. The application of the combined
approach (D.D.A.T.A. & S.T.E.A.M.) led to a proven improvement in musical, cognitive, communication, and
social skills, as well as an increase in students' self-confidence and engagement. These findings highlight the
transformative role of new literacies and inclusive practices promoted by D.D.A.T.A. and S.T.E.A.M., providing
a strong model for the effective empowerment of individuals with I.D.

Page | 71



15:30 - 15:50
Healthy Linguistic Diet: A Framework for People, Planet and Social Justice

D. Mehmedbegovic-Smith', T. Bak®

'University College London, Institute of Education, United Kingdom
®University of Edinburgh, School of Philosophy, Psychology & Language Sciences (PPLS), United Kingdom

Healthy Linguistic Diet (HLD) model emerged from interdisciplinary collaboration and has evolved into a
comprehensive framework for understanding the cognitive benefits of multilingualism. Rooted in the metaphor
of language learning as essential nourishment for cognitive functioning and well-being, HLD has been widely
recognised in European educational policy and international initiatives.

Over time, the model has expanded beyond its initial cognitive and educational focus to incorporate the
interaction between plurilingual individuals and multilingual environments. It addresses key global challenges
through its core categories, such as environment and sustainability (including linguistic habitats, rootedness
and intercultural competence) and inclusion and social justice (including epistemic habitats, belonging and
academic plurilingualism).

This paper traces the development of HLD, presents its more comprehensive, expanded model and examines
its theoretical foundations and real-world applications in education, policy, healthy aging and community
engagement. In the context of living in a world where 90 percent of languages are considered endangered,
HLD model offers a framework of resilience for individuals and communities, ensuring that linguistic diversity is
not only preserved, but actively nurtured for the benefit of individuals and societies.
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16:00 - 16:20

["pauuatiopog otnv MNMpooxoAkn Exkmaideuon: H mpakTikn
LoTOPNONG/aPnynong (story-ing) wg GUAAOYLKY, OUVAWLKY], TIOAUTPOTILKNA
KAl vonuatorapaywylkn dtadtkaoia Katl wg tporog Urnapéng, yvwong,
Opdong Kat dnpoupylag oto vnraywyelo

S. Demetriou"?

'Ministry of Education, Cyprus
University of Cyprus, Cyprus

AVTAWVTAG amod Nadaywylkeg apxeg Kat dtadikacieg mou ouvdudlouv TNV agriynon Je To Tatyvidl kat
arnavtouv oTo TPAYPAUKa Matyviwdoug ypapuatiopou «Literacy Playshop» thg Wohlwend kat otnv
nawdaywytkn ipdtaon «Narrative Curriculum» tng Paley, n mapouoa npdtaon gtoxeUel va MapoucLldost To
BcwpPNTIKS MAQ(CLO TIOU AVTLMETWTICEL TOV YPANUATIONO WG GUAAOYLKY, SUVAULKT, TIOAUTPOTILKY
vonuaromnapaywytkr dtadikacia mou rmapdyel TPOToUG UNMapEng-yvwong-opdong-dnuoupyiag, evtog NG
OXOAKNG TAENG peoa and dladikaoieq Story-ing.

210 OXOALKO -Kal eUPUTEPO KOLVWVIKG GUYKE(EVO- TIou agopd otnv NpooxoAwkr Eknaideuon, etukpatein
droyn, TIOU EVNUEPWVEL TLG TIPAKTLKEG OLdaoKaA({ag Kat pdénong, 4Tt 0 YpauuaTLoudg oplletal Kupiwg peoa
and dtadlkacieq ypaPng Kat avdyvwaong oL oroleg aravtolv aTov yparTd Kal €vTuTtio Adyo, a&loAoyolvTal
pEoa amnd otabulopgveg OpaatnpdtnTeg (€pya) kat aroteAouv delkTn €ToATNTAG Yia TN geTdfaon amnd
To TMAaiolo Tou vnraywyelou oto Aaiolo tTng Anpotikrig Eknaidsuong.

H napouoa npdtaon emxelpel va anodecpueloel TNV MPAKTLKY (KAt TNV onTikr) and tn povoddotatn
Bewpnon Tou ypauuaTLopoU avadelkviovTag -0To MAA{OL0 TwV TIOAAATAWY YPAUUATIONWY- TOUG XWPOUG,
Ta cwpata, Ta avikel{peva kat Ta texvoupyniuata/artifacts wg uAikodg MOpoug YPAPPATIOPOU, TIOU KATA TN
ouvappoyry/assemblage Toug nMapdyouv apnynoelg. AVTIPETWICEL TNV aPriynon Peoa and to natvidl - wg
Baotkn vonuatornapaywylkr dtadkaoia ypauuatiouoU Mou MPayUaTwVETAL PE TIPAKTLKEG
agpriynong/storytelling, dnuoupyiag/making, mpooroinong/pretend, oxedlacpou/designing, matyvidiou/play,
(ouv)ypaong/(co)authoring kat avdduong/emergence, a&LOTIOLWVTAG TIOAUTPOTILKOUG, UALKOUG, avBpwrivoug
Kal un avepwrivoug (owua, XWeog, avTiKel(Jeva) opoug.

AnavtwvTtag o€ MPAKTIKEG YPAPPATIOPoU TIou evnuepwvovtal and to Kivnua tou Anploupyou/Makers
Movement kat ané KaAAtexvikig Bdong/Arts Based nadaywytkd nipoypdupata rou guvdudlouv Tnv
LoTépPNON Kat To TatyvidL, n apoUca eL0rynon TpoTeivel €va BewpnTikd TAA(oLo Tou avTiheTwileL Ta
nawdld wg v duvdpel eyypdupata droua kKat wg mapaywyolg/dnuioupyoudg vonudtwy. MapdAAnAa,
napouatdlel mapadelypata wg rpog Tov TPOTo PE Tov oroio Aettoupyel To madaywytkd mAaiolo Tou
"Story-ing" ota nedia Tng €peuvag aAAd Kat TNG MadaywyLlkAg MPAKTIKAG, avadelkviovTag Tiwe n
POTELVOUEVN (avd)yvwon TwV YPAPUATIOHWY Jropel va a&loronbel yia tnv JEAETN/avdmtugn Ttwy
EYYPAUUATWY TAUTOTATWY TWV TALdLWV OTNV TAdaywyLkr PdEn.
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16:20 - 16:40

Children Expressing Gender Role Diversity: Inclusive Literature as a
Pathway to Gender Literacy in Early Childhood Education

C. Kalaitzi', D.(. Kakana'
'Aristotle University of Thessaloniki, Early Childhood Education, Greece

Gender literacy is fostered through children’s books, while reading stories that depict a variety of gender
identities and roles also initiates critical literacy practices. This study aims to explore children’s views on
gender role diversity through their participation in a gender-inclusive picturebook-based action research.
Conducted in a kindergarten classroom, the intervention investigated how gender-inclusive picturebooks can
be utilized to challenge traditional gender stereotypes and foster inclusive attitudes. Picturebooks featuring
diverse gender role representations were purposefully integrated into the curriculum over a three-month period.
Through read-aloud sessions, group discussions, and collaborative activities, shifts in children's views of
gender roles were explored. Semi-structured interviews engaged children as active participants by accessing
their views, while frequency-based content analysis identified key patterns in picturebooks as gender role
models and examined how children express gender role diversity. Findings reveal that sustained exposure to
gender-inclusive narratives encouraged children to question normative assumptions and demonstrate empathy
toward diverse social roles. The most commonly coded elements included references to non-stereotypical
character behavior, reversal of traditional roles, and explicit discussion of gender diversity. The use of
picturebooks featuring gender role models to foster children’s understanding of gender diversity was noted.
This research highlights the pedagogical potential of inclusive literature in early literacy practices, and aligns
with goals of promoting gender literacy and role diversity awareness. It underscores the need for intentional
book selection and facilitates dialogue to effectively engage children in conversations about gender, identity
and inclusion. The study contributes to the broader discourse on gender literacy as a socially situated practice
and advocates for the integration of equity-oriented resources within foundational literacy programs. By
foregrounding children’s voices, this research advocates for curriculum reforms that embed diversity and
inclusion at the core of early literacy, empowering young learners to see themselves—and others—in the
stories they read.
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16:40-17:00

AwaBdlouv ta Ayopla Atyotepo; Kpttikn Alepedvnon twv Epguiwv
Alaotdoswy tou [ pappatiopou

G. Kallitsi'

'Cyprus Ministry of Education, Sport and Youth, Primary School Teacher, Phd in Sociology of Education,
Cyprus

H meploplopgvn avayvwoTIK EUTIAOKY TwV ayopLwy TNV Tatdlkn Kat epnpLkr nAtkia €xeL anacyoAnoet
OLEBVWG TNV EKTIALOEUTIKY] €peuva Kal TLG HEAETEG KPLTLKAG atdkig Aoyotexviag. Epeuveg (PISA, OECD)
KatadelkvUouv OTL Ta aydpla epgaviCouv cuyxvoTepa XaunAd eminmeda avayvwoTIKoU EVOLAPEPOVTOG Kal
AlyOTtepo BeTIKEG OoTdoELG arnevavTl oTo ddBacua oe oXEon e Ta kopitola. To palvouevo auto emmpeddlet
TA00 TN OXOALKH TOUG €TId0CT, 600 KAl TN dLAPOPPWON TNG MOALTLOMIKG TOUG ovTATNTAG, avadelkvUovTag
TNV avdykn SlepelivnoNg TWV KOLVWVIKOTIOALTLOUIKWY TIapayovTwy TIoU TO EMMPEAlouV.

H napouoa eloriynon €EeTAlEL KPLTIKA TN 0XE0N TIOALTIOPLKWV AvaTIapaoTACEWY TNG ApPEVWTIOTNTAG UE
TNV aQvayVWOTIKH EUTELPIA TWV ayopLWV Kal e0TLALEL o TIADAYWYLKEG TIPoaeyY(oeLg Tou uropouv va
anodourioouv EUPUAEG aviodTNTEG Kat va eEaa®alioouv LodTiun MPdcfacn AWV TwV TIALSLWY OTOV

YPAUMATLONO.

H avdAuon avtAel Bewpntikd epyaAeia amnd Tiq oTioudES pPUAOU Kal TOV KPLTLKG YPAUHUATLOHG,
OLEPEUVWIVTAG TIWG NYEUOVLKEG JopPES appevwridtntag (Connell, 1995- Alloway k.d., 2002) kwdlkoroLlouv
ouyvd Tnv avayvwaon wg «BnAukomotnuevn» ipakTikn. EEetdleTat, eniong, n emppor oUyxpovwv
OLAOLKTUAKWY EKOOXWV apPeVWNIOTNTAG, OTWG N «avdpdogatpa», TIoU EVIOXUOUV TOELKA TTpdTuUTA.
MapdAAnAa, avaAUsTal N TEOTIUNON TIOAAWY AYOPLWY OE APNYNHATLIKEG HOPPES, OTwWwG BLvTeomalyvidla,
wneLakeg Lotopleg 1 keipeva dpdong (Martino & Kehler, 2006), oL oroieg, av kat KaAAlepyoUv OeELOTNTEG
AOYOTEXVIKNG TIPOCANYNG, ouXVA anokAe{ovTal amnd Tov OXOAIKS YPQUUATIOKO.

JUMTIEPACHATLKA, N KATAvonon TNG OXE0NG AyoPLWY Kal Ypaupatiopou arnoteAel BewpnTikn Kal TIPAKTLKNA
Bdon ywa Tov oXedlaoud CUNMEPLANTITLKWV TIPOYPANUATWY PLAAvVayvwoiag. ZTOXEUPEVEG TTALOAYWYLKEG
OTPATNYLIKEG —OTWG 1 OLEUPUVOT) TWV OXOALKWY AvayVWOUATWY e TIOAUPOP®LKA kelpeva (pavtaasiag,
graphic novels, mepuneTelag), n aglonoinomn YneLakwy PEowv Kat 1 avadelgn MAOUPAALOTIKWY EUPUAWY
agnynoewv— Uropouv va evioXUoouV TNV avayvwoTLKA EUMAOKYA SAwV Twv nawdlwv, va KaAAlepyrioouv
KPLTLKH OKEWN Kal va powbrjoouv €vav TiLo LoOTLUO YPAUPATIONO oTn ouyxpovn Kowvwvia.
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17:00 - 17:20
EppUAOG KPLTIKOG YPAUPATIONOG KAt AoyoTeyvia

K.A. XwABnc'
'Aplototédeto Maverotipto Osocahovikng, Turjua EAAnvikig Mwooag kat dihohoyiag, Greece

H eworjynon npaypateletal Tnv £vvola Tou EUQUAOU KPLTIKOU YPAPUATIOHoU KAl Tn GUKPBOAN TNG
Aoyotexviag otnv avdrtugn tou. O €UpUAOG KPLTIKOG YPAUHATIOPOG Uropet va yivel katavontog wg n
KAAALEPYELA KL TIPOWBNOoN TNG KPLTIKAG OKEWNG KAl 6Tdong yUpw ard To Kowwviko ¢puUAo. H gugaon,
woTA00, GTNV TIapoUaa €L01ynan, divetal oe BEPaTa Mou agopouv Tov avdpLous, o otoiog evvolohoyeltat
pEoa and Tn Bewpla TNG KOWVWVLKAG KATAOKEUNG TOU KOLVWVIKOU (pUAOU, £TOL ONwg auTr €xet avartuydel
oto mAaioLo Tou oUuyxpovou epsuvnTikoU-akadnuaikou mediou Twv KpLTkwv Zmoudwv Twv AvOpwv Kat Twv
Avdplopwv. H elorfiynon nmapouactdlel Tn Bswpla TNG KOWVWVLKAG KATaokeung, cUPgwva Je Tnv orola to
KOLVWVLKO CUVLOTA JLa KOLVWVLKY KAt TIOALTLOMLKN KaTaokeun n orola dev kaBopiletat and tn BloAoyia Tou
OWHATOC Kal EXEL XapaKTripa MANBUVTLKG, oXeoLako aAld Kal Lepap)Lkd Xapaktripa. H Bswpia Tng
KOWVWVLKNG Kataokeurig anotelel €va epyaleio mou pnopel va aglonownbel otnv eknatdeuTikr dladikaaia
ME TNV EVOWUATWOoN TNG 0TO MAQLCLO TWV AVEPWTIILOTIKWY JABNUATWY KAl TILO CUYKEKPLUEVA TNG
Aoyotexviag. H eloriynon mpoteivel TPATOUG MPOCEYYLONG TWV AOYOTEXVLKWY KELUEVWY PECA AT TIQ
€VVOLEG KAl TOUG Opoug TNG Bewplag TNG KOWVWVIKIAG KATAOKEUNG TOU KowvwvikoU pUAou. H kaAALEpyela
TOU €UPUAOU KPLTIKOU YPAPUATIOPoU PEow TNG Aoyotexviag propel va guuBdAsL atn Stapdppwon
avayvwoTwy oL orolot Ba eival o€ B£on va avtiAngBoulv Kal va aoKACOUV KPLTIKN OTLG avTIARYELG Kal Ta
OTEPEATUTIA TOU avOPLOHOU KaBWG KAl OTLG ETILITTWOELG Tou JUTopel va €xouv otn {wr TwV XapakTripwy,
1600 TwV AvOPLKWY 600 KAl TWV YUVALKE(WV, £T0L 6Tiwg avadelkvUovTal HEaa arnd pLd TIOLKIALQ KELUEVWY,
aAAd kat va evtorniCouv uylelq evaAAaKTLKEG o€ eTiL(uLa povtela avopLopou. MNoAl nmeploadTtepo, woTooo,
QUTEG OL AVAYVWOTLKEG TIPAKTLKEG UTToPoUV va petaTtparnouv o€ deEldtnTeg oL omoieg 6a cupPAaAAouv
EVEPYNTIKA OTN SLAPOPPWOT TNG MPOCWIILKAG KAl KOWVWVLKAG {wng Twv (dLlwv Twv atduwv, Ta orola a
£€XO0UV TNV LKaveTNTa vVa avTLUETWIIooUV KPLTIKd, va avabswprioouv, akdua kat va petaBdAAouy TpEXoUceq
avTIAAYELG Tou avopLopou o€ TokiAa mAaiola kat meptBariovta.
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17:20 - 17:40

‘Epgpulog ypauuatiopog kat AOATKI+ {ntripata oto o)oAe(o:
AELOTNTEG YLa ONUOKPATLKA CUPPETOXT O€ TIAOUPAALOTIKEG KOLVWVIEG

A. Kuplakortothou'?, B. MAéykou®

"Maveruotipo Autikic Makedoviag, Yrowrpla Awdaktéplooa, Madaywyké Turiua Nnraywywv, Greece
?AtedBuvon Asutepofdbutac Exknaideuong, ExnadeuTikdg, Greece

*Maveruotriuo AuTikrig Makedoviag, Avarminpwtpla Kadnyrtpla, Mawdaywykd Turua Nnraywywy,
Greece

H Stapdppwon CUUTEPLANTITIKWY KAl SNUOKPATIKWY OXOALKWV TIEPLBAAASVTWY anoTeAel Kpiolun mpokANnon
o€ Jua emnoyr MoAAamnAWY, aAANAEVOETWY Kpioewv Tou ernpedlouv Kowvwvieg, Beagpoug kat dtoua. O
E€UPUAOG YPAPUATIONOG, o€ oUVOEOT UE AAAEG HOPPESG YPAUMATLOWOU, avadelkvUeTal o€ KaBoPLOTIKN
o0c&ldTNTa yla TV autornpootaasia, Tnv evOuvduwaon Kat Tn OnNPOKPATLK CUPHPETOXT TWV VEWY OF
TTAOUPAALOTIKA Kal ouxvd avTipatikd neptdAiovta. Qg noAudidotatn kat ouvBetn €vvola, dev
neplopiletal otnv anin Katavonon EUPUAWY POAWVY KAt TAUTOTATWY, aAAd TEPAAPPBAVEL TNV KPLTLKN
anoddunon GTEPEOTUTIWY, TN GUVELONTOTO(NON TNG KOWWVLKAG KATAoKeUrig Tou pUAOU, TNV
aUTOAVAOTOXAOTLKH dlEPEUVNON TWV TIPOCWTIKWY OTACEWY KAl TNV TPOWBNoN TNG KOWWVLIKAG
Olkaloouvng. H mapouoa eLoriynon €0TLdlel 0TNV EVTAgN CUPMEPIANTITIKWY TIPAKTIKWY EUPUAOU
ypauuatiopou Kal {ntnudtwv AOATKI+ oto oxoAwkd mhaialo, avadeilkviovtag TauTdxpova Ta PnodLa mou
TPOKUTTTOUV, OTwg TNV arnoucia cuoTnuaTikig BepatoAoylag ota AvaAutikd MNpoypduuata, tTnv eAAUT
ETIUOPPWAON TWV EKTIALDEUTIKWY KAl TNV avarapaywyr maylwpevwy avTiAjyewy Tou evioXUouv dLakpioelq
Kat anokAeLlopoUq. MNMapdAAnAa, e€stdletal To eUPUTEPO KOLVWVLKOTIOALTIKO TTAA(CLO, TO oroio
Xapaktnpiletat amnd tn ouvexXL(OPevn SLEKDIKNON SLKALWHATWY Ao TIG EPJPUAEG KAl GEEOUAAIKEG
€TEPOTNTEG CUVUTIAPXOVTAG e TNV avadimAwaon Tng dnuokpatiag, Tnv dvodo Tou cuvtneNnTloPoU Kat TG
akpodeLdg, Tnv edpaiwaon NG avti-«woke» PNTOPLKAG WIwg otov dnudaoto dLdAoyo Kat tTnv €UguUAn Bia. H
napouaiaon eruxelpel va ouvoeoel dlebvelg maldaywylkeg OLATOPEAKEG TIPOOEYYIOELG (PEPLVLOTLKY, queer,
KPLTIKH Madaywylkr)) e TNV EAANVLKY TIPAYPATLIKOTNTA, TIPOTEIVOVTAG CUYKEKPLUEVEG KATEUBUVOELG, OTIWG
BeoLkn evioxuon Tou €UpUAOU YpappaTiopoU ota AvaAuTtikd Npoypdupata Znoudwv, avdrttuén
eKMaLdeUTIKOU UALKOU, ETILHOPPWOELG EKTTALOEUTLKWV Kal dNPLOUPYia OXOALKWY TIPAKTLKWY TIOU KAAALEpYOUV
aoc@dAela, arnodoyri Kat evepyo roAtteldtnta. H cupBoAr Tng €L0rynong €ykettat otny avadelgEn tou
€UPUAOU YpauUaTLIONOU we Kpioou £gpodiou yla TLG VEEQ YEVLEG, AAAd Kal wg anapaitntou epyaieiou
EKMALOEUTLKAG TIOALTIKIG KaL £peuvag o€ £va aBEPaLo dlapkwg PETABAANSUEVO TIAYKOTHLO CUYKE(EVO.
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Exploring Perceptions of Al Integration and Literacy in Higher Education:
Attitudes, Concerns, and Ethical Considerations

M. Georgiou', S. Karpava'
'University of Cyprus, Department of English Studies, Cyprus

Previous research on the integration of Artificial Intelligence (Al) into Higher Education (Crompton and Burke,
2023; McGrath et al., 2023) has concluded that both students and academic staff recognize the potential of Al
in Higher Education, even though certain ethical issues and concerns should be properly addressed (Zawacki-
Richter et al., 2019; Rasul et al., 2023). This study investigated perceptions of students and faculty regarding
the use of Al in Higher Education. The research employed a mixed-methods approach, combining closed-
ended and open-ended questions in a survey, along with interviews with students and faculty members to
gather qualitative data. The sample consisted of 28 faculty members and 200 students of various courses from
a private university in Cyprus. The key findings of the survey were further underscored by the thematic analysis
of the qualitative data, revealing that both students and faculty generally hold positive attitudes towards Al
integration in Higher Education. Students primarily use Al chatbots (mainly ChatGPT) for academic research,
and as writing assistants (Grammarly). Faculty members recognize Al's potential in generating educational
materials and content, as well as its capacity to provide personalized learning materials and opportunities.
However, the participants also expressed several concerns, such as overreliance and ethical misuse. Initially,
students expressed worries about the potential negative impact on their critical thinking skills and the
possibility of their data privacy and security being compromised. In addition, faculty members emphasized the
need for training and support on the proper use of Al technologies in Higher Education. Both students and
faculty stressed the importance of regulating the use of Al to ensure ethical practices. Overall, these results
highlight the importance of developing Al integration strategies regarding proper training, as well as
establishing clear ethical guidelines.
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Digital Communication and Al in Higher Education: Comparative
Perspectives from Bulgaria and Germany

M. Toteva', T. Petrova'
'Sofia University St. Kliment Ohridski, Communication and Audiovisual Production, Bulgaria

Communication process between parents and children, students and teachers, trainers and trainees is
important for education. It is important for achieving educational goals. The educational tools and methods
have changed through centuries. The use of digital platforms in education and training processes has changed
within the last years. There are different types of digital educational content as well as the inclusion of Al-driven
chatbots.

The rapid digital transformation spurred by the COVID-19 pandemic has altered communication in higher
education. This workshop will highlight how academia in Bulgaria and Germany leverage digital
communication tools and Al to reshape student-educator interactions, highlighting both innovative practices
and the ethical challenges that emerge. By examining these two European contexts, it provides an intercultural
perspective on the digital transformation of academic communication processes.

Institutions in both countries have embraced digital platforms to support teaching and collaboration. In
Bulgaria, the urgent shift to online learning accelerated the adoption of video conferencing, learning
management systems, and even Al-driven chatbots for student support. German universities likewise
expanded blended learning and “inverted classroom” models that engage students more than traditional
methods. Across both contexts, students are increasingly utilizing generative Al applications (e.g. ChatGPT)
for tasks such as research and writing assignment. These innovations have made academic communication
more flexible and personalized, revealing new ways for students and professors to interact online.

However, the digital turn also brings complex challenges. Academic integrity concerns are mounting, as
generative Al tools can facilitate plagiarism or unauthorized assistance in coursework. Universities are
beginning to formulate guidelines for responsible Al use; notably, Bulgaria’s Education Ministry issued
guidelines in 2024 on Al use in teaching to address such risk. Digital equity is also a concern: in Bulgaria, the
pandemic exposed gaps in device access and digital skills among students and staff, while Germany faces
strict data protection rules and uneven infrastructure even as nearly one-third of its universities now integrate
Al into teaching and administration.

The workshop will offer offers insights into how communication in higher education evolves amid digital
transformation, informing pedagogy and policy in a digitally enhanced yet ethically conscious academia.
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Inclusive Alternate Reality Games in Higher Education: exploring post-
graduate student-teachers’ perceptions in a distance learning course

N. Stylianidou', O. Lyra', D. Tasiouli’
'Frederick University, School of Education and Social Sciences, Distance Learning Unit, Cyprus

This presentation focuses on presenting the design and implementation of an inclusive gamified practice called
Alternate Reality Game (ARG). Grounded in Disability Studies in Education, the ARG was developed
according to Universal Design for Learning principles and checkpoints to support multiple means of
engagement, representation, action and expression. Situated within a larger project of exploring inclusive
gamified literacies in a distance learning course about Special and Inclusive education, the study under
consideration investigated post-graduate student-teachers’ perceptions of learning about inclusive ARGs, their
reflections of this practice’s effectiveness as well as their views on the potential of ARGs as part of their future
teaching repertoire of inclusive literacies and practices. A qualitative research design was utilized involving
open-ended surveys before and after the implementation of the inclusive ARG enabling the tracing of shifts in
student-teachers’ perceptions of inclusive design, focus groups discussions and the researchers’ reflective
diaries. Findings suggest that postgraduate student-teachers’ participation in the inclusive gamified practice
can facilitate both affective and cognitive dimensions of learning literacies. Student-teachers reported
increased awareness of contemporary pedagogical approaches alongside critical reflection of exclusionary
practices in education. Importantly, their experiential engagement with the inclusive ARG contributed to
viewing themselves as capable learners and recognizing the importance of reducing barriers in learning - an
understanding interlinked with their current and future practice as educational designers, critically reflecting
and examining exclusionary and segregating educational practices. In essence, it appeared that the inclusive
ARG grounded in Disability Studies in Education and Universal Design for Learning demonstrates the potential
to foster contemporary gamified inclusive literacies. Such literacies can enable post-graduate student-teachers
in constructing literacies of inclusion, enabling them to identify the potential and their responsibility in shaping
more equitable and participatory practices in their future teaching practice.
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17:00 - 17:20
Competencies of lecturers in the international higher education context

H.M. Lindenthal', M. Beutner', J. Liittke'

'University of Paderborn, Business and Human Resource Education, Germany

The increasing internationalisation of universities places greater demands on the skills of university lecturers.
This study examines the specific skills required when dealing with international students and, based on this,
develops a theoretically sound skills model.

Using semi-structured interviews, 13 lecturers from seven disciplines at the University of Paderborn were
asked about their experiences with international students. The data was evaluated using qualitative content
analysis according to Kuckartz and Radiker using MAXQDA. The analysis was structured on three levels:
university, student groups and individuals.

The study identifies four central elements of international university activities: teaching, subject, language and
culture. From this, a competency model for internationally active university teachers (KitH) with nine core
competencies was developed. Personal competencies (tolerance of ambiguity, flexibility, self-reflection), social
competencies (building relationships, dealing with cultural differences), and intercultural competencies proved
to be particularly important. Other relevant areas include diagnostic competence, methodological competence,
subject competence, language competence, digital competence and resource management.

International teaching requires much more than subject expertise. Interpersonal skills and personal attitudes
are more crucial than purely teaching-related competencies. The KitH model provides a sound basis for the
development of modular continuing education programmes and strategic university development. It highlights
the complexity of international university activities and can serve as a framework for the professionalisation of
teachers in international contexts. Further research should expand the model to include organisational and
relational dimensions.
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16:00 - 16:20

Immigrant students’ levels of language competence in Greek in Cypriot
public primary schools

|. Kleanthous', T. Afantiti Lamprianou', Y. Karagiorgi'
'Pedagogical Institute Cyprus, Centre for Educational Research and Evaluation, Cyprus

Improving the competence of immigrant students in the language of instruction is a challenge faced by many
European countries. This is a timely issue because refugees arriving in Europe have become increasingly
diverse and their number has increased significantly. In order to address this challenge, the European
Framework of Reference (CEFR) for languages is used to assess the level of competence of immigrant
students in the language of instruction in each country, to provide remedial instruction accordingly. The
number of immigrant students in Cyprus has increased dramatically in the last two decades. Immigrant
students coming from various European countries are currently studying in public primary schools in Cyprus,
where the language of instruction is Greek.

This study draws on data, from the national research project Ellinomatheia, conducted by the Ministry of
Education, Sport and Youth of Cyprus in all public primary schools on a yearly basis since 2017-2018. This
project aims to assess immigrant students’ level of Greek as a second language according to the Common
European Framework of Reference (CEFR) for languages. Ellinomatheia involves an initial assessment of
students’ Greek language competence before remedial instruction and a final assessment at the end (usually
after two years). The current study aims to explore the effect of a number of background variables such as
gender, age and immigration background on these students’ levels of Greek language competence.
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16:20 - 16:40

When Is the Right Time? Delayed School Entry

N. Frkalova', K. Spagkova®

'Charles University, Czech Republic
“Charles University, Department of Psychology, Czech Republic

This paper focuses on the issue of delayed school entry (DSE) in the Czech Republic. It presents the current
state and developments in this area, including the legislative framework. It also provides an overview of
selected international studies and approaches to DSE. The paper further presents preliminary findings from an
original study comparing the school achievement of children with DSE and their peers without DSE. Both
comparison groups (N = 25) were balanced in terms of socio-economic status as well as levels of pre-literacy,
pre-mathematical, and social skills. The results are based on the first two phases of the study: T1 testing
conducted with children with DSE in kindergarten, and T2 testing conducted with both DSE and non-DSE
children at the beginning of the first grade of primary school.
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16:40-17:00

Developing Valid and Reliable Diagnostic Tests for Assessing Greek
Language Proficiency of Migrant Primary School Students in Cyprus

|. Televantou', E. Papanastasiou®, M. Michael’, E. Partasi’, P. Hadjitheodoulou-Loizidou*

'European University Cyprus, Department of Education Sciences, Cyprus
University of Nicosia, Department of Education, Cyprus

*Cyprus Pedagogical Institute, Department of teachers' in-service training, Cyprus
“Cyprus Pedagogical Institute, Chief Education Officer, Cyprus

This study presents the development and the results of methodologically sound diagnostic tests to assess the
Greek language proficiency of primary school students with migrant backgrounds in Cyprus. Children from
immigrant families often face educational disadvantages, including limited access to services and significant
language barriers. Effective language support systems are therefore essential for facilitating their integration
into public schools. A key component of such systems is the availability of valid and reliable assessment
instruments to monitor students’ acquisition of the language of instruction. Only through such assessments can
appropriate placement in language programs be ensured.

Our research focuses on revising, validating, and standardizing a series of formative assessment tests (initial,
intermediate, and final) designed to evaluate the Greek language proficiency of migrant students in primary
education. The tools are designed to assess students’ specific linguistic needs while ensuring reliability,
cultural sensitivity, and alignment with contemporary educational standards. By establishing a robust
mechanism for assessing proficiency, this work contributes to more equitable language support practices in
Cyprus. The procedures and protocols developed can also be shared with stakeholders in other European
countries to inform the design of language proficiency tests for immigrant students in their own educational
systems.
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How language barriers in complex and poor literacy environments can be
transformed into social and linguistic tools: The example of Agios Antonios
Primary School/ Limassol

M.1. Achilleos', J. Rodiki®

'IH Public Primary School Limassol-Agios Antonios, Ministry of Education, Cyprus
?IH Agios Antonios Pulic Primary School, Department of Education, Cyprus

This abstract presents a reflective analysis of a pedagogical approach implemented within a complex, multi-
linguistic school. Adding to this linguistic cultural pluralism is the fact that the school hosts the biggest
population of Turkish Cypriot children. This linguistic environment is characterized by significant literacy
challenges. The approach argues that traditional, deficit-focused models, which perceive diverse languages
and low literacy as barriers to learning, can be fundamentally transformed. Instead, this work demonstrates
how a school’s rich tapestry of languages and cultures can be leveraged as foundational social and linguistic
tools for holistic student development. The core of this methodology involves the design and execution of
meaningful, realistic social projects that are deeply embedded within the community presenting specific
practices and examples.

By moving learning beyond the classroom and into active engagement with local contexts, students are
provided with an authentic purpose for communication and collaborators like Lemesos2030, Cine Volos
Festival, Epilogi Musical Footprints Festival and many more. These projects create a vital space for every
child’s voice and linguistic heritage to be heard, valued, and utilized as a resource. This inclusive practice not
only bolsters student agency and self-esteem but also provides a genuine and motivating context for literacy
development. As students collaborate on tangible outcomes—such as cultural exhibitions, or local advocacy
initiatives—they actively strengthen their social skills, including negotiation and public presentation.

Concurrently, the necessity to communicate effectively for a real audience drives a tangible upgrade in their
functional literacy skills. This creates a powerful cycle: improving social collaboration refines language use,
and advancing literacy competence empowers effective social participation. The experience of this school
serves as a proof of concept, illustrating that even in challenging environments, a step-by-step commitment to
socially engaged pedagogy can successfully turn perceived deficits into assets, fostering both academic
growth and cohesive, empowered community citizens.
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17:20 - 17:40

Teachers' Language to ensure oral Language Comprehension in inclusive
Learning Settings

A. Swoboda'
'University of Duisburg-Essen, Germany

The complex process of oral language comprehension is a significant key skill for consequently achieving
learning and educational goals. Data constate significant evidence of limitations in language comprehension
skills for children with special needs in speech and language development. Furthermore, there is significant
evidence for children with special needs in learning and emotional-social development. Multilingual upgrowing
school starters can also have limited skills in oral language comprehension due to their shorter time of
exposition to the teaching language. In inclusive settings children with heterogeneous language levels and a
variety of language biographies are seated. The questions arise as to whether and to what extent there are
limitations in language comprehension and how teachers can ensure language comprehension while teaching.
A recent study in which the oral word-, sentence and text comprehension skills of students were assessed
constate that at least one-third of the first-graders in primary schools showed limitations in oral language
comprehension (Swoboda & Ulrich, 2025). These children need support in the daily lessons so that their
cognitive resources are not hindered with decoding teachers’ speech but there is sufficient cognitive capacity
for capturing teaching content. That is why, teachers need to be trained to recognize language comprehension
difficulties and address them appropriately to reduce barriers in oral language skills with a professional use of
their teacher language. A pilot project of a professionalization measure for teachers pursues the objective to
increase quantity and quality of supportive elements of teacher language in inclusive classrooms based on
speech therapy principles.
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16:00 - 16:20

"Eloat moAi{tng, aAAd n ¢pwvr] oou dev akouyeTal roubevad": dlepelvnon
TNG MABNTLKNG pWVNAC KAl TNG eveEPYOU TIOALTOTNTAG OTO TTAALOLO TOU
KUTIPLaKOU oXOAE€lou

C. Petraki', C. Charalambous®

'Y.M.AN, Cyprus
European University Cyprus, Cyprus

H mapouoa eloriynon dlepeuvd Tn pwvr TwV JabnTwv Kat JabnTplwyv we KEVIPLKA gvvola
TPOCAVATOALOUEVT OTN dpdon, Lkavr va evioxUoEL TNV QUTEVEPYELA KAl va TIPpodyeL TNV evepyo MOALTATNTA.
H peA€tn avTtAel Ta dedopgva TG amnd evvedunvn €psuva dpdong o deutepoPdbuLo oxoleio Tng Kumnpou,
OTou oL JabNnTEG/TPLEG CUPPETEIXAV WG CUVEPEUVNTEG/TPLEG, OUV-OXedLAlovTag NapepPAoEeLg TTou
Bacoiotnkav Kuplweg oToV KPLTIKG YPAUMATIONS O0Ta JECoA KAl YNPLakd Ypauuatiopd. Meoa amnd
ouppeTOoXLKN auTtr dtadikaaia, oL pabnTEG/TpLleg avemTugav aUyxpoveg OeELdTnNTeG {wNg Kat TIoALTdTNTAg,
OTWG KPLTLKY Kal SNULOUPYLKH GKEWN, ETILXELPNUATOAOYLKEG Kal DLAAOYIKEG BEELOTNTEG, KALvoTou(a Kal
entAuon npoBAnudTwy, TIOU TOUG EMETPEWAV va PeTafouv amnod rmabnTikoug poAoug o€ EveEPYNTLKOUG,
evioxuovTtag Tnv autdvoun Pdenon kat dpdon. Kaipla onuacia i€ n MOAUTPOTIKN £KPPACT KAL N
avayvwpLon TG gwvng Toug HEGA amo MPAKTIKEG YPANMATLOWoU Tou elxav vonua yla toug (dloug, ot
oroleg evioxuoav Tnv evaoXoAnon e Kowwvikd Kat ToALTIKA {ntripata, kabwg Kat Tn oupheToxn oe
OUAAOYLKEG TIPWTOROUALEQ PE KOWVWVLKG TIpocavaTtoAloud. Ta suprjpata tng €peuvag €0ctEav Ot oL
pabnTeg/Tpleg ouxvd BLWVOUV OLWTH KAl aviodTNTEG EVTOG TWV OXOAKWY OOPWV, EVW TAUTOXpova
ekppdlouv Tnv €vtovn embupia va akouoTtouv. H mapouaoa eloriynon avadelkvUel TOUG TApAyovTeG TIouU
gvioxuouv A mieploplCouv TNV €KPEACT TNG HABNTKAG PWVHG, TIPOCPEPOVTAG KATEUBUVOELG YL TO TIWG TA
oxoAeia propouv éxL Pévo va evbappuvouv Tnv €Kppact| TG, aAAd Kat va tnv Aaupdvouv undéyn othv
npedén, avayvwpifovtag Toug NabnTeg/Tpleg wg avaduduevoug evepyoUg TIOATEG. ZUVOALKA N HEAETN
avadelkvuel TN Ppwvr, WG KOWVWVIKA TOTIOBETNUEVN TIPAKTLKY] TIOU CUVOEEL TLG TIPAKTIKEG YPAMHUATLOWOU TIoU
KaAAlepyouvTal 0To oX0oALKO TeplBAAlov, e eupUTEPA KOWVWVLKA, TIOALTLOMLIKA KAt TIOALTIKA Aaiola. H
avdiuon katadelkviel OTL n pwvr) uriopel va anoteAel onuelo ekkivnong yLa KAAAEPYELQ QUTEVEPYELAG YLa
ONMUOKPATLKY cUpPeTOXN Kal Opdaon, cupBdAAovtag oTn culrtnon YUpw amnd Tig OeELdTnTEG TIoU
arnatrolvtal oTLg oUyXpoveg HETABAAASUEVEG KOLVWVIEG.
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Brjuata 1pog €va dnuoKpaTLko Kat PLwoLuo oxoAelo: ZTACELG TwV
EAANVWV EKTTALOEUTIKWY EOLKAG AYyWYNG ArEVavTL O€ TIPAKTLKES KPLTLKOU
YPAUMATIONOU KATA TOU EKpoBLopoU

E. Samsari', O. Lyra', M. Siompoti®

'Frederick University, Department of Education, Cyprus
*Headteacher of ENEEGYL, Serres, Greece

O ox0ALKOG eKpOoPLOUSG Bewpeltal wg €va coBapd kat TEPITTAOKO (PpALVOUEVO TIOU TIAPOUGCLALEL TIOAAEG
TIPOKAN|OELG VLA TOUG EKTIALOEUTLKOUG WG TIPOG TNV aviXVEUON Kal TNV QVTIUETWIILOT TwV dLapOpwV JOPPuV
Tou. ASYW TwV MOANATIAWY EKTIALOEUTLKWY, WUXOAOYLKWY KAl KOWVWVLKWY CUVETIELWV Tou, BewpelTtal
onNUavTkG ePnddLo ya 6Aa ta agtoxela evog BLwotpou Kat dnuokpaTikou oxoAelou. H epmAokr] twv
pabntwv pe avarmpia otov ekPoBLopod eivat augnugvn, Aaufdvovtag urdywn Ta XapakTNELOTIKA TNG
OLAPOPETIKOTNTAG KAl TO £MIMED0 EUAAWTATNTAG TOUG. ZUVETIWG, KplveTal arapaitnTo va dlepeuvnbel
TMEPALTEPW N EUTIAOKH TWV PABNTWV Ye avarmpla éxtL uévo o dueoeq HOPPES EKPOPRLOUOU (TT.X. CWHATLKS,
AEKTLKO), AAAQ KAL OE EPPETEG HOPPES EKPORLOUOU, OTIWG O KOVWVLIKOG EKPORLOUASG. Ot ekmatdeuTikol
OladpapatiCouv Baolkd pdAo otn dnuloupyia evog Blwaotuou padnatakou meplBdAAovtog dveu
EKPOPLOTIKWY CUPMEPLPOPWYV. ZKOTIOG TNG Tapolcag £peuvag elvatl va eEeTdoel TIQ 0TAoELG TwV
EKMALOEUTIKWY ELOLKAG aywyrg amevavTl o€ TIPAKTIKEG KPLTIKoU ypauuaTLopoU ol oroleg uropolv va
XpnotyorotnBouv anevavTl 0 HOPPEG KOVWVLKOU EKPOPLOPOoU. XTnV £peuva cupueTeixav 57 ekmaldeutikol
ek aywyng (N=57) mou epydlovtav o XxoAkeg Movadeg Ewdikriq Aywyrig kat Eknaideuong (XMEAE)
otnv EAAGSa. AnploupyriBnkav TEooepa UToBeTIKA oevdpla (vignettes) Ta omola avagepovTay o€ TEooEpa
OLAPOPETLKA TIEPLOTATLKA KOLVWVIKOU EKPORLOUOU PE EPTTAEKOUEVOUG HaBNnTEG Ye avarmpla. Ma kdbe
UTIOBETIKG O€VAPLO OL CUUHETEXOVTEG KAAOUVTAV VA anavTioouV O€ Pla oelpd EPWTACEWY OXETLKA JE TOV
Babud coBapdtnTag Tou MePLOTATLKOU, TLG TILBAVEG TIPAKTIKES KPLTIKOU YpauuaTIoWoU Tiou Ba priopoucav
va XPNOLUOTIOmoOoUV YLa VA AVTLHETWIIoOUV TO MEPLOTATLKG Kat TnVv Tibavr} untootrpLEn and dAAa pueAn tng
OXOALKAG KowvdTnTag. Ta eupruata TG MEAETNG avadelkvUouv Tny avdykn yla heyalltepn
euaLotnTomoinon Twv PEAWV TNG OXOALKNG KOVATNTAG Yia OAEG TLG HOPPES EKPORLOUOU KAl yLa
OUCTNUATLIKY KATAPTLOT OXETIKA UE TOV TPOTIO UE TOV OTo(0 oL EKTIALdEUTIKOL urtopoUv va napeppaivouv
KaTAAANAa dtav ekdNAWVETAL CUPMEPLPOPA EKPOPLOUOU, WOTE Va OLACPAALOTEL £va CUUTIEPLANTTTLKG Kat
Blwolyo oxoAelo .
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16:40-17:00

Ecoprise Prototype: ‘Eva eTuxelpnuATLKO HOVTEAO YLa TNV EKPJABNOTM TOU
YPAUMATIONOU avayevvnong

K. Stylianou"?

'Center for Social Innovation, Project Management, Cyprus
*Ecoprise: Future-oriented social entrepreneurship through Ecovillage Design, Erasmus+, Cyprus

OL OLKOAOYLKEG KAl KOLVWVIKEG TIPOKANOELG TIOU QVTIUETWTICEL 0 KAOWOG Yag, ToviCouv TNV avdaykn
avarnpooapuoyng Tou anueptvou Tpotou (wig HEOW TNG £YKUPNG ekmaideuong Twv vewv. Onwg
avagpePeTal oTn ouatacn Tou XupBouliou g EE (2022), n yetdBaon o€ pla vootporiia Blwaoludtntag Kat
aswpoplag propel va etuteuxBel Pe Tov eEOTALONS Twv avBpWTIWV Pe KATAAANAEG YVWOELG Kat OeELOTNTEG,
TN XPNoN KPLTIKAG KAl CUCTNMLKAG OKEWNG, TNV eualodntornoinon og TpofAnuata Plwolydtntag Kat tn
duvaTdTNTA CUUHPETOXNG 0 GUAAOYLKEG OPATELG Yia avAANWN ATOPIKWY TIPWTOROUALWV.

To €pyo Ecoprise eloaydyel €va VEO ETILXELPNPATIKG JOVTEAO TIPOWBWVTAG AUTEG TLG avadUOUEVEG
oeELoTnTEG. Avanapdyovtag TO JOVTEAO TOU OLKOAOYLKOU XwpLoU wq UL Kakd Asettoupyouoa HKpo-
Kowvwvia Kat mpowbwvTtag €va cloTnua a&Lwv Kal NBKAG TNG MEPUAKOUATOUPAG, TO EPY0 AVETITUEE €va
oAokAnpwevo pwTtdTuTo Ecoprise, €va petafLBdoto JOVTEAD yLa eTLXELPNOELG Pe plleg OTNV
OnuoKpaTKr kowwvia. Baoiletal oTig apXeg avayevvnong (regeneration) yla va kaBodnyrioet TIPAKTIKEG O€
TE00EPLG OLAOTACELG: TIEPLBAANOVTLKY, KOLVWVLKY, TIOALTLOTLKY Kal olkovoulkr. Kevtpiké otolxelo autol Tou
povTtEANou elval n dnuloupyia evog veéou enayyeApaTikou ripoTurou, Tou Ecoprise Designer, evég atépou pe
£pAdLa Kat yVWaoeLg yla va urtootnpi&el autod To MPWTATUTIO O TOTIKO £Tiimnedo.

Na va urtootnpi&el autdv Tov poAo, To £pyo KaBopLoe €va LoXupd oUvoAo BeELOTHTWY EUBUYPAUULOPEVO E
Ta Kupla nAaiowa tng EE: GreenComp, EntreComp, DigComp kat LifeComp. AUuTEg oL Lkavdtnteg
0pPYAVWVOVTAL OTLG TECOEPLG SLACTACELG TNG avayEvvnong Kat avayvwpifovratl Eow Tou Jabriuatog
Ecoprise, mou avarntuxbnke wg MOOC, To omolo MapexeL €va CUYKEKPLUEVO PJOVOTIATL yla TOUG
eKknatdeuTIkoUg va EVOWPATWOOoUV autoug Toug Ypaupatiopoug otn didackaAia kat To ipdypayua
OTIoUdWV.

To pdbnua Ecoprise unootnpiCel Tn ouvexr EMAYYEAUATLKY AVATITUEN TWV EKTIALOEUTIKWY, ETILTPETIOVTAG
TOUG va KaBodnyroouv Toug HabnTEG o€ TOTIKA £pya Kal TPWTOROUAILEG pEoa amnd To npioua g
avaygvvnong. Emrtpenel otoug pabnteg va au&noouv CUYKeEKPLUEVEG BEELOTNTEG TIOU Ba TOUG ETILTPEWOUV
va avaAdBouv TIOALTLKY Kal OLKOAOYLKH) dPAon yLa va PETATPEWOUV TLG LOEEG TOUG OFE ETILXELPNUATLIKEG
AUOELG Kal va KaTaTIoAEU)o0UV TaA KOWVWVIKA {NTAPATA TG onUePLVAG Kowvwviag.
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17:00-17:20

MetaoxnuatiCovtag tnv EnayyeAuatikn Eknaideuon kat Katdption:
Kawotopia, HBwkn kat Neot OpiCovteg. H Texvntry Nonuoouvn kat n
Ewkovikn Mpaypatikdtnta wg MEpupeg avdueoa otnv Ayopd Epyaciag
Kal Tnv KowwviKr Zupuetoxn

P. Constanti"?, A. Hadjiantoni"®

'Center for Social Innovation, Project Management, Cyprus
Ministry of Education, Sport and Youth, EPALE CY, Cyprus
*European Commission, EULEP project, Cyprus

H EnayyeApatikn Eknaideuon kat Katdption (EEK) amnoteAel BepeAiwdn dEova yla tnv avdamntugn
oeEloTriTwy Mou guvdEouv TNV ekmaideuon Pe TNV ayopd epyaciag Kat evioXUouv Tn CUUKETOXT TwV
TIOALTWYV 0€ OUVAMLKEG KAl TIOAUSLACTATEG Kowvwvieg. Y€ €va mepBAAAov dmou oL TEXVOAOYLKEG eEENEELG, N
TOAUYAwWGCO{a Kat 0 TIOALTLOMIKAG TIAOUPAALONOG ETNPEATOUV GUVEXWG TOV TPATIO TIou pJabaivoupe Kat
gepyaldpaocte, n evioxuon tng EEK kabiotatat otpatnylkn npotepaldtnta.

210 mhaioo auto, n Texvntr Nonuoouvn (TN) avadeikvieTal og Kpioluo epyaAeio Tou propet va
eumoutiosl Tnv EEK pe véeg duvatdtnteg pdénong kat epappoyne. Meéoa and napadelyuata kat
eumEeLpieg mou Ba mapouactacTouv, n elorynon Ba avadei&el mwg n TN kat n Ewovikn Mpayuatikdtnta (VR)
propouv va cuufBdiouv oTn dnuloupyla eEATOUKEUPEVWY aBNOLaKwV dLadpopwyv, 6TnV KaAUTEPN cUVOEDN
NG KATdpPTLONG HE TLG TIPAYMATIKEG avdyKeg TNG ayopdg epyaciag Kat oTnv avdrtuén Mo EUEALKTWY,
CUMMETOXLKWV KAl KAvOTOPWVY TIPAKTLKWY dtdaockaAiag. Qotdoo, n €vta&n tng TN kat Tng Etkovikig
MpayuatikétnTag otnv EEK avadelkviel kat onuavtikd {ntruata noknig. NMapdAAnAa Aowrdv, 6a culntnoel
KaL N ETILTAKTLKY avdyKn yla VEEG HOPPEG KPLTIKOU YPAUHUATLOHOU, WOTE oL TIOA(TEG OXL Yévo va alotolodv
onuloupykd ta epyaieia tg TN kat ElM, aAAd kal va yropoulv va ta apgplopntoly, va Katavoouv Toug
TEPLOPLOPOUG TOUG Kat va dtaxelpiCovtal urelbuva TG KOWVWVLKEG KAl ETIAYYEAUATIKEG TOUG ETILITTWOELG,.

H eworiynon a&lomolel Tnv epmelpia supwnaikwv guvepyasLwy, onwg to Eupwrnaikd €pyo EULEP
(www.eulep.eu), kat Tnv Eupwraikr} mhatgdpua ekmaideuong evnAikwv EPALE
(www.epale.ec.europa.eu/el), kat poTelvel CUYKEKPLUEVOUG TPATIoUG e Toug ortolioug n TN kat ENM yropouv
va evioUgouv Tnv nodtnta Kat Tnv eAkuoTikdtnta Tng EEK, KablotwvTtag tTnv Mo MpocapuoaTIKA OTLq
avdykeg Tou oripepa Kat Tou auplo. Me tov Tpdmo autd, n EEK dev neplopiletal otnv mapoxn
EMAYYEAUATIKWY OEELOTHTWY, AANG HETATPETETAL OE HOXAO KOWVWVLKAG Kalvotop{ag kat SNUOKPATIKAG
OUMMETOXNG, CUPPBAAAOVTAC OUGLACTIKA OTN SLAPOPPWOT €VOG TILO CUUTIEPIANTITIKOU Kat BLWCLUOU
€UpWTIaikoU JEAAOVTOG.
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["papuatiopol otnv Texvntr) Nonuoouvn kat TG MNponyueveg
Texvoloyleg: To mapadetyua tou Kuriplakou INVESTech CoVE

K. Stylianou™?, S. Tosounova®®, A. Achilleos®*

'Center for Social Innovation (CSI), Project Management, Cyprus
!INVESTech, Centres of Vocational Excellence (CoVE), Cyprus

*Cyprus Research & Innovation Center (CyRIC), R&D Department, Cyprus
*Frederick University, School of Engineering, Cyprus

To €pyo INVESTech otoxeuel otnv avdntugn kat edpaiwon Kevtpwyv Aplotelag EnmayyeAuatikinig
Katdptiong (CoVE) og 5 xwpeg, oTtov Topea tng Texvoloyiag MNMAnpogopwyv kat Erukowvwviag (ICT) pe
€Upaon oTnV avdmtuén BLwotpwy, Xwplg anokAeloyoUg Kat TIpooavaToALOUEVWY GTNV KalvoTouia
olkoouoTnudtwy deElotritwy.To Kuriplakd CoVE cuvtoviCetal amnd 4 €Bvikoug etaipoug, oL orolot
ole€ryayav pua €Bvikr} avdhuon twv eAAelpewv OeELOTHTWY OTLG TIPONYUEVEG TEXVOAOY(EG. H KUpLa
aveTdpKeLa TIoU evTor{oTnke eival n EAAeLyn ouvdeong HETAEU exmaideuong Kat TIPAYUATLIKWY AvayKwv
NG ayopdg, Wiaitepa oe Topelg dmou amnatteitat o aApapnTiopdg Kat epapuoyr Tou otnv Texvnti
Nonpoaouvn. Na va avTHeTWILoTouv auTEG oL TIPOKANJELG, TO €pY0 avamntUooel OTOXEUPEVEG OPAOELG,
ouunepAapBavopevwy HabnUdTwy PIKPo-OLamoTeuTnPiwy sUBUYPAUULOUEVWY UE Ta EUPWTIALKA TTAalola o€
7 mponyugveg texvohoyieq. Ta B€uata kahumtouv Toug Topelq: TN & HBwkr, Big Data, Blockchain,
Bounxavia 5.0, Awadiktuo tTwv Mpayudtwy (IoT), ICT ya ™ Buwowdtnta kat KBavtikr YroAoylotikr. MNa
TNV OAOKANpWaT autwv Twv deglotiTwy Ba uhorotnBolv ekmaldeloelg kabnyntwy, bootcamps, akadnuieg
ETUXELPNUATIKATNTAG Kat dtaywviopol deElottwy. MNMapdAAnAa, otnpiCovtal ol mdpoxol EEK atnv
EVOWNATWON PACIVWY TIPAKTLKWVY KAl 0TV powbnaon tng eknaldeuong Xwpeig anokAELoPoug.

To eBvikd CoVE unootnpiCetal amnd pia 1oLkr} SLadlkTuakr MUAN, TIou Asttoupyel wg KUpLa TIUAN yla €BVLKN
kat dtebvn) cuvepyaoia. H mAatpdpua napexetl mAnpogopieg yla oAa ta CoVES, EMTPETEL OTLG OPYAVWOELG
va uttoPBdAouv aitnon yLa CUPHETOXT, KAl OLEUKOAUVEL TOV OXEDLAOWS KAl TNV KATAXWPENON WIKPO-
olaroteutnpiwv Tou BaciCovtal oto ICT. NpooEpel pdoPacn oe sukalplieq KATAPTLONG O YABNTEG Kat
enayyehpatieg, evw) unootnpilel Toug eKMaLdeUTIKOUG Pe SLadkTuakd oepvdpla Kat epyaAeia dnuoupyiag
EKONAWOEWV.

H napouaciaon Ba neptypdyel nwg eivat dopnpevo to Kurniplakd CoVE, TIg utinpeoieg Tou Tipoa@EpeL Kat
Twq PropoUv va To aglormotrjoouy Kat va enwgeAnBouv amnd autd oL eknaldeuTikol Kat Ta Wpuuata.
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16:00 - 17:40 | MORPHOU HALL

Mapouotacelg 19/ Presentations 19

16:00 - 16:20
Does Al hinder thinking? Implications for learning

G. P. Georgiou"?

'University of Nicosia, Department of Languages and Literature, Cyprus
®*Phonetic Lab, University of Nicosia, Cyprus

Recent advancements in artificial intelligence (Al) and natural language processing have given rise to
sophisticated language technologies known as Large Language Models (LLMs) (Georgiou, 2025). Although
the adoption of these models in educational settings is on the rise (Adeshola et al., 2024), growing concerns
have been raised regarding their potential to diminish deep thinking and active learning (Kosmyna et al., 2025).
This study explores how generative Al tools, particularly ChatGPT, influence students’ cognitive engagement
during academic writing tasks. While LLMs are widely used, limited research has focused on their effects on
students’ deeper mental engagement with learning activities. Using an experimental design, the study involved
40 students aged between 25 and 47 years (with balanced gender representation) from various academic
backgrounds, randomly assigned to either an Al-assisted group (ChatGPT) or a control group without Al
support. The groups did not differ in terms of Al chatbot familiarity, as indicated by the selfreports. Participants
in both groups completed a structured argumentative writing task, followed by the administration of the
Cognitive Engagement Scale for Al (CES-AI), which measures mental effort, attention, deep processing, and
strategic thinking on a five-point Likert scale. This scale has been developed for the purposes of this study and
is informed by established research theories and findings. The statistical analysis showed that students in the
Al-assisted group reported significantly lower levels of cognitive engagement compared to those in the control
group. These results suggest that reliance on Al tools may promote cognitive offloading. The study adds to the
emerging research on the psychological effects of Al in educational contexts and underscores the need for
pedagogical approaches that encourage active, reflective interaction with Al-generated content to support
students’ self-regulated learning and deep cognitive engagement.
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16:20 - 16:40

Bridging pedagogy and technology: The promise of human-Al hybrid
models in pronunciation instruction

G. P. Georgiou™?

'University of Nicosia, Department of Languages and Literature, Cyprus
University of Nicosia, Phonetic Lab, Cyprus

Pronunciation, once overlooked or viewed as a secondary concern in second language (L2) learning, is now
widely acknowledged as essential for clear oral communication and accurate speech production (Mahdi et al.,
2024). A central question in pronunciation pedagogy is which method yields more effective learning outcomes:
traditional instruction or Al-enhanced approaches. Although prior studies have explored various pronunciation
teaching methods (e.g., Amand & Touhami, 2016), there remains a significant gap in research directly
comparing conventional techniques with Al-based training. This study examines the effectiveness of three
pronunciation training modalities in improving the production of English vowels among Cypriot Greek learners;
this aspect is particularly problematic for this population due to native language interference (Georgiou et al.,
2025). Thirty participants (n = 8 males), aged 18 to 34 (M = 26), all with B2/C1 proficiency and no prior
residence in English-speaking countries, were divided into three groups: one receiving traditional instruction
(including read-aloud exercises, minimal pairs, and visual aids), one using an Al-based tool (Speakometer
app), and one receiving a blended approach combining both methods. Each training was conducted
individually in the laboratory over four sessions, each lasting 1.5 hours. Apart from training, all participants took
part in a pretest and a posttest. Pronunciation performance was assessed by two expert raters using a 10-
point Likert scale. The mixed-effects model analysis revealed significant improvement in the posttest across all
groups, with the hybrid approach outperforming either method alone. These findings highlight the potential of
integrating Al into pronunciation instruction to enrich learning experiences, enhance accessibility, and support
more effective oral proficiency. Furthermore, the results advocate for hybrid models that capitalize on the
complementary strengths of Al technology and traditional pedagogical expertise.
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16:40-17:00
Integrating Financial Literacy and Digital Inclusion into Youth Education

A.F. Joaquim'?

'Instituto Politécnico de Portalegre, Department of Economics and Organizational Studies, Portugal
?ISLA SANTAREM, School of Management, Portugal

Financial literacy has become a critical competence for promoting economic resilience, social inclusion, and
sustainable development in the 21st century. This paper presents a comparative analysis of financial literacy
among young people in Portugal, Romania, and Cape Verde, contextualized within global and European
disparities. The study explores how public policies, formal education, and financial digitalization affect
knowledge and behaviors, particularly among youth aged 12 to 25.

Methodologically, the research adopts a mixed approach. First, a systematic literature review and secondary
data analysis were conducted using institutional sources such as the OECD (2023), the World Bank (2022),
and the SDSR (Sachs et al., 2024). Second, empirical evidence was drawn from the Finances4Youth project,
funded by the Erasmus+ programme, which implemented a survey in 2023 with young respondents in the
three countries. The integration of quantitative and qualitative methods ensured the robustness of results
through triangulation. Indicators of financial literacy included knowledge of interest, inflation, risk diversification,
and budgeting, aligned with internationally recognized frameworks.

The findings reveal significant regional disparities. Countries with structured financial education curricula
demonstrate higher literacy levels, greater inclusion, and lower vulnerability to over-indebtedness. Conversely,
contexts with limited educational policies face structural challenges, such as reliance on informal credit and
reduced use of formal financial services. Digitalization emerges as a transformative factor, expanding access
to financial tools, yet also creating risks of exclusion for less digitally skilled populations.

This research underscores the multidimensional nature of financial literacy, which integrates knowledge,
consumer rights, and decision-making skills, and highlights its role in fostering responsible financial behavior. It
advocates for the recognition of financial literacy as a fundamental right and calls for its integration into school
curricula, alongside innovative policies to address socio-economic inequalities. By aligning with the SDG, the
study contributes to ongoing debates on economic resilience, education, and equity.
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17:00-17:20

Digital literacies in practice: Al-supported discussion forum coordination at
the National School of Public Administration and Local Government in
Greece

K. Kourkouli"?

'National and Kapodistrian University of Athens, Department of English Language and Literature, Greece

®National Centre for Public Administration and Local Government, National School of Public Administration
and Local Government (ESDDA), Greece

Online forums are widely recognized as valuable contexts for collaborative learning, yet sustaining
engagement and fostering in-depth discussion remain ongoing challenges. The Online Professional Learning
Communities Coordination and Participation (O.C.C.P.) framework (Kourkouli, 2024), grounded in the
Community of Inquiry (Col) model, offers actionable insights into how coordinators’ teaching presence and
participants’ social presence can promote in-depth and meaningful forum discussion.

This study leverages the O.C.C.P. framework in the context of the National School of Public Administration and
Local Government in Greece, where a structured forum discussion on “Al and the Future of Governance” was
conducted with the Digital Policy group, comprising 10 students. The discussion unfolded through a series of
prompts, combining reflection on policy documents, critical engagement with online resources, and exploration
of Al translation tools. Forum transcripts served as the primary dataset, complemented by a coordinator
questionnaire, which provided additional insights into the Al-support process.

Analysis focused on indicators of teaching and social presence as well as the overall depth of discussion.
GPT-5 was employed both to support content analysis and to generate tailored prompts that guided the
coordinator in stimulating engagement and encouraging more substantive contributions.

Findings indicate that Al-generated prompts highlighted points where direct instruction was required to
reinforce affective and cohesive discourse. Drawing on Kintz et al.’s (2015) construct of discussion depth,
most contributions initially reflected parallel sharing and exhibited low depth of discussion. With targeted
prompts, however, the discussion advanced toward greater depth, demonstrating how Al can support
coordinators in scaffolding movement from superficial exchange to more substantive dialogue. These results
offer actionable insights for policymakers, instructional designers, and educators seeking to leverage Al tools
in professional learning contexts, with implications for the evolution of digital literacies.
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16:00 - 17:40 | BRIEFING ROOM (A) G.08

Mapouoidoelg 20/ Presentations 20

16:00 - 16:20

Toward a Multidisciplinary Argumentation Literacy: An Argument Typology
for Navigating Complex SSI Issues

C. Lymbouridou™?

'University of Nicosia, Education, Cyprus
*MOEC, Lakatamia A Primary School, Cyprus

Socioscientific issues (SSI) engage students in complex forms of reasoning as they are, by nature, formed by
multiple domains: moral, scientific, social, cultural, emotional, and epistemological. However, many existing
approaches to analyzing argumentation in SSI fail to clearly distinguish between the types of claims made and
the disciplinary knowledge required to support them, especially when it comes to moral and emotional aspects
as compared to scientific ones. This presentation introduces a theoretically grounded typology of
argumentation that categorizes reasoning based on the type of conclusion (factual, practical, or normative),
and clarifies how different elements that compose SSI decision-making, such as scientific evidence, moral
principles, emotional consequences, and epistemic norms, interact to support decision-making. Drawing on
Peirce’s (1905) classification of sciences, Schellens’ (1985) typology of argument schemes, and insights from
science education literature, the framework offers a tool to analyze and teach multidisciplinary argumentation.
The typology can define decision-making as practical and inherently ethical; it thus positions ethical
justification at a higher level in SSI decision-making. It can also describe scientific explanations and epistemic
evaluations in the forms of theoretical claims that function as grounds for practical claims. This theoretical
contribution seeks to enhance both analytical clarity and pedagogical design in contexts where complex
reasoning is essential for democratic participation and critical citizenship.
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16:20 - 16:40

The Foreign Language Effect (FLE) on moral judgment and the role of
emotions induced from moral dilemmas

N. Christofi"?, A. Casaponsa®, P. Athanasopoulos®®

'Department of Communication & Creativity, Neapolis University Paphos, Cyprus
?Language Centre, Cyprus University of Technology, Cyprus

*Department of Linguistics and English Language, Lancaster University, United Kingdom
“Centre for Languages and Literature, Lund University, Sweden

*Department of General Linguistics, Stellenbosch University, South Africa

This study aims to broaden the understanding of the phenomenon of the foreign language effect (FLE), which
stands for the systematic impact of a foreign language (FL) on decision making (Dylman, & Champoux-
Larsson 2020). The current study explores in more depth the role of emotionality, specifically on emotionally
charged moral judgements. FL emotionality is examined by employing a validated emotion measure PANAS-X;
Positive and Negative Affect Schedule, (Horne et. al, 2016) prior to (Pre-test Emotion Measure) and following
moral judgements (Post-Test Emotion Measure). 106 participants (NL; Greek, FL; English) were presented
with moral dilemmas where after reading each one of them they had to rate how likely it would be to commit the
hypothetical action stated in the dilemma. Participants’ current emotional states were collected Pre and Post
the moral dilemmas, in each language in a within-subjects design using an induced-language context
paradigm. Results revealed a clear FLE, with reduced emotionality scores of Negative Affect and Hostility in
the FL compared to the NL. Hence, we provide conclusive evidence in support of the reduced emotionality
hypothesis, suggesting that making decisions in an FL lead to more rational outputs by reducing emotional
biases.
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16:40-17:00

Integrating 21st Century Skills into EFL Education: Advancements and
Challenges

C. Fotiou'
'University of Cyprus, Department of English Studies, Cyprus

Five years ago, Sugata Mitra claimed that “[n]ot knowing will become as unimportant as not being able to tell
the time without looking at a watch” (2020, p. xi). Nowadays, people with access to an electronic device and
the internet have access to knowledge at their fingertips. For those fortunate enough, what is important is not
knowing something, but rather understanding, critically engaging with, evaluating, and applying that
knowledge in order to imagine and shape what lies ahead (ibid.). This study investigates the perceived
readiness of EFL teachers in Cyprus to equip students with a variety of 21st century skills essential in today’s
world. 115 in-service EFL teachers completed an online questionnaire assessing their beliefs and perceived
readiness to help their students develop these skills. While all teachers recognize that language teachers are
particularly well-suited to help students develop these skills, only 65% of them truly understand what these
skills entail. They also consider the 4Cs——critical thinking, creativity, communication, and
collaboration-———along with problem-solving, decision-making and autonomy of learning as the most
important skills and feel confident about developing students’ communication and collaboration skills but are
less confident about other skills. The set of skills they feel the least confident about is digital literacies. This is
arguably concerning given the importance of these skills and the fact that students today, our ‘digital natives’,
are not as technologically adept as previously thought. This study reveals a positive correlation between the
importance ascribed to each skill and teachers' perceived ability to teach it. We argue that targeted training
emphasizing the relevance and application of these skills can enhance teachers' confidence and competence
and ensure that students are better prepared for the challenges of the 21st century. As part of this
presentation, we will also suggest ways that such training can be materialized.

Page | 98



17:00-17:20

Enhancing Vocabulary Acquisition and Literacy in Multilingual Contexts:
The Impact of Cognates and False Friends on L2 and L3 Learning Among
Greek Cypriot Students

M. Spania’, S. Karpava®

'University of Cyprus, Department of English, Cyprus
University of Cyprus, Department of English Studies, Cyprus

Recent evidence on second (L2) (Janke & Kolokonte, 2015; Rogers et al., 2015) and third (L3) language
acquisition (Vanhove & Berthele, 2015; Otwinowska & Szewczyk, 2019; Garcia et al., 2020; Otwinowska et al.,
2020; Lago et al., 2021; Marecka et al., 2021) indicates that cognates positively influence lexicon acquisition in
L2 and L3. Raising awareness about cognates and false friends during language learning is essential, as it can
significantly impact vocabulary development. This study aims to demonstrate that knowledge of cognates
enhances L2 and L3 lexicon acquisition, particularly for Greek Cypriot students learning English, Spanish, and
Turkish, with L1 being Cypriot Greek (CG) and Standard Modern Greek (SMG).

Using a mixed-methods approach, the researchers examined lexicon acquisition among Greek Cypriot
university students, divided into three groups: L2 English (n=32), L3 Spanish (n=22), and L3 Turkish (n=20).
The research involved pre- and post-tests and an intervention period focused on cross-linguistic interference
and the effects of cognates and false friends. Findings revealed that cognates facilitated vocabulary learning in
both L2 and L3, whereas false friends caused errors, reflecting negative transfer.

Pre-tests showed that most participants could accurately translate cognates with high confidence. However,
false friends often led to mistakes. Notably, some positive transfer occurred, such as "favorito" being translated
as ayarmnpevo (=favourite) and "karpuz" as kaprouqL (=watermelon). The intervention period highlighted that
similarities between SMG, CG, and L3 Turkish contributed to improved performance across all groups.
Overall, participants performed better with cognates than with false friends or distractors.

This study significantly contributes to understanding L2 and L3 acquisition models, emphasizing the
importance of awareness about cognates and false friends in language teaching methodologies. It
underscores that recognizing cross-linguistic lexical similarities can enhance vocabulary development and
overall literacy in multilingual contexts.
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8:30-9:30 | ELIA

Epyaoctripto 7 / Workshop 7

8:30 - 9:30

The Body as a Medium of Literacy: Creative Movement, 21st-Century
Skills, and Aesthetic Literacy - The Example of the “Frear” Workshop.

M. Kamberi'
'Selas/ Engram Kokoro, Cyprus

This proposal presents an embodied workshop that explores creative movement as a pedagogical tool and a
field for cultivating key 21st-century skills such as creativity, collaboration, empathy, and critical thinking. The
body is approached as both a medium and agent of literacy—capable of “reading” and “writing” meaning
across multimodal, cultural, and

social contexts.

Using the example of the “Frear” workshop, which was implemented in collaboration with communities of youth
and adult participants, this approach bridges aesthetic literacy with experiential and embodied learning. It is
grounded in the understanding that learning is not solely a cognitive process but also a bodily, emotional, and
culturally situated experience. Creative movement activates the body as a site of meaning-making and serves
as a tool for expression, exploration, and social connection.

The workshop aligns with contemporary theoretical discussions on multiliteracies, the role of the arts in
education, and the integration of life skills into educational practice. Participants will be invited to physically
experience how 21st-century skills are transformed into meaningful actions and practices that resonate within
diverse cultural, political, and social frameworks. At the same time, they will reflect on the value of aesthetic
experience in fostering a holistic, civic-oriented learner identity.

This proposal aims to highlight the significance of the body in educational processes and to advocate for the
integration of holistic, participatory, and aesthetic approaches to teaching and learning. It suggests that by
engaging the body as a site of knowledge and literacy, we can open up new pathways for inclusive, creative,
and socially meaningful education that responds to the complex demands of our time.
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8:30-9:30 | KYRENIA

Epyaotripto 8/ Workshop 8

8:30 - 9:30

KaAAlepywvTag Kat mpowbwvtag Tnv evouvalobnon, Tnv avekTikotnTta
KAl Tn cupmieplAnyn peoa aro ta Boufad stkovoBLpAia

P. Tomasidou"?

"Maveruotiplo Asukwoiag, XxoAr Emotnuwy Aywyric, Cyprus
MNepupepelakdé AnpoTikd xoAelo Tayaoou, EknadeuTikde, Cyprus

Ta BouBd eikovoBLBAia arnotelolv pua 0K} katnyopia BLBAlou 0Tov XwWpo NG MaykOouLag TaLdlknig
Aoyotexviag. Zuupwva pe tn Podocbevoug-Mnahdga (2021) eival agpnyrioelg Baoiopgveg otn dtadoxn
elkOvwv, oL omnoieq arneikoviCovtal katd KUplo Adyo eite oe oeAida eite o dLogALd0. 2T0 £(d0g AUTA TO
TOC00TO TWV AEKTLKWY TANPOPOPLWY eAaxLloTorole(Tal Kat o avayvwotng avtihaupdveTtal To neplexXduevo
MOVO JEGW TWV OTITIKWVY ELKOVWY, TIOU atoKToUv doutkr) autoTteAela. O A£Eelg dev untayopeuovTal amnd Tov
OUYYPA®pEQ, aAAd ETUTPEMETAL GTOV AVAYVWOTN VA OTHOEL TNV TIPOCWTILKY] TOU EKOOXT] XPNOLUOTIOLWVTAG
Tov OKO Tou cUANOYLOPO 1) Ae€AdyLo (Miolou, 2020: 35). X avtibeon pe Ta cupBatikad BiBAla, Ta omola
npoceyy(Couv TNV avdyvwon Kat Tnv apriynon LoToplwv oe dladoXLkr oelpd, dev undpyouv cwatol 1§ AdBog
TpomoL Xpriong Twv Boufwv lkovoBipAiwv. O avayvwotng YETATPEMETAL TAUTOXPOVA OE apnynTH,
petagppdlovtag TIG IKOVEG O LOTOPIEG YEUATEG AEKTIKOUG X0UG, EKPPATELG KAl ONULOUPYLKEG EPUNVELEQ
(Martinez-Alba & Herrera, 2023).

Katd t1q teleutaieq dekaetieg, Ta foufd ewovoBLBAia €xouv avadelxBel oe €va OUVAPLKO,
METAOYNMUATLOTIKG, EUEALIKTO KAL KALVOTOUO TIOAUTPOTILKO aloBNnTIKG PETO, TIOU XPNCLUoTole(Tal TG00 eVTOG
600 Kal EKTOG TNG TAENG, Adyw Tou TIAOUGCLOU pATHATOC XPHOEWY Kal duvVATOTAHTWY Tou dLabETouv
(Chadjianastasi et al., 2025). AntoteAoUv 1®AVLKS JECO yLa TNV AvATTTUEN TwV YAWOOLKWVY OEELOTATWY Kal TV
KaAALEpyela OeELloTiTwy ypauuatiopou, Kabwg n anoucia Keevou Ta Kablotd rpoottd ota nawdid oe 6Aa
Ta otdda Tng avaduduevng avdyvwong (Kovtagn & Tahgvn, 2020: 245). Méow ™ aAnAenidpaong pe
TLQ €lKdveG, Ta nawdid rpoPaivouv oTn CUYKPOTNON TIPOCWTILKWY a@nyNUATIKWY dopwy, pia dtadikaaia rou
KatadelkvUel TNV LkavotnTd Toug va aglotoloUv Tn Ppavtacia Toug wg epyaAelo epunvelag kat
onuloupyiag. Zta Boupd stkovoBLBAla Ta avayvwoTKA OTEPEATUTA AVATPETOVTAL KAl TipoTelvovTal VEOL
TpomoL kKatavonong. H apnynuaTtikr emvénon evioyxUetal, oL JUBOTAACTLKEG OEELOTNTEG KAAALEpYoUvVTAL, O
auBopuNTLIOUGG KAl N ¢pavtacia Twy aldlwy aneAeubepuwvovTal.

E&loou onuavTtikd pdho propouv va dtadpapatioouv ta BouBd elkovoBipAia otnv mpowbnon tou
MoAtTioutkou IMpapuaTiopoy, dnAadr Tou GUVOAOU TwV 0TACEwWY, LOEWV Kal SEELOTATWY TIoU oL dvBpwTioL
XpewddovTat yla va cuvunidpyouv Jeta&u toug otnv kabnuepvr) {wrj (Dialls 2020). Eivat yia dtahoyikn
KOLVWVLKN TIPAKTLKY TIOU EUTMAEKETAL

oTLG SLanpoowrikeg pag oxeoelg (Maine et al. 2019: 390). MNephauBdvel Tnv untéBeon OTL propel va
avtilaupavouaoTte Toug dAAOUG we dLagpopeTIKoUg amnod eudg, Kat OTL JECW TNG AVEKTIKATNTAG, TNG
evouvalobnong kat g cupnepiAnyng elpacte og B€on va aAAnAerudpdooupe PeTa&l pag e
0UCLaoTLIKOUG Kal eTolkodounTikoug Tpodroug (Lahdesmaki et al. 2022: 46).

2 TO epyacTrpl QUTO OL CUPKETEXOVTEG Ba kaAAlepyrioouv Tig 0eELdTNTEG MNoALTIoHIKOU [Mpaypatiopol pyeca

armd to ewkovoPiBAio Migrants (2019) tng Issa Watanabe kat 8a acknBouv otnv kaAALEPYELa OTACEWVY Kat
OeEloTHTWY PNECW TNG XPNONG BouPBwV kovoBLBAlwY oTnv TAEN.
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8:30-9:30 | AMMOCHOSTOS HALL

Epyaotripto 9/ Workshop 9

8:30 - 9:30

NAoyoTeXVIKA KOAAL TNV TIOAUTIOALTLOMLKA TAEN: ATO TO ANPOTIKG OTO
AUkelo

P. Krasidou'
'Cyprus Ministry of Education, Sport and Youth, Agios Spyridonas Lyceum, Cyprus
Noyotexvikd KoAd otnv NoAuroAttioptky TaEn

To mapdv epyacTtriplo poTeivel To KOAAL wg epyaieio dnPLoUupyYLKAG Ypaprg, KE WLlaltepn €ugacn otn
Mkpr] poppa (flash fiction), oto mMAaiolo Tng dnudotag ekmnaideuong, and To dNUOTIKO £wg Kal To AUKELO.
A&lorolwvtag aroomidoyata ASEEwV Kat ELKOVWVY ard TITAOUG epnueP(dwVY Kal TIEPLOOLKWV, OL
pabnteg/Tpleg evbappuvovTatl va dnuoupyrioouv ouvtopa kelpeva alyxpovng Aoyotexviag —medd,
TIONTIKA 1} UBPLOKWY Poppwv. Ta apaydueva Kelyeva avtavakAoUv ToV MELPANATIONS Kat Ta JopPoAoyikd
XAPAKTNPLOTIKA TNG GUYXPOVNG AOYOTEXVIKNAG YPaPnG. Méoa amd tnv TeXVIKY Tou KOAdL avadetkvieTat OTL
n AoyotexVikni dnuloupyla dev Eekvd KaT’ avayknv and pia Aeukr) oeAida, aAAd propel va mpokUyel anod
TOV ONULOUPYLKS avaoXnNUATLopo TpoUndpXovTog UALKOU.

H p€bodog autr anodeixBnke WOlaitepa UMOOTNPLKTLKY Yla HABNTEG/TPLEG HE TIOAUTIOALTLONLKS UTIORaBpO
Kal peTavaoTeuTkn Bloypagpia. MNa rmoAAd nadld Kat e@rifoug, n £kPPAct G€ Jla vea YAWooa (pavtalel
yeudtn avuniépPAnta eumnodia. Méow tou KoAAT, akdun Kal pikped maldld propouv va EEKLvricouv arod
MEpOVWHEVEG AEEELG, ppdoELg 1) ELKOVEG Kal, oTadlakd, va dlapopPpwaoouv vea vorjpata. Me tov Tpdrmo autd
OUMMETEXOUV evepYd 0TN dnuLoUpYLKr dtadlkacia Kat evioxUouv Tnv auTtorenoibnon Toug wg dnuoupyol
MPWTOTUTIWV KEWUEVWY. [TapdAAnAa, n cuyypagpn yivetal yla matyviwdng Kat euxXapLlotn eureLpia,
arnaAlaypgvn anod 1o dyxog tng a&LoAdynong.

O dpactnplétnTeg UAomouibnkav og aiBouceg TExVNG dNUAcLwY GXoAelwv Katd ta £€tn 2016, 2020 kat
2025, oto mAaialo Tou pabruatog Twv ElkaoTikwy Texvwv. To UYKEKPLUEVO EKMIALOEUTLKO TIEPLBAANOV
evBappuvel Tnv eAcubepla EKPPAONG KAl TOV MELPAPATLONS, dNULOUPYWVTAG TG KATAAANAEG GUVOrKEQ
WOTE oL PabnTEG/TPLEG Va Ipoceyy(oouv TN ypagr Xwpig popo anotuxiag r KPLTkAG. Me autdv Tov TpdTo
KaAAlepyeltal pia 1o aubdépuntn popgr YParTig £kpPAoNG KAl eVIOYXUETAL O YPAUMATLONOG UE TNV
eupuTePN EVvola.

Katd tn dudpkela Tou epyactnpeiou, oL GUPPETEXOVTEG/oUOEG Ba eUTAaKOUV GTN dNULOUPYLKY dtadikacia
NG eMAOYNG anooTacudTwy ard MOLKIAEG TINYEG, OTOV GUVOUAGHO OTTTLKWY Kal AEKTIKWY OTOLXE(WV Kat Ba
OLEPEUVNOOUYV TPATIOUG KABodNYNOoNG HABNTWV/TPLWY YLA TN YETATPEOTT auToU ToU UALKOU o€ gUvToua
AoyoTtexVIKA £€pya. ©a culntnBel, emiong, TWS N CUYKEKPLUEVN TIPAKTLKNA evioXUeL TNV €vtagn, T pavtacia
Kal To a{oBnua Tou avrkely, evw TIAapdAANAQ eL0AYEL TOUG HABNTEG O€ TIPAKTIKEG TIOU CUVOEOVTAL [E TN
Olapéppwon TNG CUYYPAPLKAG TAUTATNTAG.

YAKA (poatpeTikd): TepLodikd/epnuepi(deg, KOAAQ (stick), waAidt.
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8:30-9:30 | MORPHOU HALL

Epyaoctripto 10 / Workshop 10
8:30-9:30

‘Epya t€XVNQ: NMoAAarAol KOo oL, TIOAAATIAEG BeA0ELG.

E. Hadjipieri'
'Ministry of Education, Art and Museum Education, Cyprus

Elval yevikd nmapadektd 1L n olyxpovn TEXVN Xapaktnpiletal amnd noAucnueia kat MOAUTIPLOYATIKOTNTA.
To epyaoTrpLlo auto oKOTO EXEL VA TIPOCPEPEL TIOANATIAEG AVAYVWOELG JE TIOKIAA vorjuata og rmoAAarnAoug
anodeKTeQ: Ye apetnpla dloddotarta kat TPLodLdoTATA £pYa TEXVNG KAl JECO TNV Tapaywyr] Adyou
oKorteUel va odnyroeL TOV CUUPETEXOVTA O€ TIOAAQMAEG avayvwoeLg Kat Tn Bewpnaon Tou 0wHATOG TOU WG
TAAPYWROTOU pE TIOAAATIAEG EYYPAPEG O OXEDN HE ToV KOaUo. Baolopgvo oto €pyo tng Mary Hall Surface
Kal pe TeXVLKEG slow looking (Harvard University/Project zero) o cuppetexwy odnyeital otadlakd (PEow
napatipnong kat mapaywyrnig AGyou) GTnv avayvwpLon VEWV «KOGUWV>» KAl TNV TOTIOBETNoN Tou eautou
Tou og autoug. 21o TEAog napouctdlovral Tpdtot a&lomolnong tng mo dvw dadlkaciag otnv
nadaywytkr edE&n, o€ axgon Ye olyxpova KoVwVIKA 1 OLKOAOYLKA (patvopeva.
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8:30 - 9:30 | BRIEFING ROOM (A) G.08

Epyaoctripto 11/ Workshop 11

8:30 - 9:30

"Elval n yAwooa pouotkn;" H xprion oTiXwv Kat Tpayoudlwyv oTtnv
EKTIALOEUTLKNA TIPAEN

A. Konstantakopoulou'
'NKUA, Greece

Ta Tpayoudia SAwv Twv TEXVOTPOTILWV KAl EMIOXWYV, avduead Toug Kat oL plueg, Ta jingles, Ta aAgapntdpla,
€KTOG arod Ta evvoloAoyikd Kat JOUGLKA aTotxela kat TG ouvalgtnuaTikeg OUVOEDELG TTIOU TIapouatdlouy,
ouoxeTiCovTal Pe TNV KAAALEPYEL AVAYVWOTIKWY OEELOTHTWY, OTIWG N PWVOAOYLKH EVNUEPOTNTA KaL 1
MPOCWALAKN avdyvwaon, JEow TNG a&lomnoinong TG HOUCLKAG vonuoouvng Tou evuTidpXeL o€ OAOUG ToUg
avBpwrioug. NapdAAnAa, n HOUGLKY KaL TO TPAyoUdL yEoa aTnv Td&n avantuaoel Ta kivntpa, dnuoupyel
ELKOVEG, OUAdER, OpaaTnPELOTNTEG, Xapd Kat euegia o€ HabnTeg KaL eKMAdEUTIKOUG. ALQUOPPWHEVO JECA
and Ta anoTeEALCUATA TNG EPAPHOYNC TOU EKTTALOEUTLKOU TIPOYPAUMATOG UE Tpayoudia
«AlaBdlw...tpayoudwvtag» otnv A” AnuoTikoU kat To Nnraywyeio, To epyactriplo 8a e0TIdosL: GTNV
avtiAnyn ™g cuvdepelag g Nwooag pe T Mouoikr kKat Tng avdyvwong JE To Tpayoudioua, atny
Olepelvnon TwV YAWCOLKWY KAl JOUOLKWV OEELOTATWY TIoU avartuooovTal Kat oTnv dnuoupyia, erioyn,
XPrion Kat dlabepaTikr a&lomoinomn opoLoKATAANKTWY OTiXWV KAl TPayoudLwyV aTnv eKNMatdeuTLknA pdén. To
€pYaoTriplo aneubuveTal o TIPOTTITUXLAKOUG Kal eV evepyeia eknatdeuTikoUg Mevikig kat EWdkig Aywyng
OAwV TwV EWBLKOTATWVY TIpwToRdBULag exmaldeuong e 1) XwpIQ HOUCLKEG YVWOELG.
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8:30 - 9:30 | BRIEFING ROOM (B) G.11

Epyaotriplo 12 / Workshop 12

8:30 - 9:30

2 UVOLAPOPPWVOVTAG £vVa TIAQICLO YLa TOV EPEUVNTLKO YPAUPATIONO TWV
EKTIALOEUTIKWY YAWCOLKWY HadnuaTtwyv

A. Kostoulas', S. Tsioli'
'University of Thessaly, Department of Primary Education, Greece

Mapd TiIg SLaPOPETIKEG BEWPNTIKEG KAl ETULOTNUOAOYLKEG APETNPLEG TWV EPEUVIIV YA TN YAWOOLKN
ekmaideuon Kat TNV EMPOPPWON TwV EKMAdEUTIKWY, dlakpivovtal OUYKALOELG wg TIPOG TNV avdykn
avdmntuéng ylag epeuvnTiKrig kouAtoupag (culture of inquiry) (Dikilitag & Bostancioglu, 2019, 14), dnAadn
€vOg “TpdTou okEWng” Tou cupmepAapPBdvel Tnv €peuva otnv eknaldeuTtikn mpdén (Eriksen & Brevik,
2023). O gpeuvNTIKOG YPAPUATIONOG TwV EKMALOEUTIKWY aroTeAel, cUppwva Pe péo@ateg JEAETEG, HLa
mnoAudldoTaTtn €vvola, n omnoia ernpedlel To GUVOAO TNG EKTIALOEUTIKAG TIPAENG, KaL PTopel va BeATLWOoEL
TLQ ouvOrikeg ddaokahiag-udbnong (Eriksen & Brevik, 2023). ElWdlkdTEPQ, 0 EPEUVNTIKOG YPAUMATIONOG
nepthapBdvel Tnv eAETN TNG PLBALOYpagpiag kabwg Kat Tn cuhueToxn Kat dleEaywyn €peuvag amnod Toug/TLg
(uEAAOVTLKOUG) EKTIALOEUTIKOUG, HECA ATIO KPLTIKEG, CUPMETOXLKEG KAl avaoToXAaoTIKEG Olepyaaieq (Eriksen
& Brevik, 2023, 253). Anwtepog oKoTog elval n eMayyeAUATIky eEEALEN TwWV EKTTAOEUTIKWY, KAl 1
Onuoupyia pLag KPLTIKAG Mpoasyylong g YAwooag (Pennycook, 2021) n omola Ba avtarnokpiveTtal oTLg
TIPAYUATIKEG AVAYKEG TWV JaBnTwv/uabnTpLwy.

To mapouctaldpevo epyacTriplo, Tou aneubuveTal o€ eKMALOEUTLKOUG TIou OLOAoKoUV YAwOoOLkd pabrjuata,
BaoiCetal oto mpdypappa Erasmus+ Research Literacy of Teachers (RealLiTea) kat €xeL wg oTtd)0 va
euaLodnToTow oL KAl va eVIoXUCEL TOV EPEUVNTIKG YPAUMATIONO TwV JEAAOVTIKWY Kal €V evepyeia
eKkmnatdeuTIKWV. Mo ouykekpLEva, To epyactriplo Ba avantuyBel yUpw amd Tpelg dEoveg: i. TNV
napouaiaon Tou Bacwkou Aaloiou Kat oToxwv Tou RealiTea kat Tou EMPOPPWTLKOU UALKOU TIOU £XEL
napayBei, ii. BlwpaTtikeg OpAaelg E0TIAOPEVES OE Pla amd TIQ evATNTEG TOU UALKOU TIoU OXETICETAL PE TNV
KPLTIKH avAyvwon ETILOTNPOVIKWY KEWPEVWV, KAl iii. KOLTIKO avagToXaouod Kat avatpopoddtnon. 1o
epyacTriplo Ba rmapouctacTolv TPAKTIKEG AELOAGYNONG KAl EVAAAAKTIKEG HOPPEG avdyvwaong TNG
EKTIALOEUTLKNG £pEUVAG, KABWG KAl TIPAKTLKEG aroaroLklornoinong tng epeuvag. Ewikdtepa, ol
OUMMETEXOVTEG/ CUPHETEXOUOEG Ba €xouv Tn duvatdtnTa va euatctntoronbolv OTov EPEUVNTIKO
YPAUUATLONG, VA EUTTAOUTIOOUV TO PETIEPTOPLO TOUG PE YVWOELG TIOU Ba TOUG €L0AYOUV OTNV EKMALOEUTLKN
€pEuUva, va avaoctoxaotouv oTLg BeolakdTnTEG Toug (positionalities) kal otoug Tpdmoug mou a&lomololv iy
OXL TnV £€peuva TNV eKmaideuon.

Dikilitag, K., & Bostancioglu, A. (2019). Inquiry and research skills for language teachers. Palgrave Macmillan.
https://doi.org/10.1007/978-3-030-21137-0

Eriksen, T. M., & Brevik, L. M. (2022). Developing a “Research literacy way of thinking” in initial teacher
education: Students as co-researchers. Zto |. Menter (emy.), The Palgrave handbook of teacher education

research. Palgrave Macmillan. https://doi.org/10.1007/978-3-030-59533-3_9-1

Pennycook, A. (2021). Critical applied linguistics: A critical re-Introduction (2n €kd.). Routledge.
https://doi.org/10.4324/978100309057
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9:40-10:30 | ZINON KITIEVS

Kevtpwn Eworiynon 2 / Key Note 2
9:40-10:30

The Imperative of Al Literacy in Education: Theoretical, Practical, and
Policy Considerations

P. Kendeou'
'University of Minnesota, United States

Realizing the full potential of Al in education requires a multidisciplinary and holistic framework that can inform
research, practice, and policy. The focus on Al literacy across the entire education spectrum is particularly
important, as it recognizes that Al integration needs to be thoughtfully implemented across all levels of
education. In this talk, | will discuss current frameworks of Al Literacy and their implications for practice and
policy in this context.
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11:00 - 12:00 | ZINON KITIEVS

2 uprnooto 5/ Symposium 5: IBBY's Hans Christian Andersen Award nominees
and winners: From Cyprus to the world and back

11:00- 11:20

IBBY's Hans Christian Andersen Award nominees and winners: From
Cyprus to the world and back

S. Kreidieh'
'Hans Christian Andersen Award Jury President, Switzerland

This presentation will explore the significance of the Hans Christian Andersen Award—the world’s most
prestigious recognition in children’s literature—and its influence on global reading culture. While the award
honors authors and illustrators for their lifelong contribution, its true impact is seen in the way children engage
with the quality books it brings to the forefront. By highlighting stories that cross cultural boundaries, expand
imagination, and nurture empathy, the award ensures that young readers everywhere have access to literature
that both reflects their experiences and opens windows into others’. Drawing on past and recent laureates, this
talk will show how the Andersen legacy continues to shape literacy, inspire lifelong reading habits, and
strengthen the role of storytelling in building understanding across generations and communities.

Page | 108



11:20 - 11:40

Main Themes and Motifs in the Works of Cypriot Creators Nominated for
the Hans Christian Andersen Award in the last decade

M. Rodosthenous-Balafa’
'University of Nicosia, Cyprus

The presentation will focus on Cypriot works nominated for the Hans Christian Andersen Award over the past
decade, with the aim of identifying potential commonalities in thematics as well as distinct and original
approaches to their development. This exploration will shed light on how the cultural and historical background
of each country shapes the artists’ ideas, while also highlighting how the personal style and experiences of
each creator contribute to their uniqueness and individuality.
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11:40 - 12:00

How can award-winning works shape reading practices and appear in
educational contexts to promote literacy, empathy and critical thinking
among children?

C. Demetriou’
'IBBY, Cyprus

The presentation will examine the pedagogical impact of works that have been honored (or nominated) for the
Hans Christian Andersen Award, highlighting them as indicators of quality for text selection and as levers for
transforming teaching practices. Applicable strategies for interdisciplinary integration will be proposed,
fostering critical thinking, empathy, and cultural awareness. In addition, examples relevant to the Cypriot
school context will be presented, using award-winning works as models for creative reading/writing and as
starting points for socio-emotional dialogue.
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11:00 - 12:00 | ELIA

2 uUpmdotLo 6 / Symposium 6: At tn ©cwpia otnv TA&n: EAAnvikn Mwooa,
["pauuATLONOG, vea OXOALKA eyxeLlpidla kat AOaAKTIKESG Kalvotopleg oTo
AnUoTIKO

11:00-11:15

MAwoooloyla Kat OLdAKTLKY} TNG YAwooag. And tn Bswpla, 0TO VED
[Mpdypappa Zroudwyv Kat ota vea ZX0oALKA BLRAla

E. Magoula', G. Stylou®

'NKUA, Greece
®NKUA, Department of Pedagogy and Primary Education, Greece

H avakoivwon eatidlel otn petdpacn and TG YAWOGOAOYIKEG EVVOLEG OTN OBAKTLKY TIPAEN, dnwg auTh
QMOTUTIWVETAL 0Ta vea MNpoypdupuata Znmoudwv Kal oTa oXoAKd eyxelpidla yia tnv EAAnvikr Mwooa oto
AnuOTIKG, cUNPWVa JE TLG TIPodLaypageg ouyypaPnc Kat Tov Odnyo Eknawdeutikou tou veou MNZ. 1o
enikevtpo TNG avakoivwaong BpiokeTal n andvinon oTo epWTNUA Twe oL oUyxpoveg Bewpieq ya T YAwooa
Kal TOV YPAUMATLONG PropoUv va anoTeEAE00UV ULa oTEPEN BAon yLa Tn YAwWooLKr ddackaAia Kat n
onuoupyia oxoAkwv BLRAlwY yla To YAwooLké udénua.

210 mA\aiolo Tou ohoTikoU povtelou (Owkovopdkou kat Mayould, 2023), n YAwooa avTeTwIiileTal wg
eviaio olvoAo YAWGOOLKWVY OELoTHTWY, dpenkTa cuvdedeusvwy NeTaEU TOUG, OL OTIolEG KAAALEpYOUVTAL OE
KdBe BLOAKTIKA evOTNTA, £XOVTAg wq Bactkd rupriva To Kelpevo, yparto 1 ipopoplkd. To YAWGOIKS
oUotnua mou avaduetal yeoa and ta Kelpeva xapaktnpiletat and Asttoupylkdtnta kat odnyel otn
ouoTNUaTKr Odackahia AeEIKOYPAUUATIKWY OTOLXE(WV.

To anotéAeopa elvat 6tL n didackaAia petatormiCeTal and Tnv QrocTAacUATIKY) GXOALKT YVWon oTnv
OALOTIKH KAAALEPYELA YAWOOKWY OEELOTHTWY, YPAUPATIOPOoU KAt GUCTHHUATOG, CUN(pWVA JE TIQ avdyKeQ
TWV PabNTWV/pabntplwv ota olyxpova KOWVWVLKA Kat eTikolvwviakd neptBdAlovta. MapdAAnAa,
emonuaivetal n agla Tng YAWOGOLKAG EMYVWoNG KAl TWV JETAYAWTOLKWY OEELOTATWY, TIOU ETILTPETOUV
OTOUG MaBNTEQ Kal oTLQ NabriTpleg va pabaivouv, va katavoouv, va eppaduvouv, va Kpivouv Kat va
XPNOLUoTIoLoUV dNULOUPYLKA TN YAWOGA.
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11:15 - 11:30

Kelpeva, MNMoAutporukotnta kat I pappatiopol: Npooeyyloelg Kat
EPAPPOYEG YLa oUYXPOoVa OXOALKA eyXeLpldLa

. YopokAgoug'
'EBVikS Kat Kamodlotptaké Maveruotriuo ABnvav, Madaywytké Turua AnpoTikrig Eknaidsuong, Cyprus

H rapouaiaon eotidlel 6To Mwg 10 vEo EAAASIKS Mpdypaupa Ermoudwv yia tn dtdaokaAia tng veag
eANVIKAG YAWooAg 0To AnuoTikd (2021) pmopel va HeETaoXNUATLOTEL € TIPAKTIKEG dLdackaliag o€ veéa
OXOALKA eyxelpidla. Xtdxog eival va avadelxBel n cupPoAr TNG CUCTNPATIKAG HEAETNG TWV KELWEVIKWY
TUMWV Kat €OWV Kat TNG MOAUTPOTIKATNTAG GTNV KAAALEPYELA TIOKIAWY YPAUPATIOUWY, TIOU
avtanokpivovtal oTiLg avdykeg Twv Jabntwv/padnTtplwyv otn olyxpovn Kowvwvia.

H peA€tn Kat ddaokaAia dLaPOPETIKWY KELUEVLIKWY TUTIWY - apriynon, meptypagry, e€fynon, odnyleg kat
ETILXELPNHATA — CUVOEETAL UE TNV AVATTUEN BACIKWY ETILKOWVWVLIAKWV KAl KOWVWVIKWY OEELOTATWV.
Tautdypova, n eloaywyn Kat matdaywyLkn a&lomoinon MOAUTPOTIKWY KEUEVWY (EVTUTIA KAl YngLaKd, TIou
ouvoudlouv AGYO, €lKAvQ, X0, Kivnaomn K.ATL) evioyUeL TOUG YPAPUATLONOUG, KaAALEPYEL TNV KPLTIKN
TIPOCEYYLON TWV CNUELWTIKWY TIOPWV Kat TPOdyEL TN dSNULOUPYLKH Katavonon Kat mapaywyr) Adyou and
TOUG JabnTEQ Kal TLG A TpLEG.

MapdAAnAa, n mapouaciaon Ba avadel&el KpLtripLla EMAOYNAG AUBEVTLKWY KAl TIPOCAPHOCHEVWY KELUEVWY,
KaBwq kat mapadelyyata SLOAKTLKWV EVEPYELWVY TIOU TIPOTEIVOVTAL YLa VEA EYXELPIOLA OTO YAWOGLKO
pdabnua. Emiong, 8a culntnBel nwg oL dpactnedtnteg aflormololy TIq eunelpleq ypauuatiopou Twy
nadLwv, WoTe va dLlEUKOAUVBEL n petdBaon anod Tig KaBnUEPLVEG TIPAKTIKEG YPAUMATIONOU OTN YAWOGOLKNA
OwdaokaAia Kat ydénon.

‘Etot, enuxelpeltal va napouctactel €va GUVEKTLIKO TAAioLo Tiou ouvdeel Tn Bewpia kat To Mpdypauua

2TIOUdWV UE CUYKEKPLPEVEG EPAPUOYEG, UTIOOTNPICOVTAG TOV KEVTPLKO OTOX0 TNG YAWOOLKAG Odaokaiiag:
TNV avdrtugn Kavwy, KPLTIKWVY Kal SNULOUPYLKWY EYYPANUATWY TAUTOTHTWY.
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11:30- 11:45

MAWOOLKEG OEELOTNTEG KAl pdbnon avdyvwong Kat ypapng otnv 1n tdén
ONUOTLKOU: OALOTLKO UOVTEANO

E. Mayould', K. Nika', I'. ZtUAou'
'EBVIKS kat Kamodiotplaké Maverotripio ABnvav, Mawdaywyikd Tprua Anpotikic Eknaidsuong, Greece

H mapouoa eloriynon €0tidlel ot dwbackalia Tng avdyvwaong Kal Tng Ypapnig, cUUpwva e TIG apXEG TOU
OALOTIKOU PovTENou, Je Bdon To veo MNpdypauua Zmoudwv. ZTn CUYKEKPLUEVYN Bewpnon, N YAwcsoa
avTeTWTCETAL WG evialo aUVOAO YAWTOIKWY BEELOTATWY, APPNKTA CUVOEDdEUEVWY PETAEU TOUG, OL oTtoleq
KaAAlepyouvTal o€ kdBe DOAKTLKY eVOTNTA, £X0VTAC WG Bactkd Tupriva To Keipevo. To YAwoolkd aUotnua
mou avaduetal péoa and ta Kelpeva anoteAel YEPOG TNG CUCTNUATLKAG ddackaAlag. Zta vea BLpAla
eMNVIKAG YAwooag TNG 1ng AnuoTikou TipotelveTal n TipocEyyLlon dLagpopPETIKWY ETILNMEOWY TOU YAWOGTLKOU
ouoTiuatog MapdAAnAa Ye TNV avdtuén Twv YAwoolkwv OeElotitwy. EWdikdTEPQ, n ditdackaAia Eekivd
and Tov TPoPopPLKd Adyo, he Tn ouliiTnon TNG KEVIPLKAG Elkévag Tou pabripatog, ouvex(lel e Tnv akpdaon
TIPOPOPLKOU KELPEVOU, UE OTOXO TNV Katavonon mpogopLlkol AGyou, 1 omnola eTLTuyydveTtal Je EpWTHOELG
avoLyTouU Kal KAeLoToU TUTou. X€ enduevo oTddo yivetal eot{aon ato oUotnua peoa amns tn dtdackaAia
KdBe ypdupatog/cuvduacuou ypapudTwy, evw aglomolel(tal cuva@eg AeEIAOYLO wG CUVOETIKAG KpIKog
META&U vorjuatog kat YAwoolkoU GuaTAUATOG. Ard Ta ypduuaTa Kat TLG CUAAAREG Ta maldld nepvolv OTLG
AEEELG Kal TLG TIPOTACELG, PE BETIKG amoTEAECUA TN OTAOLAKY) KATAKTNON TOU avayVwoTIKOU UnYaviouou
MEoQ amd TNV MPOCEYYLON AnMAWY KEWWEVWVY. To OALOTIKG povTEAO amoogKorel aTny agloroinon g
TIPOYEVECTEPNG YVWONG KAl aTNV 0lKodOUNoN Pripa - Bripa Twv YAWOGLKWY OEELOTATWY TWV PIKPWV
MaBNTPLWV Kal HaBNTWV, KAAALEPYWVTAG PUCLKA Kal aB{acTta TV auTomenoidnor Toug wg avayvwoTwy Kal
WG dNULOUPYWIV.
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11:45-12:00

Avadodelén tou Ae€hoyiou, avavewaon tTng IMpauuatikng Kat dtdackaAia
™ng Opboypapiag ota vea axoAka BLPAla

K. Tzanaki', E. Kalogrianiti', G. Tryfiatis®

'NKUA, Department of Primary Education, Greece
®NKUA, EATI, Department of Primary Education,, Greece

H napouoa elorjynon eotidlel otnv avavewevn mpoogyylon tou MNMpoypdupatog Zrmoudwy yla
NeoeAANVikA Mwooa aTo ANPOTLKOG KAt TwV VEWV OXOAIKWY eyXelptdiwv aTn dtdaokaAia TG YPAUMATLKAG,
Tou Ag€lhoyiou kal TG opBoypacpiag. MapoucidleTal n opydvwaon TNG YPAUKATIKAG YUpw amd ta YAWooLKd
enineda avdAuong (pwVoAOYLKG, HOPPOAOYLKG, CUVTAKTLKG, TIpaypaToAoyLko). H didackaAia tng Baoiletal
o€ pebddoug mapatripnong, avakdAuywng Kat epappoynig o€ aubevtikd YAwoolkd neptBdAAovTta, evw
napdAANAa KaAALEPYOUVTAL HETAYAWOOLKES OEELOTNTEG, OTIWG N MOPPOAOYLKN KAl N HOPPOCUVTAKTLKA
enlyvwon. Z1dxoq eival oL yJabnTEG/-TPLEG VA CUVELDNTOTIOLOUV TLG OOPEG TNG YAWOOAG Kat va epapudlouv
TIGQ YVWOELG TOUG OTNV KaTavonon Kat apaywyn ypartoU kat Tipogoptkou Adyou.

210 medio Tou AeEhoylou divetal €ugpaon 0Tn cuoTNUATLKA dLdackaAla Tou o€ OAeQ TIG TAEELG TOU
AnuoTtikou. H dwdaokaAia mepthapBdvel Tn otadlakr olkoddunon Tou Baacikou, evepynTtikou, mabntikou
Ae€\oyiou, TNV avdmnTugn deEloTATwWY KaTavonong Kat Xpriong Twv AEewv peaa arod evvoloAoyLkd, AeELkd
Kal eTupoAoyLkd nedia kabwg kat tn Xprion AeELlkou, £yxapTou Kal yneglakouU yla Tnv avakdAuyn g A€EnG.
KaAAlepyeital n emiyvwon Twv GNUAcLOAOYLKWV OXE0EWVY OTwG N oJwvupia, n TapwvluLa, n uriwvuyia, n
moAuonuia, n cuvwvupia, n avtwvupia-avtiBeon kat ta oxriuata Adyou. EEetdlovtatl, akdun, ta enineda
Ugoug Kat oL punxaviouol mapaywyng (Mop@oAoyLlkdg TepaxLlopog: B€ua/plfa-mpdbnua-emnibnua/katdAnén)
Kal oUvBeong (MOPPOAOYLIKAG TEPAXLONOG: A’ CUVOETIKO-OUVIETLKO Ppwvrev- B~ ouvBETIKG) yéoa amd
auBevTLKA Kelpeva Kat dNPLOUPYLKES OPacTNPELOTNTEG.

Emonpaivetat o pdAog Tng opbBoypapiag, n onoia avrieTwriileTal wg avandéomacTo JEPOG TNG
ypauuaTkig kat Tou Ae€lhoylou, kKaBwg onuatodotel HOPPOAOYLKEG KATNyopleg, CUVTAKTIKOUG pOAoug Kal
YPaUMaTKoTIoNpEVEG Evvoleg. TEAOG, avaAUovTtal dpaoTneLoTNTES YPauuatikig, Ae§lhoyiou kat
opBoypapiag (Ypauuatikr opboypagpia kat AeEikr) opboypagpia) avadelkviovtag Tn GUUBOAT TOUg aTnV
0OUCLAOTLKY avArTTuén Tou YAWOGLKOU YPAUUATIOHOU TWV HaBNTWV/-TPLWV 0To aUyXpovo aXoAe(o.
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11:00 - 12:00 | KYRENIA

2 upmdoto 7 / Symposium 7: ApAoeLg EMAyYEANATIKAG JABNONG EKMALOEUTIKWV
Kal Tipowbnon ypauuaTiopwy oto MNadaywyko Ivotitouto Kumnpou

11:00-11:15

Yrootrptgn EnayyeApatikic Mabnong oto Kutplako oXoAelo: n
OLANOPPWOT EKTIALOEUTIKWY — EPEUVNTWV YLA TNV AVATTTUEN Tou
YPAUMATIONOU pEoa arod dLapOPETLKEG HEBOOOAOYIEG ETIAYYEAUATIKNG
uaénong

M. Xat{nBeodouhou-Aoilidou’, E. Mamnapiotodripou’, M. HpakA€oug®, P. XaAapavddpen®

"Mpwtn Aettoupyde, Cyprus
?Kabnyritpta, Nawdaywyikd lvetitodto Kumpou, Cyprus
*Aettoupyde, Mawdaywykd Ivotitouto Kumpou, Cyprus

H eworjynon eotidlel otnv napouciacn tng nopelag mou akoAoubnoav oxoAela mou cupueTelxav aTo
Mpdypapua YrootriplEng EnayyeAuatikng Mdénong tou MNawdaywyikou Ivotitodtou, Kal epdpuocav
OLAPOPETIKEG PeBodOAOYIEG ETAYYEAUATIKAG MABNoNG yLa TNV avdrtuén tou ypauuatiopou. To mhaiolo g
evialag MOALTIKAG yla TNV EMAYYEAPATLKY JABNoN Twv ekNAldeUTIKWY otnv KUmpo anotunwoe thv
TPOCTIAOeLa YA PLa oALoTLKY Bewpnon TNg, Téo0 PEoa and TLg Aettoupyieg Tou (dlou Tou oxoheiou o0 Kat
MEoa amd Tnv avdAnyn TG €ubUvVNG and TOUG/TLG EKTIALOEUTLKOUG YLa TNV TPowbn-0n TNG MPOCWTILKAG
pAbnong kat avdmtuéng, divovtag apxtkad wialtepn €ugacn otn pebodoAoyia tTng €peuvag Opdong
(HpakA€oug Kk.d., 2020). H evioxuon tng TMOALTIKAG Kat Je AAAEG HeBodoAoYiEQ eETAYYEAUATIKAG YABNnoNg
(r.X. appreciative inquiry, lesson study, quality teaching rounds) npogkuye wg eLorynon oTo TAaioLo
napoxrig TexvLkig Bonbelag (Technical Assistance Project) and tnv Eupwraikr ‘Evwon yia mpowbnon twv
eknaldeuTikwy petappubuioswy (IPA/SRSS (EC), 2017), aAAd kat AOyw TwV SUCKOALWY EPAPHOYAG TNG
€peuvag-opdong o€ 6Aa ta oxoAela. Avayvwpilovtag Tnv ava-yKn EKMAOEUTIKWV-EPEUVNTWVY YLa TIG
EKTIALOEUTLKEG TIPOKANCELG TIOU UTIAPXOUV OTO OXOAE(0 KAl TNV €UBUVN TWV EKTIALOEUTIKWY Kal TNG
OleuBuvang yia tn Onploupyia kowvotitwy uddnong (Gore & Rosser, 2020) eTudLWKETAL N KPLTIKY Bewpnon
NG rnopelag dlaudpPpwaong EKTIALBEUTIKWY - EPEUVNTWYV OTA CUYKEKPLUEVA OYOAe(a TIou pabaivouv,
avaoTtoxdlovTal Kat TEKUNPLWVOUV TLG TTADAYWYLIKEG TOUG aropdaoEelG.
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11:15 - 11:30

AvaoTtoxaouog yla Tnv epappoyn TG AvtlpatoloTikAg MOALTIKAG Tou
YI1AN, otn Bdon dcdouEvwy amo TLG CUVOTTTIKEG ETNOLEG AVAPOPEQ
PATOLOTIKWY TIEPLOTATLKWY KAl ard TNV a&LoAGynon CUPHUETOXNG OTO
Aiktuo YTiootripténg tou Mawdaywytkou lvotitouTtou

E. Papamichael’

'CYPRUS PEDAGOGICAL INSTITUTE, YNOYPTIEIO MAIAEIAZ AOAHTIZMOY KAI NEOAAIAS, Cyprus

H nmapouca e101iynon EMKEVTPWVETAL GTOV AVACTOXACHO OXETIKA e TNV £PAPUOYT] TNG AVTLPATOLOTIKAG
MoALtikng Tou Ynoupyelou Mawdeiag, ABANTLIopoU Kal NeoAalag (YTAN) «Kwdikag Zupuneplpopdg katd Tou
Patolopou kat twv Alakpioswyv & Odnyog Alaxeilpiong kat Kataypapnig PatoloTikwy MNeplotatikwv».
AElomowwvTtag dedopsva amod TLG ETHOLEG CUVOTTTIKEG AVApOPES PATOLOTIKWY TIEPLOTATLKWY KAl ard thv
QmMoT{UNON TNG CUMHETOXNG TWV OXOAKWY Hovddwv oto AlkTuo YrootiplEng Tou Mawdaywytkou
IvoTitoUTou, emuyelpeital va anotunwboulv oL TAoELG, Ta SIAUUATA KAl OL TIPOKAIOELG TIOU ouvavToUV oL
EKTIALOEUTLKO( 0NV TipoondBela UAOTIONONG HLAG CUVEKTIKAG QVTLPATOLOTIKNAG EKTIALOEUTLKAG TIPAKTLKNG.
H avdAuon twv dedopugvwv avadelkvuel onpavTikd {nTrigata rmou guvdsovTal TOCO e TNV Katavonon Kat
eowteplkeUOoN TWV apXwVv TNG AvTLPATOLOTIKNAG MOALTIKAG 0G0 Kal JE TNV TIPAKTLKY €QAPUOYT] TOUG GTO
OXOALKO TiEpLBAAAOV. OL avapopeg PATOLOTIKWY TIEPLOTATLIKWV TIPOCREPOUV LA EVOELKTLKY XapTOoypdPnon
TWV JOPPWIV dLaKploEwV TIOU KATaypAPovTal OTNV EKTTALOEUTLKY TIPAYHATIKATNTA, VW TTapdAAnAa
PWTICoUV TOV POAO TNG GXOALKNG KOVOTNTAG OTNV AvAYVWELON, KATAypaPr KAl avTIIETWIION Toug. ATid
NV dAAN, N CUPPETOXT TWV EKTIALOEUTIKWY 0TO AlKTUO YTIOOTHPLENG ETUTPETEL TN dlepelivnon TOU TPOTIoU
ME TOV 0oTo{0 N EMUOPPWAN, N cuvePyacia Kat n avtalAayr) KaAWY TIPAKTIKWY ernpedlouv TNV
EMAYYEAMATLIKN TOUG TAUTAOTNTA KAl TN SLOAKTLKY) TOUG TIPOCEYYLON.

210 MAaiolo Tou cupmnociou, n TapoUoa EL0TYNON ETUXELPEL VA TUVOETEL TNV £QAPPOYN TNG
AvTipatoloTikig MNMoALTIKG e Tov eupUTEPO TIPOPRANUATLONS YUPwW ard Tov poAo Tou MNatdaywytkou
IvoTiToUTou 0N ouveXn EMAyYEANATLKA JdBnon Twv eknaldeutikwy. H ouiitnon 8a eotidoel oTov TpoTo
ME TOV omolo N EMUdPPwan Propel va AetToupynoetl wg KatahluTng yla TNV KAAAEPYELQ KPLTLKNAG
nadaywylkng oTdong anevavTtl OTLG KOWVWVLKEG avio0TNTeG, CUUPBAAAoVTAG OTNV evioXUon TNG OXOALKNAG
KouATtoUpag LodTntag Kal oeBacpou. Me autdv Tov Tpomo, avadelkvueTal N onuacia tThg CUCTNUATIKAG
a&lomol(nong Twv dEdOUEVWY KAl TNG ETIUOPPWONG WG UNXAVLIOHWY TIoU eVIoXUoUV TN OE0UEUOT TOU
EKMALOEUTLIKOU KOGHOU TIPOG €va ONUOKPATLKS Kal Xwplg arokAelopoug oxoAelo, avayvwpilovtag ndvtote
Ta OOMIKA Kal BeoIKd euTiddLa TIoU TIAapAPEVOUY, OTwG 0 BECULKOG PATOLONOG.
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11:30- 11:45

To Alktuo XxoAeiwv YriootnpEng g Phavayvwaoiag tou
Mawdaywytkou lvotitouTtou Kumpou - ‘Eva ripdypauua eMayyEAUATIKAG
MABNONG Kal pla avaduduevn Kovotnta

A. Kourtndvou'
'Cyprus Pedagogical Institute, In-Service Training Department, Cyprus

H mapouoa avakoivwon napouctdlel 1o Aiktuo ZxoAelwv ywa tnv YrnootnptEn tng Ghavayvwoiag Tou
Mawaywykou lvatitoutou Kumpou. H mpwTtoBoulia oxedldotnke wg €va mpdypauua eNayyeAUaTIKAG
pAbnong, otoxelovtag oTnV eViOXUON TWV LKAVOTATWY TwV EKMALOEUTLKWY YLa va KaAAlepyrioouv
KouAToUpa avdyvwong oTa oXoAela, e OKomo Tnv al&naon tng evacyoAnong Twv pabnTtwv Kat yabntplwv
pe Ta BLBAla kal ouvenwg Tnv al&non Tou avayvwaoTikou Toug dykou (Allington & 2021). To Aiktuo
d\avayvwoiag BacileTal oTIG ApXEQ TWV EMAYYEANATIKWY KOWVOTATWY IABNONG KAt TWV KOWVOTHTWY
TIPAKTLKIG, OTwg Meptypdpovtat and toug Wenger et al. (2002), Gore & Brooke Rosser (2022) kat Van
Meeuwen et al. (2019). Xkordg Tou eival n dnuoupyia evog eviaiou dIKTUOU OXOAElwV, EKTTALOEUTLKWV Kal
MaBNTWV/HabnTplwv, Je Kowvd dpaua tTnv mpowbnon tg avdyvwong. Aglorowwvtag dedopgva anod
OOUNMEVEG OPABIKEG CUVEVTEUEELG E EKTIALOEUTIKOUG TIOU CUMMETEXOUV 0To AlKTUO, n epyacia diepeuvd
TOV QVTIKTUTIO TOU TIPOYPdUUATOG GE aUTOUG TOUG/TLG eKTtatdeUTLKOUG Kal Ta oxoAeia Toug,
napouatdlovtag PEoa arod TOLOTIKA dedoueva Tov Babud aTov orolo N CUPPETOXT] TOUG ETNPEACE TLG
QVTIAAWELG TOUG YLa TNV TipwToRouAia, avadlaudp@pwaoe Toug emayyeApaTikoUs Toug pOAoUG Kat
TAUTOTNTEG KAl EMNEEACE TIG AAANAETUOPATELG TOUG JUE TOUG HABNTEG/TIQ ABATPLEG, TOUG YOVE(G, TOUG/TLG
ouvadEAPOUG Kal TNV eupUTEPN OXOALK KovéTNnTa.

BiBAoypapia

Allington R. L., & McGill-Franzen M. A. (2021). Reading Volume and Reading Achievement: A Review of
Recent Research. Reading Research Quarterly, 56(S1), S231-S238.

Jennifer G. & Brooke R. (2022). Beyond content-focused professional development: powerful professional
learning through genuine learning communities across grades and subjects, Professional Development in
Education, 48:2, 218-232

Van Meeuwen, P., Huijboom, F., Rusman, E., Vermeulen, M., and Imants, J. (2019). Towards a
comprehensive and dynamic conceptual framework to research and enact professional learning communities
in the context of secondary education. Eur. J. Teach. Educ.

Wenger-Trayner, E. & McDermott, R. & Snyder, W. (2002). Cultivating Communities of Practice: A Guide to
Managing Knowledge. Business Research for Business Leaders. USA: Harvard University Press.
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11:45-12:00

«H Alkn Twv ZKwv»: OL LOEEG LOTOPLKNG Evouvalobnong twv
EAANVOKUTIPLWYV EKTTALOEUTLKWV

L. Perikleous'
'Cyprus Pedagogical Institute, In-service training department, Cyprus

H woTtopikr) evouvaiobnon, n epunvelag cuhmnepLpopwV, TIPAKTLKWVY Katl Becuwv Tou TIapeABévTtog, amoteAel
pla amd TIG PACLKEG TITUXEG TOU LOTOPLKOU YPAPUATIONOU OTLG OUYXPOVEG TIpooeYYIioelg Tng IoTopLkAg
Maweiag. H diebvrig BLPALoypagpia TIou eEETACEL TLG LOEEG TWV EKTIALOEUTLKWY OE OXEOT UE TNV LOTOPLKNA
evouvalobnon erikevtpwvetal, katd kUpto Adyo, oTov TPOTIO e TOV OTIo(0 oL EKTIALSEUTIKOL TtepLypdpouv
kat a&loroolv TNV v Adyw €vvola otn OLOaKTIKA TPAEN. QoTtéco, n dlepelivnon TwV LOEWV LOTOPLKNAG
evouvaiodtnong Twv (BLwv Twv EKTTAdEUTIKWY, UTIO TNV £vvola Tou TPOTIOU PE TOV OTiolo epunvelouy oL
(Oleg/(dLoL CUNTIEPLPOPER, TIPAKTIKEG Kal BecpoUg Tou TIAPEABOVTOG, TIAPANEVEL OXETIKA TIEPLOPLOJEVN.

H peA€tn aglohdynong tou Denis Shemilt (1980) yia to School History Project (SHP) kat€del&e 1L to 16%
TWV CUPPETEXOVTWYV EKTIALOEUTIKWY Bewpouoav OTL TA LOTOPLKA POCWTIA OKEPTOVTAV Kat
CUNTIEPLPEPOVTAV lE TOV (BLo TPOTIO OTIWG oL aUyxpovol dvBpwrioL. [MpdcbeTa TekuripLa yLa TLq LOEEG
EKMALOEUTLKWY TIoU oxeT(CovTal he TNV LOTOPLKH evauvalodnon MpoKUTITouV and €PEUVEG O UTIOWHPLOUG
ekrnaldeuTikoUq. Epeuveg o€ dLldpopa eKTTALOEUTIKA CUYKE(PEVA KATAYPAPOUV GTL ONUAVTLKOG apludg
UTIOWNPLWV EKTIALOEUTLKWV EPUNVEUEL CUUTIEPLPOPEG GTO TIAPEABSV XPNOLUOTIOLWVTAG TIPOOTITIKEG TOU
napovtog (Wineburg, 2001; Carril-Merino, Sanchez-Agusti & Mufioz-Labrafia, 2020).

H mapouca avakoivwon mapouatddel Ta eupriuata PLag €peuvag Tou anookorouce oTn dlepelivnon Twv
LOEWV LOTOPLKAG evauvaiotnong EAAnvokutpiwy ekmatdeuTikwy Tou dtddokouv lotopla. Baol{duevn oe
€va EPEUVNTIKA HOVTEAO TIPOBd0U LOEWV LOTOPLKAG Evouvaiotnong, n €peuva etdlwEe: a)
XAPTOYPAPNON TWV LOEWV EKTIALDEUTIKWY e dLapopeTLkd uttidfadpa kat B) tn dlepelivnon ToU TG N
ouppeToxn o€ €va mpdypauua eMmudppwong oto mAaiolo Twv MNpoatpeTikwyv Zepwvapiwv Tou Madaywytkou
IvoTtitoutou Kurmpou emnpgace auTeg TLG LOEEG.

Avagpopeg

Carril- Merino, T., Sdnchez, M. M., and Mufioz-Labrafa, A. C. (2020). Historical empathy in future primary
teachers: the child labor in the 19th century. Educ. Pesqui., 46, pp. 1-16.

Shemilt, D. (1980). History 13-16 evaluation study. Holmes McDougall.

Wineburg, S. (2001). Historical Thinking and Other Unnatural Acts. Temple University Press.
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11:00 - 12:00 | MORPHOU HALL

Mapouoidoelg 21/ Presentations 21

11:00- 11:20
When Citizens Cannot Read the Media: Challenges for Democracy

A.F. Joaquim"?

'Instituto Politécnico de Portalegre, Department of Economics and Organizational Studies, Portugal
?ISLA SANTAREM, School of Management, Portugal

The erosion of democratic practices is increasingly linked to deficits in media literacy. Citizens without the skills
to critically assess information are more vulnerable to disinformation, populist rhetoric, and algorithmic
manipulation. This research examines the interplay between media illiteracy, civic participation, and
democratic resilience, using the Portuguese context as a case study within broader European and global
dynamics. Drawing on qualitative and quantitative data, it identifies how the lack of media literacy facilitates the
dissemination of disinformation, undermines trust in institutions, and weakens informed citizenship.

Findings demonstrate that low levels of media literacy intensify citizens’ exposure to “junk news” and factually
distorted narratives, which in turn amplify polarization and diminish the capacity for constructive public debate.
The thesis highlights that media illiteracy not only reduces political knowledge but also erodes citizens’ ability
to discern credible information, leaving democratic systems vulnerable to manipulation by radical political
actors and digital propaganda strategies.

The analysis argues for integrating media literacy into democratic education as a structural safeguard against
the normalization of disinformation. By equipping citizens with critical skills to evaluate sources, contextualize
information, and recognize manipulative strategies, societies can strengthen both democratic culture and civic
agency. The Portuguese case provides a significant lens through which to understand how the absence of
media literacy intersects with rising populism and challenges to democratic legitimacy across Europe.

This paper contributes to the international debate on democracy’s future by underscoring that without
widespread media literacy, citizenship becomes fragile, public discourse distorted, and democracy
endangered. It calls for coordinated public policies, educational reforms, and cross-sectoral strategies to
counteract the disinformation ecosystem and reinforce the foundations of democratic participation.
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11:20 - 11:40

Bridging Pedagogical Literacies and Technology: Investigating TPACK
Readiness among Non-STEM University Teachers in Bangladesh

M. Raihan', R. Jahan'
'Rajshahi University, Institute of Education and Research, Bangladesh

This paper explores the technological pedagogical content knowledge (TPACK) readiness among early-career
non-STEM university educators in Bangladesh, a group that is underserved when it comes to the discussion of
digital pedagogy. In a mixed-methods approach, 150 university educators from the humanities, social sciences
and business studies were surveyed concerning self-reported confidence in pedagogical, content and
technological domains. In addition, semi-structured interviews were conducted with 20 teachers to investigate
their actual classroom practices, experience with educational technologies, and perception of institutional
support to complement the survey. The quantitative results revealed that TPACK competencies were unevenly
distributed, showing high confidence in pedagogical and content knowledge, yet low confidence in technology
integration. The qualitative findings indicated that there was a clear interest amongst teachers to incorporate
digital technologies and e-resources into teaching practice, but that there were important structural obstacles
such as poor infrastructure, insufficient training and lack of mentorship. A number of respondents identified a
disjunct between theoretical knowledge and awareness of ICT utilisation and actual application in university
classes. The study submits that these gaps need to be filled by means of professional development initiatives
to develop not only teachers’ technical skills, but also their pedagogically meaningful technological integration
strategies. Given that the study was carried out with non-STEM faculty members, the results expanded the
discourse on TPACK in Bangladesh and reinforced the importance of inclusive policies that enable all faculty
members to integrate technology-mediated teaching practices.
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11:40 - 12:00

Learning together: the transformative role of participatory research in older
adults' communities

. Zemaitaityte', J. Pivoriene', R. Deluigi"?, J. Garbauskaité-Jakimovska®

'Mykolas Romeris University, Institute of Educational Science and Social Work, Lithuania
*University of Macerata, Departmen of Education, Italy
*Mykolas Romeris University, Institute of Educational Science and Social Work, Lithuania

With increased life expectancy and an ever-evolving world, older adults face new challenges, such as adapting
to technology and managing age-related issues. Consequently, learning has become an essential component
of older adulthood for this growing demographic (Ahmad et al., 2022; Zemaitaityte, 2023). Studies (Ruiz-
Montero et al., 2020; Noble, 2021) reveal that educational intervention is among the most effective methods for
fostering older adults’ engagement with society, contributing to a higher quality of life. To further promote
learning among older adults, initiatives increasingly emphasize not only their participation in educational
processes but also their active involvement in research. This approach extends beyond conducting research
about older adults to actively involving them in research with them, known as participatory research. According
to researchers (Hall et al., 2021; Duea et al., 2022), participatory research ensures that scientific investigation
reflects real-world conditions, promotes community mobilization, strengthens cooperation between scientists
and non-academic participants, and builds mutual partnerships rooted in shared knowledge and experience.
This trust-building and close collaboration are particularly essential when researching vulnerable populations,
such as older adults.

The research methods employed, including qualitative and participatory methodologies, are designed to
support citizen science, thereby encouraging active public involvement in data collection, analysis, and
interpretation for scientific purposes. This inclusive approach to knowledge creation supports democratic
community development through individual and collective empowerment.

The purpose of this paper is to analyze and discuss participatory research involving older adults in foster an
active aging society. Also, to present a study on the implementation of the Third mission of the university -
responding to societal needs by exploring learning opportunities for older adults and involving older adults in
participatory research - in Lithuania and Italy. The conference will present the results of ongoing participatory
research conducted as part of an international, interdisciplinary Lithuanian-Italian collaboration.
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11:00 - 12:00 | AMMOCHOSTOS HALL

Mapouoidoelg 22/ Presentations 22

11:00 - 11:20

From Skills to Practices: Creativity and Innovation through VR-Mediated
Multimodal Compositions in English for Fine Arts

M. Christoforou’
'University of Cyprus, Department of Education, Cyprus

This presentation draws on data from an ongoing PhD study investigating Virtual Reality-mediated literacy in
English for Specific Purposes (ESP). The study is framed by theories of multimodality (Cope & Kalantzis, 2009;
Kress, 2001), sensorial literacy (Mills, 2016), and multimodal composition (Lim & Tan-Chia, 2022), which
together provide a lens for examining how emergent technologies reshape the relationship between skills and
literacy practices. Within this context, twenty-one undergraduate Fine Arts students engaged in multimodal
composition tasks using Open Brush VR, where they redesigned existing paintings and transformed them into
meaningful practices. The study addresses the research question: How do ESP students demonstrate
creativity and innovation in their VR-mediated multimodal texts?

Findings show that students used a wide range of semiotic resources in their VR compositions. They
integrated music to accentuate mood, designed and navigated spatial dimensions to embody artistic
processes, and employed tools such as the Electricity brush to evoke affective and sensory intensities.
Language, too, functioned as a semiotic mode (students’ metalanguage), evident in the ways students
articulated and reflected on their design choices in written descriptions and think-aloud interviews. Importantly,
their redesigns of well-known paintings enabled them to showcase a deeper understanding of the art
movement itself and, at times, to come closer to the painter’s perspective. Through these meaning-making
choices, VR functioned as a space where artistic, sensory, spatial, and linguistic resources converged into
new literacy practices.

By situating students’ VR-mediated multimodal texts within broader discussions of literacies as social practice,
this study illustrates how creativity and innovation, often conceptualized as “skills,” were enacted as practices.
The presentation contributes to debates on how higher education can cultivate literacies that respond to the
challenges posed by emergent technologies in shaping pedagogical practices for 21st-century students.
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11:20 - 11:40

Digital literacy: A need and a challenge to develop a sustainable agrifood
system in the context of rural population aging in Albania

M.H. Mece'
'Clemson University, Clemson University, United Kingdom

Agrifood system is an essential component of Albania’s economy contributing to 21 percent of its Gross
Domestic Product. 33.9 percent of the population aged 15-64 is engaged in agriculture which is dominated by
small-sized family farms and outdated labor-intensive practices. Limited technological development combined
with low human capital restricts the implementation of advanced and sustainable practices which can
maximize their returns and contribute to the well-being of the farmers, their households, and their rural
communities. Moreover, the fast aging of the rural population in Albania during the last decades has highly
affected the farming population, in general, and those located in sparsely populated remote rural areas, in
particular. Driven by diverse migratory flows of the rural youth, increased life expectancy at birth, and birth rate
decrease, this demographic shift prohibits smooth transformation of the agrifood system and the advancement
of the 2030 Sustainable Development Agenda towards poverty eradication, inequality reduction, and
malnutrition elimination leaving no one behind. But, the Government of Albania embraces the digitalization of
the economy and promotes the use of digital technology highlighting the need for digital literacy. The main
purpose of this paper is to explore the needs for digital literacy among rural farmers and challenges they face
in the process of sustainable agrifood system transformation and scarcity of qualified human capital. It employs
secondary data taken by different sources including various studies and progress reports produced by
international donors and institutions as well as national bodies. Findings of this study indicate the importance
of the digital literacy to overcome various development challenges, sustain the production of the rural famers,
and foster agrifood system transformation.
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11:40 - 12:00

Reimagining digital literacies in Physical Education: exploring teachers’
perceptions of Virtual Reality integration across Europe

S. Antoniou’', O. Tsivitanidou™?, M. Sarens®, W. Cools*®, E. Christodoulides?, J.P. Amoroso®’, D. Silva®’, L.
Coelho®?, V. Rizza’, R. Genchi®

'INQUIRIUM LTD, Research & Development, Cyprus
University of Central Lancashire Cyprus, School of Sciences, Cyprus
*Vrije Universiteit Brussel, Faculty of Movement and Sport Sciences, Belgium

“Vrije Universiteit Brussel, Multidisciplinair Instituut Lerarenopleiding, Brussels Research Institute for Teacher
Education, Belgium

*Artevelde University College, Education, Belgium

*ESECS—Polytechnic University of Leiria, Department of Sports, Exercise and Health, Portugal
"Polytechnic of Leiria, CIEQV- Life Quality Research Center, Portugal

*CIDESD, Research Center in Sport, Health, and Human Development, Portugal

°®CUS Palermo, Palermo University Sports Center, Italy

Obijective: Virtual Reality (VR) is increasingly recognised as a transformative educational tool, particularly for
its immersive and experiential qualities (Pantelidis, 2009). In Physical Education (PE), it expands traditional
pedagogy by offering realistic simulations, personalised feedback, and access to inaccessible sports and
environments (Calabuig-Moreno et al., 2020). However, PE teachers face structural and pedagogical barriers
to effective implementation (Koekoek & vanHilvoorde, 2018). Effective integration requires competencies
aligned with the Technological Pedagogical Content Knowledge (TPACK) framework, which highlights the
interplay between content, knowledge, pedagogy, and technology (Mishra & Koehler, 2006). Yet, PE teachers’
digital readiness and professional development needs in this context remain underexplored. This study
investigates their perceptions of VR integration within their teaching practices and what this reveals about
emerging digital literacy in education.

Methodology: A qualitative, cross-national approach was adopted, involving focus groups with 48 in-service
PE teachers from Cyprus, Portugal, Belgium, and Italy. Participants represented diverse teaching contexts and
were selected to explore regional differences and common challenges. Data were collected through a semi-
structured protocol and analysed thematically using Patton’s qualitative inquiry framework.

Results: Teachers reported varying familiarity with VR, but largely welcomed their potential to enhance student
motivation, engagement, and exposure to otherwise inaccessible sports. However, barriers included limited
infrastructure, lack of institutional support, and low confidence with new technologies. Teachers emphasised
the need for contextually relevant, practice-oriented training, aligned with the TPACK model.

Conclusions: Findings reveal that integrating VR in PE is not merely a technical shift but a transformative
literacy practice, which reshapes how knowledge is constructed, accessed, and experienced. As education
systems strive to embed 21st-century skills, this study illustrates how digital literacies emerge at the
intersection of pedagogy, policy, and practice. It argues for recognising PE teachers as active agents in this
transformation, supported by professional development and inclusive infrastructure.
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The role of the National Coordinator for Adult Learning in upskilling the
basic skills of low-skilled adults

M. Kapniari', E. Panitsidou’, G. Koulaouzidis®

'EAP, Adult Education, Greece
’EAP, Greece

This purpose of the contribution is to present the findings of a recent research that investigated the role of the
National Coordinators for Adult Learning of the countries of the EU, especially in matters of upskilling the basic
skills of low-skilled adults according to the "Council Recommendation on Upskilling Pathways" (2016).
Through the research process which was carried out by conducting interviews, following the qualitative
approach, it was determined that the National Coordinators for Adult Learning contributed, either directly or
indirectly, to the formation of the adult education policy in their country, highlighting the necessity of appointing
a coordinating body that manages to bring together all stakeholders of Adult Education.

The National Coordinators undertook awareness-raising actions to increase the participation of adults in
training programs or actions to support the community of adult educators and especially those active in
vulnerable groups. The presentation will comprise:

« the challenges that the National Coordinators faced concerning the visibility of their role, the cooperation with
the various agencies, the transformation of proposals into policies, the visibility of the field of adult education,
as well as institutional issues of education and training systems.

« their insights concerning a) the value of the integrated approach described in the Upskilling Pathways
Recommendation's three steps b) the importance of a well-trained adult education staff.

« their contribution to the coordination of outreach, guidance and support activities for people with low
qualifications, promoting access to information concerning available programs or career guidance services for
these vulnerable groups.

« the proposed measures’ significance for an effective implementation of strategy to upskill the basic skills of
people with low qualifications. It was ascertained that to guarantee sustainability, the topic of adult education
should always be focused and the involvement of different stakeholders should be ensured.

« relevant recommendations for stakeholders.
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Empowering Educators in the Era of Transformative Digital Pedagogies:
Professional Learning Redefined

E. Kakoulli Constantinou’
'Cyprus University of Technology, Language Centre, Cyprus

The swift development of digital technology and advances brought about by Artificial Intelligence (Al) have
revolutionised the way people live, affecting education and educators’ professional learning. In the United
Nations 2030 Agenda for Sustainable Development, equitable quality education and lifelong learning stand out
among the 17 Sustainable Development Goals. Similarly, European Commission’s Digital Education Action
Plan 2021-2027 lays out a strategic vision to foster quality and inclusive digital learning. Among these
influential milestones, the European Framework for the Digital Competence of Educators, and the Al Literacy
Framework for Primary and Secondary Education, have profoundly transformed teacher literacies; technical
understanding has shifted to pedagogical application, the role of the educator has changed to a facilitator and
guide, professional development (PD) has now become a lifelong process, and ethical considerations and
critical thinking are strongly emphasised.

This paper sheds light on educators’ professional learning today, discussing the content of a module on the PD
of higher education educators, developed within the Transformative Digital Pedagogies for Higher Education
(TDP4HE) Erasmus+ project. Drawing on principles of Design-Based Research, the module was designed as
part of the TDP4HE training programme, which focused on empowering educators combine content, teaching
methods, and technology in a way that transforms education. The module focused on what CPD in the digital
era involves, delving into the pedagogical competence of academic staff and ways in which it can be
developed, promoting lifelong learning. Additionally, it underscored the importance of effective professional
practice, integrating elements such as participation in Communities of Practice (CoP), action research, peer
observation, mentoring and supervision, and reflective practice among others, alongside commercialization
opportunities within the educational landscape. Based on insights drawn from this experience, the paper
makes recommendations on practical applications in primary and secondary education to enhance educators’
professional learning in this rapidly advancing era.
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Digital Media Interventions for Youth: Mapping Two Decades of Evidence-
Based Research

|. Chaplinska'

'Vrije Universiteit Amsterdam, Faculty of Behavioural and Movement Sciences, Clinical Child and Family
Studies, Netherlands

This presentation reports the first comprehensive scoping review of digital media interventions targeting youth
(<23 years) and their caregivers, published between 2006 and 2024. Drawing on 120 peer-reviewed articles
describing 131 evaluations across 38 countries, the review consolidates nearly two decades of fragmented
research into a coherent evidence base. Only studies employing experimental (27.5%) or quasi-experimental
(72.5%) designs were included, ensuring that programmes were empirically tested rather than descriptively
reported.

Findings reveal clear temporal and geographical patterns. Publications grew steadily from the late 2000s,
peaking in 2023. The evidence base is dominated by high-income countries, especially the United States
(n=18), Spain (n=17), Belgium (n=12), Germany (n=11), and Italy (n=8), with much of Africa and South Asia
remaining underrepresented. Methodological choices also shifted over time: early European studies relied
heavily on quasi-experimental pretest-posttest designs, while recent trials in North America increasingly
employed cluster-RCTs and hybrid formats.

Settings and delivery approaches highlight the central role of education systems. Schools accounted for 74.8%
of interventions, with teachers as the most frequent facilitators, followed by researchers. Other
contexts—universities (12.2%), online environments (11.5%), and homes (9.2%)—were less common, while
community and clinical settings were rare. Most interventions were short-term (<3 months; 64.1%), with
medium (13.7%) and long-term (11.5%) programmes comparatively scarce. Delivery modes included offline
formats (42.0%), blended models (27.5%), and fully online approaches (19.8%), underscoring the persistence
of traditional in-person delivery despite growing digital integration.

Building on these patterns and multiple other dimensions, the presentation provides a consolidated map of the
digital media intervention landscape, illuminating both strengths and limitations of existing studies. It
underscores critical gaps in inclusiveness, sustainability, and methodological rigor, while also raising the most
urgent questions and priorities for future research, practice, and policy.
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Eknawdevovtag pabnteg/pabntpleq oto AeEKO wg KELPEVIKO £(00G: Mua
TILAOTLKN €pEuva OTNV TIPWTORABULa eKTIAldEUON

E. KaoapmaAdylou', M. Owpou’, B. Todun'
"Maveruotipo Kprtng, MNawdaywykd Tprpa Anpotikig Exknaidsuong, Greece

To Ae€Ikd ouvioTd €va onuavTikd eKmaldeuTikO epyaleio Kuplwg 6oov apopd Tnv avdntugn tou AeELhoyiou
(©wpou, 2023). QoTé00, n YAwoowkr dwbackalia dev €xel eyBablvel 0Tn JEAETN TWV AELTOUPYLWYV KAL TWV
KELWEVIKWV oupBdocwy, dnAadr, dev €xeL dWOoEL EUPacn oTnV avdartuén tou Ackoypagikol YpauuaTiouou
(dictionary literacy) Twv padntwv/tplwv. O AeElkoypapLlkég ypapuatiopdg meptAapBAvel GCTPATNYIKEG-
OeELOTNTEG, OTWG N KATavonaon tng doung evog Ae€kou, n erihoyn Tou KatdAAnAou Ae€kou avdloya pe
TOV EKAOTOTE OTOXO, N €MAOYN TNG KATAAANANG onuaciag ptag ASEng avaloya e TO ETILKOLVWVLAKO
TAa(oLo Kal N KPELTIKY a&loAdynon Twv AEEEwv, TwV ONPAcLWY Kat Twv opBoypagLwv mou TipowdolvTat and
gva AeEwko (Bothma & Fourie 2025).

Me Bdon ta napandvw, uhorotrjocape pla SLOAKTIKA TIapeupaon o 15 yabnteg/tpleg tng T Anpotikou, Ye
OTOXO VA GUVELDNTOTIOOO0UV TLG KEWWEVIKEG OUUBACELG Tou AeELkoU Kal va KaTAvorjoouv TOUG
ETILKOVWVLAOKOUG 0TOX0UG Tou eTiteAel. ZUAAEEaE Ta dedougva TNG £peUvVAg Hag, a&lomowwvtag ta €E1QQ
pEBodoAOYLKA epyalela: epwTnUATOASYLA TIOU POLPATaUE OTOUG/OTLG HaBNTEG/TPLEG TIPLV KAl JETA TN
OLOAKTLKN TIapePBao, MPWTOKOAAA TIapatpnong TNG OLOAKTIKAG MAPEUBAONG KAl CUVEVTEUEN OTNV
EKTMALOEUTLKO.

Ta anoteAgopata £0st&av OTL oL aBNTEG/TPLEG KAl N EKTIALOEUTIKAG META TN OLOAKTLKN TapePpaon dpxloav
va avTigeTwriilouv To AeEKS o)L uovo wg €va epyaleio avaliitnong Tng onpaciag ylag A€Eng aAld wg €va
QUBEVTLKO KE(PEVO PE TUYKEKPLUEVEG AELTOUPYLKEG XPrioeLlg. OL dpactnpldtnteg TG napeupaong
ouvéBalav oTnv avdmtugn TG oTpatnyLkig Xpriong tou Ae€kou (m.X. e€otkelwan Pe TN PLkpodour Kat
Makpodoun Tou AeELlkoU, aglomoinon Tng KatdAANANg minpogopiag Tou Ajuuatog avdioya Pe To
nepLkelpevo) aAAd Kat oTnv MArjpN Mlyvwaon Tou KeLPeVLKOU £{00Ug, EpAToV OL HaBNTEG/TPLEG TIPOXWPNOAV
01N ouvtagn Tou Otkou Toug AeELlkou kaBopiCovtag Toug okomoug TNG cUVTA&NG TOU Kal TNPWVTAG TLG
OuUuBdoELG TToU BLETIOUV TO KELWEVLKO £(00G.

Bothma, T. J. D. & Fourie, I. (2025). Contextualized dictionary literacy, information literacy and information
bahaviour in the e-environment. Library Managament, 46/1-2, 14-28.

Ouwpovu, M. (2023). AcEhoyikd {nTtripata g Neag EAANvikng Mwooag: Oswpla kat epapuoyeg. ABrjva:
Medlo.
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AOKLJAOTIKA EPAPUOYN PLAG UKPNG KAIPMAKAG EKTTALOEUTLKNG TTapEBaong
yla TNV Katavonon g Asttoupylag Twv pnuATtwy 0pdong o€
apeABoOVTIKO XPAOVO Kal TwV BACLKWV KAVOVWV TIOU BLETIOUV ThV
KQTAANKTLKY opBoypagpia

E. Michi', E. Pitta®

'Cyprus Ministry of Education, Sport and youth, Primary Education, Cyprus
University of Nicosia, Department of Education, Cyprus

2T16X0G TG napouoag YEAETNG \Tav n SOKLUACTIKY EQappoyn plag Pkpig KA{JaKag eKMatdeUTIKAG
map€Ppaong yta Tnv katavonon tng Asttoupylag Twv pnudtwy dpdong oe apeABovTikd Xpdvo (adpLoto
KaL TapataTiked) KAl TwV BACIKwV Kavovwy Tou SLETIOUV TNV KATaAnKTLk opBoypapia, pe aToxo tTnv
avayvwplon g Aettoupylag autwy Twv YAWOOLKWY oToLXelwv oTnV eEEALEN TwV YEYOVATWY Kal TNV
napouciaon Twv Xapaktipwy oe apnynoelg. H dldakTikr mapgupacn opyavwbnke otn Bdon tng pntig
owaokaAiag kat eot{ace oTnV KAAALEPYELA TNG HOPPOAOYLKNG YVWONG TwV PabnTtwy tng N AnuoTtikou
(N=15). MAaiowwpevn Pe ePnedwTIKEG AOKNOELG Kal e Tapadelyata Tou MPOCPEPEL N OXETLKNA
BBALoypacpia, n ddakTKA TapEupacn emdlwEE TNV evepyd EUTAOKA TWV MABNTWV o€ dPacTNPELOTNTEG
OLAKPLONG TWV MAPEABOVTIKWY Kal un MapeABOVTIKWY XPOvVwY, avayvwplong tTng eEakoAoudnTkAg
pnuatikig owng tou MNapatatikoy Kal TNG CUVOTTTIKAG dwng Tou AoploTou o€ ula agriynon Kat tnv
EVAOXOANON PE ENMESWTLIKEG AOKNOELG Yla TNV KALON Twv pnudTwv EVEPYNTLIKIAG PWVIG KAl TNV
KATaANKTIKN opBoypapia. Qg mpog 1o £(00G Twv dpacTNPLOTHTWY, CUPTEPIAARaPe AeKTIKA Ttatvidia,
OUVEPYATIKEG AOKNOELG, AOKATELG EVTOTILOWOU Kal TIapaywyng, Kabwag Kal EMAVAANTITIKEG EPAPHPOYEG OE
auBevTikd oupppaldueva. H avatpopoddtnon mnou déBnke kab’ 6An tn didpkela Tng didackaAlag umrpée
ouveXNQ Kal GTOXEUMEVN, EVIOXUOVTAG TNV auToppUBuLoN TWV Hadntwv Kat TNV EPNESWON TWV EVVOLWV.
MEoa and tnv epappoyn TnG SIOAKTIKAG NMapgupaong, darotwoape OTL N €EEAEN TNG dpeNnTNng
MOPMOAOYLKNG YVWONG OE PNTI CUVELCEPEPE ONPAVTIKA OTNV Katavonon tng Asttoupyiag Twv pnudtwv
Opdong o apeABOVTIKG XPOVo TNV aPriynon Kat Twv BAacLkwy Kavovwy TIou SLETIOUV TNV KATAANKTLKA
opBoypapia. Méoa og pkpd Xpovikd dLdoTnua, HECW TOU CUVELONTOU XELPLOKOU TWV YAWCOLKWY OToLXElwv
mou anaptiCouv Tig A€€elg, Ta mawdid eixav v eukaipia va yevikeUoouv Toug Kavoveg Tou ta (da
avakdAuyav. Eival a cagpeg 6T, evw ta mawdld KatakTouv Tn UNTELKH TOUG YAWOOoa XWwPIG CUCTNUATLKNA
OwaokaAia, HEoW TNG KOWWVLKAG TOUG EMAPng o YAwoalkd neptBdAlovta, n pntr ddaokalia Twv
Kavovwy Tou opBoypaglkou pag cuathuatog ivat avaykaia yia tn cuvtéAeon g yetapifaong g
pdbnong.
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O poAog TNG A&LOAGYNONG OTN CUYKPOTNOT TWV UTIOKELMEVWY KATd TN
METABaon arod to AnuoTtiko oto [Nupvdoilo

A. ZeAd’
"Yrioupyeio Mawdeiag, ABANTIopoU Kat Neohaiag, Anyotiki Eknaidsuon, Cyprus

H napouoa epyacia eEeTdlel Tov pOAO TNG AELOAGYNONG WG KEVTPLKOU Unxaviopou netfdpxnong Kat
uttoketpevornoinong (Poukw, 1991, 2011) Twv Yabntwv/TpLwy Katd T getdfacn Toug and tnv
MpwToPdbuLa otn deutepoPdbuia ekmnaideuon. AElorolel dedopeva amod pla eupUTeEPN EPEUVNTIKNA
Oladikaoia n orola dLe€rixon katd TLIg oXOAIKEG Xpovieg 2015 - 2016 kat 2016 - 2017, kal Baciotnke oTn
OeKAuNvVN TIapakoAoubnon ylag e€apeAoug ouddag pabnTwv/Tpuwy, otn dldpkela TG HETABacng Toug and
™ ZT° AnuotikoU otnv A" MNupvaciou. Katd to dildotnua autd, A\gponkav dedouseva JEGw EMLTOTILWY
napatnprioewv o€ YAwaolkd pabripata, cuvevTtel&ewv HabnTwv/TpLwV, YovEwy Kat dldaoKOVTwY
(daokdAou kat GLAOASYwWV), kaBWG Kat amod TLG EPYACIEG TWV YABNTWV/TPLWV.

H avdAuon deixvel Mwg oL PAkKTIKEG agloAdynong ot deutepoPdbuia exnaideuon dlagoporiolouvTat
onuavTikd amd ekeiveq TNG MpwToPdduLag. Xto MNupvdoio Kuplapxolv cuoTnuatikd dlaywviopata, n
apLBUNTIKA BabuoAdynon Twv dlaywvigudTwy, oL Babuol TeTpaprivwy, Ta omola, g€ avti{Beon pe v
MEPLYPAPLKN] avaTpoPoddTNon Tou AnuoTikoU, CUYKPOTOUV TOUG HABNTEG/TPLEG WG HETPNOLUA Kal
ouykpiowya urntokelpeva. Méoa amnod auteg TLG TIPAKTIKEG evigxUeTtal 1 melBdpxnon kat eL.odyovTtal Veeg
POCOOKIeg yla Tnv enidoon Kat tn pdénon. Tautdypova, n a&loAdynon eugavifetal kat wg MapaywyLkn
oladikacia, agpou oL JabnTEG/TpLleg eowTEPLKEUOUV TNV a&la Tng ouveXoUg HEAETNG Kal arodExovTal TNV
KavovLoTLKA LoxU tng Babuoioyiag. Qotdéoo, kataypdgpovTal Kal Hopgeg avt{otaong, oL onoieg
avadelkvUouVv TNV TMIOAUTIAOKOTNTA KAl TN N YPAUMLKY ¢pUOT TNG UTIOKELPEVOTIOMNONG.

2 UVOAIKG, n MEAETN del)xvel TL N a&loAdynon dev amnoteAel €va oudeTEPO Tadaywylko epyaieio, aAAd
pnxaviouodg e€ouaiag, Tiou kabBopllel Tov TPOTO e TOV 0TIl oL HABNTEG/TPLEG PLLIVOUV TN HETAPBACN Kal
OLAPOPPUWIVOUV TLG TAUTOTNTEG TOUG.
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H de&lotnta tng AKpdaong kat Katavonong lNpogopikou Adyou otnv
MpwTtoBdbuia Exknaideuon: MAoTkr} Epapupoyr) otn I AnuoTtikou pe
Bdaon to N€o Mpdypauua Zroudwv

¥. Xpuoapidn', X. ToatoapéAng” ', E. Mayould?, M. @sodoodmoulog’

'EPAZMEIOX EAAHNOIEPMANIKH ZXOAH, Greece
’EKIA, Greece

210 veo Mpdypappa Zroudwv yia tn NeoeAAnvikr) Mwooa oto AnyoTikd, n akpdacon Kat katavonon
poPopLkol Adyou opiletal wg pla and Tiq TEGoEPLS BACIKEG YAWOGLKEG OeELOTNTEG, e dLaKPLTOUg
pabnolakolg oTdxoug yla Kdbe Td&n. H cuykekplugvn deEldtnta avadelkvieTal e KavoTOUo KAl EPPATIKS
TpPOMo 1600 oto MNpdypapua Znoudwv 600 Kat oToug odnyouq yla Ta vea oXoAKd eyxeLpidla, otnplduevn
o€ oUyxpova epeUVNTIKA OedopEVA TIoU TNV KaBLOToUV anapaitnTn yia Tn OUVOALK YAWGCOLKY) avdartuén
TWV Jabntwv.

210 mMA\aiolo auto, nmpaypartornolienke €peuva nediou e aToXo Tn dlepeldvnon Tng duvatdTNTAg avanTtugng
NG aKkpoaaong Kat katavonong npogoptkol Adyou PHEow ULag veag dIOAKTIKAG TapguBaong, n omola
TauTtdxpova erdlwEe va evioyxUoel To pabnolakd Kivntpo Twv adwyv. XTnv napeypacn cuppeteixav 175
pabnteg NG I tdéng (8-9 £Twv) evdg oxoAelou TnG ATTIKIG, ot dLdpKela evOg OXOALKOU £TOUG.
YAormowiBnkav emntd diwpeg napeupdoetg (uia avd prjva), érou oL yabnteg £kavav opadLkr akpoaon evog
auBevTiKoU YngLakoU KEUEVOU KAl 0TN CUVEXELD EpYATTNKAV € PUANO OPACTNPELOTATWY HE TIOKIAOUG
TUTIOUG EPWTHOEWY KATavonong. ZTo TEA0G, HABNTEG Kal EKMALdEUTLKO! CUNMAPWOAV EPWTNHATOASYLO
OXETLKA WE TO KivNTpO Kat TNV kavoro(nor Toug arnd tn dadikaaoia.

H avakoivwon napouotdlet Tnv apXtkr) GUAANWN, Tov oXeOLaoud Kat Tn yeBodoAoyia Tng SLOAKTIKAG
npdtaong, Je avagopd OTa KPLTAPLA ETIAOYAG TWV AUBEVTLKWVY KEWWEVWY, TN dLdpKeLd Toug, TNV TuttoAoyia
TWV aoKACEWV Kal Ta XapaKTNELoTLKA Tou ekmatdeutikol meptBAAAovTog Tou untootrhiplEav TNV epapuoy.

Ta amoteAgopata katedelEav BeTIK emidpaon Tng MapePBaong 1600 oTNV avdnTtuén Twv deELOTATWY
akpdaong kat Katavonong 600 Kal oTnV evioyXuaom TOU KLVATPOU Pddnong, BeATwwvovtag mapdAAnAa
OTAON TWV PABNTWYV WG AKPOATWV (TPocoXr, CUYKEVTPWON, Katavonaon). Ta eupruata culntolvTal o
ouvadpTnNoN e TN XPrion EKMASEUTIKWY oevapiwv Baolopgvwy o aubevTikd Kelpeva KaL Tnv atdaywyLkn
Toug a&la yla Tnv evioyuon TwV aKOUCSTIKWY OEELOTHTWY TWV JabNTwv.
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Integrating Projects into EFL Secondary Education: Pathways to
Multiliteracies and 21st-Century SkKills.

C. Nicodemou-Pasiardi’
"Ministry of Education, Sport and Youth, Inspectorate of English Language in Secondary Education, Cyprus

Project work has increasingly become an integral component of curricula and is widely recognised as a
valuable form of both teaching and assessment. In the context of English as a Foreign Language (EFL) in
secondary education, projects provide students with opportunities to move beyond textbook-driven learning
and to engage actively in authentic tasks that reflect real-world practices. By integrating projects into
classroom instruction, students are assessed not only on their linguistic proficiency but also on their ability to
collaborate, research, design, and present outcomes—skills that align with broader educational goals and
prepare them for participation in a rapidly changing world.

A central claim of this presentation is that project-based approaches in EFL foster multiliteracies, extending
literacy beyond reading and writing into digital, visual, collaborative, and critical domains. This approach
enables learners to address issues relevant to their lives and communities while simultaneously developing key
21st-century skills/competences such as problem solving, critical thinking, and intercultural awareness. The
presentation will outline the structure of projects, from planning and scaffolding through to execution and
evaluation, and will illustrate these stages with practical examples drawn from classroom practice. Although
the focus is on EFL secondary education, the principles discussed are transferable to other educational levels,
across different languages, and within a range of subject areas.
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'Precious Things'": Integrating Arts and Sciences to Promote Multimodal
Literacy and Understanding of Cultural Heritage in Primary Education

T. Markidou"?

'"Teacher, Ministry of Education, Sports and Youth, Primary Education, Cyprus

#Scientific Researcher, European University Cyprus, School of Humanities, Social and Educational Sciences,
Cyprus

This paper reports on the implementation of the Sci-Art approach during an interdisciplinary unit in arts and
sciences with 11-year-old primary school students in Nicosia. The intervention forms part of the Erasmus+
SciArt project (https://sci-art.eu/), which aims to advance 21st-century competences through the development
of an inclusive STEAM framework that integrates scientific and artistic perspectives on cultural heritage. The
project involves collaboration among researchers in STEAM education, museum professionals, and teachers
in the co-design and evaluation of innovative practices. The unit, entitled 'Precious Things', positioned cultural
artefacts from Cyprus and Portugal as epistemic objects through which students engaged in interpretive and
creative inquiry. Learners investigated artefacts’ material and historical properties—including provenance,
dating, manufacturing techniques, preservation, and use—while also exploring the narratives and socio-
cultural contexts embedded within them. Through the integration of visual arts and scientific methodologies,
students developed interpretive repertoires that enabled the production of original meanings and connections
across temporal and cultural boundaries. The pedagogical design combined inquiry-based learning with
multimodal and technology-enhanced practices, drawing on the school’s available affordances. Students
employed digital tools (e.g., tablets, museum websites, short videos, VR glasses) to access, share, and
construct knowledge. They also engaged in creative production—writing, drawing, and sketching—in order to
articulate narrative responses to artefacts. Importantly, the process emphasized learner agency: students
participated in decision-making concerning the form and mode of their final outputs, which included a collective
artwork and a multimodal book presented to the school community. Overall, the study highlights the potential of
arts-science integration for literacy development, demonstrating how multimodal engagement with cultural
heritage can expand students’ capacities for meaning-making and cross-disciplinary knowledge construction.
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Giving Voice to Learners: Multimodal GAIl as a Scaffold for Student Agency
in EFL

A. Sophocleous'?

'University of Nicosia, Languages and Literature, Cyprus
Cyprus Ministry of Education, Sport, and Youth, English Department, Cyprus

Contemporary views of literacy emphasize meaning-making through diverse semiotic resources rather than the
mastery of isolated skills (Shin et al., 2021). Generative Al (GAI) tools now place these resources directly in
learners’ hands, inviting inquiry into their pedagogical value (Sun et al., 2022). This study investigates how
three GAI platforms, namely DALL-E, MakeBeliefsComix, and Storybird, enhance learner agency, content
ownership, and engagement in lower-secondary EFL classrooms.

Sixty multilingual Year 8 students (CEFR B1+) at a Cypriot state school completed a series of task-based
learning activities involving the creation of multimodal artefacts, first without (baseline) and then with GAI
support (post-GAl). Data included (a) baseline and GAl artefacts evaluated via a three-dimensional content
ownership rubric, (b) pre- and post-engagement questionnaires, and (c) follow-up group interviews.

Quantitative results illustrated substantial improvements in creativity (+2.3/5.0) and task completion (+2.4/5.0).
Content ownership rose from 1.49 to 4.91. Paired-sample t-tests revealed significant post-GAl gains in
enjoyment, enthusiasm, and motivation (all p < .001). Interview data illustrate how students selected personally
relevant topics, expressed personal voice, and negotiated design decisions collaboratively.

Findings suggest that well-scaffolded GAl tasks can foster learner agency and increase affective engagement.
Student artefacts and pedagogical implications will be discussed in relation to inclusive, learner-driven literacy
practices that support digital meaning-making in contemporary EFL contexts.

References

Shin, D.-S., Cimasko, T., & Yi, Y. (Eds.). (2021). Multimodal composing in K-16 ESL and EFL education:
Multilingual perspectives. Springer.

Sun, Y., Yang, K., & Silva, T. (2022). Multimodality in L2 writing: Intellectual roots and contemporary
developments. In D. Shin et al. (eds.), Multimodal Composing in K-16 ESL and EFL Education (p.3-16)
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Literagram as a method for studying literacy practices and ideologies in
multiple research sites

F. Krizsai"?, C. Bod®®, A. Deme*®, K. Jenei', K.V. Lexander®, Z. Szanth6"°, K.R. Turai"’, G. Szab6"®

'Kéroli Gaspar University of the Reformed Church in Hungary, Department of Hungarian Linguistics, Hungary
*ELTE Eétvés Lorand University, Department of Modern Hungarian Linguistics, Hungary

°ELTE Eétvés Lorand University, Department of Hungarian Historical Linguistics, Sociolinguistics and
Dialectology, Hungary

‘ELTE E6tvds Lorand University, Department of Applied Linguistics and Phonetics, Hungary
*MTA-HUN-REN NYTK, Lendiilet “Momentum” Neurophonetics Research Group, Hungary

®University of Inland Norway, Department of Scandinavian Languages and Literature, Norway

"ELTE Ebtvés Lorand University, Department of Human Rights and Politics, Hungary

Writing has always been consequential to how societies are structured. Whereas mass literacy is a defining
feature of modern societies (Coulmas 2013), the information technology revolution has been creating novel
practices of writing, and consequently, novel inequalities. To capture these novel literacy practices (and the
ideologies connected to them), we developed a method called ‘literagram’. Our four-year long project (The
sociolinguistics of writing: Literacy practices and ideologies in flux, 2025-2028) aims at a situated, in-depth,
and systematic exploration of literacies in a post-digital era. The SLoW project focuses on four different arenas
of writing and changes in literacies: dialect writing on social media platforms (entextualization); multi-authored
writing in higher education (collaboration); written interactions among diasporic speakers (digitalization); and
Al-assisted text-creation (dehumanization). In addition to separate studies of these phenomena, we also plan
to conduct a comparative study by applying the literagram method in each research site to make the findings
comparable. Inspired by the ‘mediagram’ (Lexander & Androutsopoulos 2021), literagrams are visualizations
of participants’ writing habits: mind maps consisting of writing channels and modes drawn by the participants
themselves. In this sense, the literagram methods approaches literacy as social practice, instead of solely
focusing on writing and reading skills. As participants recreate and interpret their literagrams through
interviews with fieldworkers, the literagram method aligns with the principles of citizen science, involving non-
professionals in the research process and increasing sociolinguistic awareness among participants (Molek-
Kozakowska & Laihonen 2025). In this talk, we present our methods, preliminary findings, and discuss our
ideas on the comparability of findings from different research sites.

Coulmas, Florian. 2013. Writing and Society. Cambridge: Cambridge University Press.

Lexander, Kristin Vold&Jannis Androutsopoulos. 2021. Working with mediagrams. Journal of Multilingual and
Multicultural Development 42(1). 1-18. https://doi.org/10.1080/01434632.2019.1667363

Molek-Kozakowska, Katarzyna&Petteri Laihonen. 2025. Fostering language awareness through Citizen
Science. Language Awareness. 34(2). 476-494. https://doi.org/10.1080/09658416.2024.2428184
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An Empirical Analysis Of Conventional And Game Based Pedagogical
Approaches On Learner Motivation And Engagement

A. Khokha'
"The Shri Ram School Arvaali, Social Sciences, India

Despite India’s pressing educational deficits, with over 25% of adolescents lacking basic literacy and
numeracy, empirical studies on instructional effectiveness remain limited. This study evaluates how game-
based learning (GBL) and conventional pedagogies influence motivation and engagement among Indian
students. By isolating their differential impacts, the research aims to inform scalable, evidence-based
strategies for improving science learning outcomes in resource-constrained classrooms. The findings are
positioned to advance both academic literature and policy dialogue on pedagogical reform in non-Western,
digitally evolving education systems. Employing a purposive sampling methodology across 93 government
schools, the study analyzed 1,816 valid participants aged 13-18 years following systematic exclusion criteria.
Data collection utilized linguistically adapted, psychometrically validated instruments including the Student
Motivation Scale and Student Engagement Instrument, alongside custom-developed conventional and game-
based learning preference assessments. Statistical analyses revealed robust positive correlations between
game-based learning preferences and both student motivation (r = 0.67, p < 0.001) and engagement (r = 0.71,
p < 0.001). Multiple regression models demonstrated that GBL preferences accounted for 45% of variance in
motivation (R? = 0.45) and 50% of variance in engagement (R? = 0.50), with standardized beta coefficients of
0.67 and 0.70 respectively. Conversely, conventional learning preferences showed negligible correlations with
motivational outcomes (r = -0.02, p

= 0.36). Significant age-related patterns emerged, with younger adolescents (13-15 years) demonstrating
substantially higher GBL preferences and motivation levels compared to older peers. These findings provide
compelling empirical support for integrating game-based pedagogical strategies in under-resourced
educational environments.
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Mathematical Competence and Literacy Profiles in ADHD and SLD: A
Discriminant Analysis Approach

A. Alevriadou', G. Charitaki®, S. Giaouri®

'ARISTOTLE UNIVERSITY OF THESSALONIKI, Greece
University of Thessaly, Department of Special Education, Greece
*University of Western Macedonia, Department of Primary Education, Greece

The present study examined the cognitive and academic profiles of children with Attention-Deficit/Hyperactivity
Disorder (ADHD) and Specific Learning Disabilities (SLD), in terms of mathematical competence, reading, and
writing literacy. Despite overlapping difficulties reported in children with ADHD and SLD, evidence on the
cognitive and literacy parameters that could serve as discriminators remains scarce. The sample consisted of
34 fifth-grade students (nADHD=17 and nSLD=17), and no comorbidity was reported. The groups were
matched in age, with mean ages of SLD:131.17 and ADHD:130.12 months. All participants were males to
control for gender effects on cognitive and academic performance. Their psychoeducational assessment was
implemented via the Wechsler Intelligence Scale for Children-IIl (Georgas et al., 1997), the Mathematical
Competence Test (Barbas et al., 2008), the Reading Test-A (Padeliadou & Antoniou, 2008), and the Written
Language Test (Porpodas et al., 2008). For this study, we employed a Linear Discriminant Analysis (LDA). The
optimal model included Mathematical Competence, Verbal 1Q, and Digit Span, with an apparent classification
accuracy of 71% and a cross-validated accuracy of 68%. Correlational analysis suggested that the
mathematical competence (r = .75), the verbal 1Q (r = .71), and the memory (r = .70) were the strongest
contributors to group differentiation. Verbal IQ showed moderate correlations with reading comprehension
(r=.46), fluency (r=.39), and text reconstruction (r=.39). Digit Span was correlated strongly with decoding
(r=.48) and modestly with writing organization (r=.28). According to the study’s results, literacy should be
conceptualized separately but as multiple interrelated domains encompassing reading, writing, and
mathematics. Moreover, children with SLD demonstrate relatively stronger performance in structured tasks,
such as separate mathematical operations. Children with ADHD exhibit broader weaknesses in tasks that
require sustained attention and executive functions, such as writing and organization. Results provide
evidence for differentiated interventions for students with ADHD and SLD.
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Assessing creative thinking through exercises based on visual
communication in a mathematical context

S. Tunde', W. Gergely®

"Hungarian University Fine Art, Teacher Training, Hungary

*MILTON FRIEDMAN UNIVERSITY, Department of Finance, Accounting and Economic Mathematics,
Hungary

The aim of the research presented in the lecture is to explore the relationship between creative thinking, arts
education, and mathematical competence, and to evaluate the impact of targeted interventions within the
classroom setting.

We assume that arts education can bring about affective and cognitive changes in students that affect their
performance in mathematics and increase the effectiveness of learning. We also assume that an arts program
can be developed within the public education system that directly positively influences mathematics results,
reduces performance anxiety, and increases learning motivation.

The turbulence and uncertainty experienced in the world, as well as the questions and challenges raised by
artificial intelligence, have an impact on individual life paths and require new responses from institutionalized
education. An effective tool for navigating today's often difficult-to-understand world is to increase students’
creative potential, in which schools play a central role (Gregerson, Kaufman, and Snyder, 2013; Piirto, 2011;
Dilekci and Karatay, 2023). Creative thinking supports the novel and personal interpretation of experiences,
actions, and events. Creative thinking is always present, albeit with varying emphasis, among the key
competencies of the 21st century (Binkley, Erstad, Herman, Raizen, Ripley, Miller-Ricci, and Rumble, 2011;
World Economic Forum, 2015, 2018). Different paradigms are used in research on creative thinking, which
makes it difficult to define a standard definition (Piffer, 2012).

Several studies have focused on technology-based measurement of creative thinking using computer-based
methods (Cheung and Lau, 2010; Palaniappan, 2012; Pretz and Link, 2008; Rosen and Tager, 2013; OECD
2021). We develop creative thinking tests whose tasks place greater emphasis on individuals' malleable
abilities in creative thinking. The tests are based on the tools of visual communication.

In this presentation, | will describe the tools developed during the research and the results of the first pilots.
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Development of Study Strategies among University Students: Experiences
from a Supportive Growth Group at the Faculty of Education, Charles
University

O. Kugerova', K. Spackova', A. Kucharska'
'Charles University in Prague, Faculty of Education, Department of Psychology, Czech Republic

The introductory part of the paper presents the most common challenges that students with specific learning
difficulties encounter in higher education, as well as the forms of support provided within the university context
and the approaches adopted by decision-making bodies.

The main part of the paper introduces a supportive activity implemented at the Faculty of Education, Charles
University, focused on developing reading literacy and study competencies among university students with
specific learning difficulties. The aim of the activity was to create a space for sharing challenges, developing
effective strategies, and strengthening academic self-confidence.

The group was open not only to students formally diagnosed with specific learning difficulties but also to those
experiencing challenges in reading, text comprehension, writing, or mathematics, as well as to those interested
in this issue from a professional perspective. Students were guided to identify their strengths and areas for
improvement, to reflect on their study strategies, and to try out new techniques for effective reading and
information processing. The program also included relaxation techniques, digital tools for study organization,
time-management support, and procrastination prevention.

The paper shares experiences from the implementation of this activity, including student feedback highlighting
the practical tools, supportive environment, and opportunities for personal growth alongside academic
development.
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Mua KpLTikn Kat ZupreptAnTttikn) MNpoogyylon otov AplBunTLko
["papuatiopo kat To Ayxog yia ta Mabnuatikd tTwv EvnAikwy
Exknawdeuduevwy ota ZxoAeia Acutepng Eukatpiag (ZAE)

M. Katoidou', A. Mwtn’

'MaBnpatikég/ Yrioyripla Awddktopag Phd/, 3o Muuvdoio Qpatokdotpou, Greece
ZAvarinpwtpta Kabnyritpla, Apototéhetlo Maverotiuio Osoocahovikng A.MN.0O., Greece

H rmapouoa PeA€Tn eruxelpel va mpooeyyioel KPLTIKA kat CUPTEPIANTITIKA Tov AptBuNTKS IMpauuatiopd Kat
TO dyxogq ya ta Mabnuatikd (MA - Math Anxiety), drwg Blwvetat and Toug eVAAIKOUG EKTIALOEUSEVOUG
ota XxoAeia Aeutepng Eukatpiag (XAE). Baow(duevn otig BewpnTlkeg apxeg TNG KptTikrig Madaywylkig
kaL otn Bewpla Tou Brookfield yla tov evdoatoukd dtdAoyo, aToxeUeL OTNV KATAVONOT TwV TIOAAATIAWY
Olaotdoewv Tou MA wg KOWVWVIKOU, WUXOAOYLKOU Kat eKTAtdEUTIKOU (patvougvou. Meoa amd tnv avdAuon
TWV UNapXOvVTwy BewpnTikwy TAAloiwy Kat tn dlepedvnon tng oXeTKNAG BLPALOYpagpiag, n €peuva
npoceyy(lel To MA 6L pévo wg eumnddLo oTn Pdbnon, aAAd kat wg sukatpia yla avdntu&n CUPTMEPLANTITLKWV
EKTALOEUTLKWY TIPAKTLKWV TIOU £VIOYXUOUV TNV AUTOTEMNO{BNoN KAl TN GUUPETOXLKOTNTA TWV
eknatdeudpevwy. Xto nmAaiolo autd, dlepeuvd To Tpimtuyo mou ekvd and to MA, mepvd arnd Tnv avamntuén
pabnuatikig avBekTikdtnTag (MR - Math Resilience) kat kataAiyet otn gabnuatikri autonenoibnon (MC -
Math Confidence), ye otdxo Tn BEATIWON TNG OXEONG TwWV EVNALKWY eKMadeudyevwy pe Ta Mabnuatikd.

H mpoemiokdrmon autri Aettoupyel wg BePEALO yLa TNV EMEPXOPEVN TIOLOTIKY) UEAETN TIOU Ba dlepeuvrioet
EMTIELPLKA TLG AVTIANWELG KAL OTPATNYLKEG TwV dLdackopevwy ota ZAE. H peA€tn, oxedlacugvn e TIOLOTIKN
peBodoAoyia, Ba a&lomorioel NULOOUNPEVEG GUVEVTEUEELG KAl OUADEG £0TIAONG JE EVIALKEG
ekrnatdeudpevoug ZAE, mpokelugvou va anoTuriwBouv cUAAOYLKA oL euTiELpleg, Ta guvalobrjuata Kat ot
apnynoetg rou oxetiCovtal pe to MA kat Tnv rbavr} avadlapéppwaon TG 0TAoNG TOUG AreEvavTL oTo
YVWOTIKG avTike{pevo. MEow avAAuOoNG TIEPLEXONEVOU, QVAPEVETAL VA PWTLOTOUV OL eueLpieq Kat
OTPATNYLKEG AVTIUETWTILONG Tou MA, KaBwg Kat oL mapdyovTeg Tou eNEedlouV TN CUPKETOXN Kal TNV
guTLIoTOoUVN OTNV EKPABNON Twv MabnuaTtikwy.

T€Aog, ye Bfdon ta eupripata, Ba ripotabolv MadaywyYLKES MapePPATELG TIOU TIPOAYOUV Tn cuprepiAnyn,
MELWWVOUV TO AyX0g Kal evioXUouv TNV KPLTIKN katavonon tou AptBuntikou IMpaypatiopou. H onuacia tng
€PEUVAQ EYKELTAL TNV UTIOOTHPLEN PLaG EKTIALOEUTLKAG aAAaynig TIou avayvwpllel TG avayKeg Twv
evnAlkwv ekmadeudevwy, Mpowbwvtag TNV LodTIUN nMpdécBacn otn Ydbnon kat ™ BeATtiwon twv
Mabnolakwy anoteAegudtwy ota MabnuaTtika.
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DATA READY: Evduvauwon tTng Eknaidcuong peow TNG EVOWHUATWONG
Tou ["pappatiopou ota Acdopeva otny YTIOXPEWTLKY EKmaldeuon

E. Papageorgiou', E. Paparistodemou’, M. Michael'
'Cyprus Pedagogical Institute, Department of Teachers Training, Cyprus

>e €vav KOOHO OTou Ta dedopEva dLaPopPWVOUV KABE TITUXT] TNG KOWVWVIKNG, EMAYYEAPATLKAG Kal
TMPOoWTIKAG (wrig, N LkavotnTta katavonong, avdAuong kat a&loroinong Toug amnoteAel BepeALwon
oe&ldtnTa Tou 210u awwva. H kaAAlEpyeta tou Ipapuatiopyol ota Acdopgva (MA) oTnv UNOXPEWTLKN
ekrnaldeuon dev eival yévo natdaywytkr avdykn, aAAd Kal oTpatnylkr npotepatdtnta, Kabwg cuvdgeTal Ye
to Digital Education Action Plan 2021-2027 kat tnv mpowBnon tng ynelakng nawdeiag otnv Eupwrm.

To eupwmnaikd €pyo DATA-READY (Evduvduwon tng Eknaidsuong péow g Evowpdtwong tou Data
Literacy otnv YroxpewTttkry EKnaideuon), avtamnokplvouevo o€ QuThv TNV avdykn, oToxeUel 0TV avdrtuén
€vOQ OALoTIKOU TAaLoiou evioyuong Tou 'A oTo dnNUOTLKS KAl 0TO YUUVAGLO, KABWG Kal 0Tny EMUOPPWON
TWV EKMAOEUTIKWY. EoTIdlel 0T XapToypdgpnaon MPAKTIKWY Kal TIOALTIKWY OTLG XWPEG-eTAlpoug, aTnV
avarntuén supwraikou mAatciou pe Baoikouq Touelg, yabnolakd anoteAeopuata Kat otddla OcELoTHTWY,
KaBwg KaL oTnVv evioXuon TwV EKMALOEUTLKWV PECW EEEBIKEUPEVWY TIPOYPAUMATWY KaTdpTong. H TAOTLKA
e@appoyn kat n agloAdynon tou mAalciou avapgveTat va odnyriocouv o€ LoNYHOELG TIOALTLIKG TIou Ba
otnpl&ouv T peTapePOLUATNTA KAl BLCLUn evowudtwon tou IM'A ota eknatdeuTikd cucThuata tng
Eupwrng.

2 v Kumpo, n Xaptoypdgpnon npayuatorowiBnKe e oTPATNYLKN TpLywvoroinong cuvdudlovtag
BLBALoypapikr} avaokommon, €peuva pe 122 eknatdeuTtikoUq Kal E0TIAoPEVN oudda aulTnoNng PE POPE(g
NG eknaideuong. H Tptywvornoinon anookorouoe otn dtacTtalpwaon Kal enaAribeuon dedougvwy,
TIPOOPEPOVTAG AELATILOTN KAl OAOKANPWUEVN €LkOvaA yla TNV Mapolod KAaTdotaon Kat TLG avaykeg.

Ta anoteAgopata, mou Ba MapoucLlacToUv 0TO CUVEDPLO, avadelkvUouv TIPOKARCELG Kal duvaToTNTEG yla
n Beoukn evowpdtwon tou A, O eknadeuTtikol avayvwpifouv Tn onyacia Tou, wotdoo evtornilovtal
kevd peta&u Bewplag kat pdEng. Meproplopol mepthayfdvouv Tnv anoucia eBVIKAG 0TPATNYLKNG, TNV
QTOCTIACMATIKY £papuoyr oTo AvaAuTikd MNpdypaupa, TNV QvenapKkr EMUOPPWOT, TN HELWPEVN Tipdoacn
o€ dedopugva Kal epyaleia kat Tnv EANAeyn MAaloiwv yia tnv Nk xprion. EmumA€ov, o F'A cuyvd
neplopiletal oe Mabnuatikd 1} TINE, napauepilovtag dLaBeUATIKEG KAl KOWVWVIKA OXETIKEG EPAPHOYEG.
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AVTIUETWTILON TNG TIAPATIANPOPOPNONG KAl TIPOWBNCN TOU WngpLakoU
ypauauTtiopou. ‘Eva oAoKANPWUEVO TIPOYPAUKA OTIOUdWV, YLa EV
UTINPEoia Kat poLTouVTEG EKMALOEUTIKOUG, UE TN CUVEPYELA
naverotnuiwy anod €EL EupwTalkeg XWPEeG

G. Solomonidou', C. Xinari?, M. Vryonides'

'European University Cyprus, Education, Cyprus
®European University Cyprus, Language, Cyprus

H napouaciaon agopd oe €pyo peydAou BeAnvekoug eykekptugvo amd tnv E.E. To mapdv eykpiBnke to 2023
wgq ‘Forward Looking’, kat avtarnokpivetal otnv 3n npotepatdtnta g E.E * Wnepakdg ypapuatiopdg/
QVTLUETWTILOT TNG TaparAnpopopnong’. Exel xpnuatodotnel pe €1,106,896 yia 36 prjveq katd tnv
nepiodo 01.12.2023 - 31.11.206. To €pyo nyeital To Eupwraikd Maveruotripio Kdnpou kat etaipouq
ouvepydteg 15 ekmaldeuTikd Wplpata, urtoupyeia kat maveriotripia ané EAAGda, BouAyapia, Poupavia,
ItaAla, MoAwvia kat BEAytLo.

To npdypappa «Exkmadeutikol 4.0 atnv Wnoplakn Emoxn» €xeL wg 0TdX0 va mapeXeL To mAaioto, Ta
epyaleia kat Ta pygoa yia va dtacPalioet OTL ol eknatdeuTikol og OAn tTnv Eupwrn unoctnpiCovtat
EMAPKWG TNV TPOCTIA0eLd TOUG VA AVTLHETWIIOOUV TA TILECTIKA KOWVWVIKA {NTHPATA TNG AVTLUETWIILONG
NG Maparninpo@oPnong Kat Tng Tpowbnong Tou yngplakoU ypaupatiopou.

To €pyo Aettoupyel o€ 3 enineda:

- APYXLKN KATAPTLON TWV EKTIAOEUTIKWY, JEOW TwV Madaywytkwv Tunudtwy €EL (6) HEYAAWV EUPWTIATKWV
mavermotnuiwy,

- TN CUVEXN EMAYYEAMATLKY AVATTTUEN, HECW TNG CUPPETOXG TWV OXETIKWY (POPEWYV EKTIAIdEUONG
evnAikwy,

- KaL TN Xapa&n MoALTIKNAG, JE TN CUNMETOXT Twv uttoupyeiwv MNMawdeiag o 6Aa ta eumAekdueva Kpdtn.

2 KOTIdG Tou €pyou auTou elval va TIPOCPpEPEL Jla oNUAvTLIKY eukatpia eTPdppwong o€ CUVOALKA dUo
XW\Lddeq ekatd (2.100) eknatdeuTikoug (apxikd) aAAd kat g€ OAn v Eupwnn, wote va BeAtiwdel n
LKavOTNTA TWV EKTIALOEUTIKWY va avTLPeTwIi{ouv BEuaTa napaniAnpopopnong OTLG EUPWTIAIKEG TAEELS YLa
va gupBdAouv cuAoykd GTo va BonBrioouv Toug VEOUG va eival € B£on va OKEPTOVTAL KPLTLKA, va KAvouv
EVNUEPWUEVEG ETIAOYEG 0TO OLAdIKTUO KAl va TapapeEvouv ac@aielg, evioxUiovtag Tnv aveekTIKOTNTA Toug
oTnV napaniAnpo@pdpnon.

AUo (2) kUpla cupmAnpwuaTtikd otowxela elvat:

[a]. To ohokAnpwpgvo Tpdypapua orioudwv Teachers 4.0 Digital Age, o€ €€L (6) eupwMAIKEG YAWOOTEG Kat
[B]. n mMAatpdpua nAekTpovikig udénong Teachers 4.0 Digital Age - emiiong o€ €&L (6) eupwTAIKEG YAWOOEQ
n omnoia Ba rmapexeL oe evdlapepOPEVOUG eV evepyeia ekmatdeuTikolg Tnv sukatpia va eEolkelwbouv e
TOUG TPOTIOUG EVOWNATWONG TNG WNgpLakoU YPAuuaTiopoU ota padriuatd toug.
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Wneakog AKTIRLOPOG Kat ekrtaideuon: O pOAoG Tou Wngplakou
AKTLBLOMOU 0T SLANOPPWOT EVEPYWV TIOALTWYV

V. Xesternou'
'PhD Candidate, Department of Primary Education, University of loannina, Greece

Mpdopateg £peuveg avadelkvUouv MwG N KAAALEPYELA WYNPLAKWY TIOALTWY ogelAel va arnoteAel Baoikn
mpotepaldTNTa yia tn ouyypovn eknaideuon kat kowwvia. AAAWOTE, €vag and Toug 6TPATNYLIKOUG
otdyoug Tng Eupwnaikng Evwong eival n avdntu&n ynelakwy deElotrtwy otnv eknaideuon (Digital
Education Action Plan 2021-2027). H yn¢uakr wddtnta tou oAlTn napgxel €va ouvoAlo deEloTriTwy TIou
ETILTPETIOUV TNV KOWVWVLKT, TIOALTLOULKY), NOLKY], TIOALTIKY) KL OLKOVOULKY) GUUKETOXH 0TO GUYXPOVO WNPLAKS
neptBdiiov (Gu et al.,2023). H kaAALEpYELQ TNG KPLTIKAG WNPLAKAG WOLOTNTAG TOU TIOA(TN, EYTIVEUCGHEVN aTtd
NV KELTIKNA nawdaywytkn, dlvel €ugpacn otnv KLtk okewn (Dass & Kumar, 2024) kat ipowdel pia
ekrnaldeuon mou avantUooel TNV LkavoTNTA avdAuong KOWVWVLKWY SOPWY, TNV augpLoBrtnon Kuplapyxwv
a@nynocwy Kat tn dpdon unEp TG Kowvwvikng dtkatoouvng (Logan et al., 2022).

MapdAAnAa, n paydaia avdmtuén Tou SLadLKTUOU KAl TWV HECWVY KOWVWVLKAG OLKTUWONG £XEL
avadLaPOPPWOEL TIG HOPPEG TIOALTIKNAG KAl KOWVWVLIKAG GUUHNETOXNAG, ME TOV WndpLakd akTipLousd va
avadelkvUeTaL 0 onuavTiko epyaleio oulhoyikriq Opdong (Pereira-Kotze et al. 2020 ; Sainz & Hanna,
2023). Kwrjuata dnwg to Black Lives Matter kat to Fridays for Future delxvouv nwg n Kowwvikn
KvnTormo{non JETAPEPETAL GTOV WNPLAKS XWPO, EVIoXUoOVTAG TN ONUOKPATLKY CUUPETOYXT Kat divovtag
Pwvn o€ eudAwteg opddeg (Colon 2016 ; Sainz & Hanna, 2023). O yngplakog akTiRLopdg dev anoteAel yévo
MECO KOVWVIKNAG dlapapTupiag, aAAd prnopel va anoteA€oel €va nadaywylko epyaieio. Méoa and
MAQTPOPUEG KOLVWVIKNG SIKTUWONG 0L AvBpwrioL £Xouv Tn duvaTdTnTa va ekppalouv andyelg, va
opyavwvouv dpdoelg Kat va dlekdkoUv Kovwvikr aAAayr, utiepBaivovtag ta épla tTng napadooLakig
TIOMTIKAG ouppeToxrC (Chapman 2016; Ozkula, 2021). H évta&n Keluévwv yngplakou akTiBLopoU otn
OLOAKTLKY TIPAEN evio)UEL TOV KPLTLKO YPAPUATIONO Kal kaAAlepyel Kovwvikd urieUbuvoug TIoOA(TEG e
onpokpaTtkr euatgbnoia (Denning, 2001; Amgott, 2018). ZuvoAikd, 0 WnPLakdg akTLRLoPOG uropel va
OUMBAAEL 0TN SLAPOPPWOTN KPLTIKWY WNPLAKWY TIOALTWY, EVOUVAUWVOVTAG TNV KPLTLKN OKEWN Kal Thv
€VEPYO CUPMETOXH OTN dNUOKEATLKY (wn.
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[MPAKTIKEG YpAPMATIOPOU GTNV MPWTN OXOALKN NALKia: Mia MoLoTLKN
olepeUVNON TWV TIPAKTIKWY YPAUMATIONOU VNTILAYWYWV KAl OACKAAwWV
™NG A" AnuoTiKoU 0NV EAANVLKNA EKTIALOSUTLKN TIPAYMATIKOTNTA

E. Ntente', N. Stellakis®

'University of Patras, Turjua Eriotnuwv g Eknaidsuonc kat g Aywynig otnv MpooxoAkr HAtkia, Greece
University of Patras, Tufjua Emotnudv Tng Exknaidsuong kat Tng Aywyric otnv MpooxoAikr HAwkia, Greece

Ekkwvwvtag and v napadoxn 6Tt n avdrrtuén Tou ypapuaTlopou anoteAel €va ouveXEg, TIou Eekva amnd
TO olKOYeveLaKO epLBAAAOV Kal ouveX(Cel OTNV TIPOCTYOALKH aywyr KAt €MELTA 0TO ONUOTLKO KAl 0TO
yupvdaolo, ival avapevouevo va uttioBegoupe OTL auTto To CUVEXEG Xapaktnpiletal and atabuoug-
okalorndTtia. ‘Evag kaiplog otabuodg ival n petdBacn ans 1o vnraywyelo oTo dNPOTIKG, OTtou
mapatnPoUE TLG TIPAKTIKEG eVIOYUONG TOU TIPWTOU YPAUUATIONOU TOU vnriaywyelou va ekBAAAoUV kat va
ouvavtouv Tn cuoTnUaTkr dwackaiia TG MPWTng dnuotikou. H epyacia e0TdleL OTLG TIPAKTLKEQ
YPAUUATLOMOU TNG TIPOOXOALKAG KAl TNG TIPWTNG OXOAKAG ekmaldeuong. ZuyKeKpLugva iapouactddovtal
oedopgva avaAuang TIOLOTIKAG €peuvag Tou Tpayuatornolitnke oTo MAalolo TNG EAANVIKAG EKTTALOEUTIKAG
TIPAYMATIKATNTAG Kat N orola JEAETA TLG TIPAKTLKEG YpauuaTiouoUu ota duo nAaiola, peoa and
nUoPNUEvVeEG ouvevTeUEelg og vnraywyoug Kat dackdAoug/eq tTng A" AnpotikoU. H avdAiuon eoTidlel 6TIq
dlagpoporolioelg Kat 6ta onueia oUyKALONG TWV avagpePOPEVWY TIPAKTLIKWY £TOL WOTE va dagavouv Ta
onueia ouvEXELOG KAl a-CUVEXELAG TOU Ypaupatiopou avdueoa oTig duo Babuideq. Ta anoteAeéouata
pETA&U AAAwV del)vouv OTL OL MEPLOGATEPOL VNTLaywyol divouv €upacn o€ TatyviwdeLg Kat
VONUAatodoTnueveg mpoacyyloelg evw ol ddokalor/eq TNG A” AnUOTIKOU ETILKEVTPWVOVTAL TIEPLOCATEPO 0N
owaockaAia Tng avdyvwong Kat Tng ypagpnig. EmmAgov, napdio rou napatnpeitat EAAeLyn emikowvwviag
Kal ouvepyaoiag Twv eKMAdEUTIKWY Twv OUo MAaloiwv dtagaivovtal peaa and ta Aeyouevd Toug kool
TomotL nou Ba propouacav va AELToupyrnoouv we Yepupeg. MNapadelyuatog xdptv, n aglomoinon twv
MPOUTIAPXOUCWY EUTIELPLWYV TWV vNTI{wVY Kal n evioxuon g Xernong aromAalolwPevou AGYou HECwW
eneEepyaciag rj cUvBeoNng apnynuaTikwy Keluevwy. H mapoloa peA€tn cupBAAAeL otn culritnon ylpw ard
TOV TIPWTO YPAUMATIONO KAt TNV TIPWTN OXOALKA NALKIQ KaL ETILOLWKEL VA pWTLOTOUV VEEG TIPOOEYYIOELG TIOU
MTopoUV va 6Tnpi&ouv pLa oJaAdTEPN CUVEXELA TOU YPAUUATIOPOU avauesa oTo vnraywyeio Kat To
ONUOTLKO.
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AlepeuvWVTAag aMOWELG KAL TIPAKTIKEG VNTILAYWYWV YLa TNV EVIOXUON Tou
TPWTOU Ypauuatiopou Twy rawdtwv ROMA

G. Galanis', N. Stellakis'
'University of Patras, Department of Educational Sciences and Early Childhood Education, Greece

2 Komoég Tng mapoucag e.onynong elval n HEAETN TWV BEWPNTLKWY OTACEWY KAl TWV TIPAKTLKWY
YpaupaTtiopoU mou akoAouBouvtal amnod eknaldeuTikoUq og vnriiaywyeia rmou ¢prho&evouv nadid ROMA. H
eUTELPIKN €peuva oguumeplEAaBe Tnv dle€aywyr nuIdounuEVwY ouvevtel&ewy Pe dekaemtd (17) ddokaloug
TIPOGXOALKNG ekntaideuong, dddokovteg o€ axoleia Tng Meppepelakrg Evétntag Axaiag, katd
OLdpkela Tou oxoALkou €touqg 2018-2019. Na Tnv avdAuon Twv 0ed0UEVWVY AELOTIOBNKAV TIOLOTIKEG
pEBODOL Kal TEXVIKEG. Ta armoteAéopata €0el&av 3Tt oL vnraywyol TIou GUUKETE(XaV 0TV £peuva €Xouv
enlyvwon g WLaTEPdTNTAG TNG ANMOCTOANG TOUG Kal, TAuTOXPova, guveldntorotolv Tov uynAod Babud
duokoAlag mou BETeL N TIPAKANON AELTOUPYLKNG £vTaEng Twv nawdwwv ROMA otnv Td&n. Eruni€oy,
avtAnenkav kdmoleg pwteg evoelEelg unep TG daniotwaong dTL oL eknadeuTLKol avayvwpilouv Tnv
OyAwooia (eviote kaL TPLYAWOO(a) Twv MadLWV aUTWV WS avacTaATIKS mapdyovta yla tThv avdrrtuén Tou
YPAUUATLOHOU TOUG, WoTOo0 -eAAe(YeL, HAALOTA, OXETIKAG POPAEWNG 0To AvaAuTikd Mpdypaupa- dev
avadubnkav CUYKEKPLUEVEG TIPOCOTIABELEG UTIEPPAONG TWV TIPOCKOPUATWY. Z€ 6,TL apopd ToV TIOALTLOUS TwV
kowvotitwv ROMA, oL vnraywyol €del§av nwg avayvwpifouv tn dlagoporoincr Tou, evtouTolg uévo €va
MEPOG TOUG PAVNKE va YvwpIlel EMapKwS XapaktnpLloTikd oTtolxela autou (€0ua, mapaddoelg, YLIOPTEG
K.ATL) KAl va ETILXELPEL va TA EVOWHATWAOEL OE OXOALKEG OpaaTNPELOTNTEG e OKOTIO TNV €VioXUGCN TOU
YPAUUATLOMOU TwV matdLwy. Akdua, TapdAo Tou UipEe cupgpwvia HETAEU TWV VNTILAYWYWVY wg TIPOG TN
onuacia Tng ouvepyaociag Toug PE TOUG YOVeELg, OLarmaTwbnkav SUCXEPELEG KATA TNV £pApPUOYT TNG TNV
TPAEN Kat avadeixbnkav opLopgvol amnod Toug MapdyovTeg Tou, GUHpWVA PE TOUG vnraywyoug, Tnv
dlapoppuwivouv. TENOG, oL andyelg TNG MAELOWNPag Twv EKMAOEUTLKWY CUVTEIVOUV oTnv B€om OTL N
ouverikoupia amné deutepo vnraywyo Ba BeAtiwve TIG GUVONKEG TTIOU EUVOOUV TNV EVOUVAUWON TOU
Ypaupatiopou otnv Td&n.
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«AvayvwoTeg aro kouvia: MNMawyvidl kat mapapudbL wg nadaywyka
gpyaAeia yia v avarntuén avaduouevou YpaupaTiopou Kat Thv
evioYUuon NG YVWOTIKAG KAl CUVALOBNPATLKNG avartuéng Bpepuwv Kat
vnrilwyv»

N. Charalambous'
'University of Cyprus, University of Cyprus Library, Cyprus

H mpwiun nmadaywytkni mapupacn yla Ty avartuén ypaupatiopoU o€ Bpegn Kat viria anoteAel
KaBopLoTiké Medio HeEAETNG, OedOPEVNG TNG EMIBPAOTIG TNG OTN YVWOTLKY, YAWOGLKN KAl ouUvVaLoBnuaTtikn
avdrtugn twv awdlwy (Neumann & Neumann, 2019). H mapodoa peA€tn dlepeuvd tn cUPBoAn Tou
rawxvidLoU, Tou apapublod Kal TNG CUPPETOXNG O OpaatnpldtnTeg PpLAavayvwolag we madaywyKwy
OTPATNYLKWY Yyla TNV evioxuon Tou avaduoduevou YPaupaTiopou, avadelkviovtag mapdAAnAa
Aettoupyia Tng BLBALoBrKNG wg Kpioou epBdilovTtog pdbnong (Whitehurst & Lonigan, 2001; Bus et al.,
1995).

O avadudpevog YpauPaTIONOG ePAaPBAVEL TIPWILHESG YAWCOLKES KAl CUMBOALKEG DEELOTNTEG, KABWG Kal
TPWLPEG euTeLpieq Pe Kelpeva, ol omoleg amoteAouv BeygAia yla Ty emnionun eKYdbnon avdyvwong Kat
ypapng (Puspitasari et al., 2023). To natyvidl mapexel BLWPATIKEG EuKaLP(eg YLa TELPAPATIONO JE TN
YAWOOQ, TNV apriynon Kat In CUPBOALKY OKEWN, EVW N apriynon apapublwv evioxUel TNV Katavonon
aPNYNUATIKWY OONWV, EPTTAOUTICEL TO AELAGYLO KaL TIPOAYEL TNV KPLTLKNA KAl pavtaoTikr okeyn (Mol et al.,
2008; Reese & Cox, 1999).

H BLBALoBrikn Acttoupyel WG UTIOOTNPLKTIKG TtatdaywyLké meplBdilov, mapexovtag npdcpacn o€ MotkiAla
BBAlwv, poypappdtwy apriynong kat dpactnploTiTwy, evioxXuovtag Tnv aAAnAemidpaon Kat
ouppetoxn Twv Tawdtwv (Neuman, 2012). H takTiki Kabnuepivry avdyvwon, N CUPPETOXT o€ atvida
@Aavayvwaolag Kat oL ETLOKEYELG o€ BRALOBrKEG CUUBAAAOUV TNV EVOUVANWON TNG AVAYVWOTLKAG
LKavOTNTAG, KABWGS KAl OTN YVWOTLKY, KOLVWVLKY KAl oUvaLodnuaTtiky avdntuén twy nadlwy (Sénéchal &
LeFevre, 2002).

H napouciaon Ba emikevtpwbel 0Tn BewpPNTLKA KAl EPTELPLKY TEKUNEIWON TOU avadudueEVOU YPAUUATLOWOU,
oTnv nawaywylkn aglornoinon tou mnawxvidiou, Tou Mapauublol Kal Twv dpacTnELOTATWY Ppuiavayvwaoiag,
KaBwg kat otov poAo TG PLRALOBNKNG wg tatdaywytkou Tidépou, Iapouctd{ovTag MPAKTIKEG EPAPHOYEG
TIoU PTopouv va urooTnpi&ouv yovelg Kat ekmatdeutikoUg aTnV avdamntugn MpwLUwY YPAUHATIOHIKWY
OeEloTATWV.
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From Folktales to Futures: Using Indigenous Oral Narratives to Foster
Emergent Literacy in Multilingual Classrooms

K. Kamalakannan'
1Ethiraj College for Women, English, India

In a world increasingly dominated by standardized curricula and digital tools, indigenous oral narratives offer a
powerful, culturally-rooted path to literacy. This paper explores how integrating folktales from tribal and
regional communities into early literacy instruction not only fosters foundational language skills but also affirms
multilingual and multicultural identities in the classroom.

Drawing from examples in South Indian classrooms and Tamil folk traditions, the study highlights how oral
storytelling practices can be leveraged to develop listening, speaking, and pre-reading skills in children aged
5-8. Through a qualitative lens, it examines how narrative structures, rhythmic repetitions, and culturally
embedded morals support language acquisition in learners from diverse linguistic backgrounds.

Further, the paper explores how teachers can adapt these oral texts into bilingual picture books, roleplay, and
classroom discussions to enhance engagement and comprehension. It argues that folktales are not merely
stories of the past, but vibrant tools for inclusive and decolonized literacy practices in contemporary education.

Ultimately, this paper advocates for a pedagogy that honors indigenous knowledge systems while equipping
young learners to thrive in a multilingual world. It invites educators to reimagine the literacy classroom as a
space where tradition meets transformation — and where the oral wisdom of yesterday plants the seeds of
tomorrow’s literacies.
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Evowpdtwon Wnelakwv EpyaAeiwv otn MNwoowkn Mdénon: Mia ‘Epsuva
yla v Wneplakn Endpkela Mabntwyv lortavikng otn Acutepofdabuia
Ekmnaldeuon

N. Peramos Soler"? E. TCapgpn’

'Aristotle University of Thessaloniki, School of Italian Language and Literature - Faculty of Philosophy, Greece
Hellenic Open University, Hispanic Language and Civilization Studies (ISP), Greece
*Aristotle University of Thessaloniki, School of Italian Language and Literature Faculty of Philosophy, Greece

To dpbpo autd mapouatdlel pia PEAETN ToU dlepeuvd TO TIMEDO WNPLAKNG EMAPKELAG HABNTWV
deutepoPdbuLag ekmnaideuong ou pabaivouv lomavikd wg E€vn YAwaooa. H €peuva mpayuatorowidnke
pEoW TNG dlavourig evog NAEKTPOVIKOU EpwTnUaToAoy({ou, To orolo oXedlAoTNKE yLa va aEloAoyrosl
OLdPopeq SLAOTACELG TWV YNPLAKWY OEELOTATWY TWV HabnTwy.

2Tn oUyxpovn Moy, N EPPAvION VEWV PaBNnoLakwv MEPBAANSVTWY £XEL OTPEYEL TNV EKTIALOEUTIKN €pEuva
TPOog veeg kateubuvaoelg. Mia and aut€g nepthappdvel Tn YEAETN TOU TPOTIOU |E TOV OTto{o oL JabnTeg
a&lorolouv TLQ TEXVOAOYIEQ yla va dleukoAUvouy Kal va evioyUoouv Tn dladikacia andkTtnong pLag veag
yAwooag. MapdAAnAa, n avdykn yLa n HETENON TNG WNPLAKNAG ENMAPKELAG TWV JabnTwv Kabiotatatl 6Ao Kat
TILO ONMAVTLKY, KaBwg dtadpauatilel KaboploTKG pOAO OTNV eKPABNON EEvwv YAwaowy, eviaxdovTtag
XPron Wn@Lakwv epyaielwyv otn padnaolakn diadikacia.

2KOTOG TNG MEAETNG elval n a&loAdynon TG YngpLlaknig endpkelag abntwv Aukeiou Tou pabaivouv
loravikd wg E€vn YAwaooa. MNpdkettal yia pia Pkt yebodoAoyikd €peuva, n oroia cuvOudlel TIOLOTIKA Kal
TMooOoTLKA otouxeia. H peAetn OLe€rixtn tov Mdio tou 2025 pg€ow tTng dnuioupyiag kat dtavoung evog
NAEKTPOVLIKOU epwTnUaToAoyi(ou pe Tn Xprion g mAatgpoppag Google Forms. To delypa amoteAouvtav
and 35 pabnteg evdg Aukelou otnv EAAGda, pe otdyxo tn dlepelvnon Tng XPriong wnelakwy epyaieiwy otn
Mabnolakn dtadikacia Kat TNV EKT{UNOo™N ToU EMLIMESOU WNPLAKAG ETMAPKELAG TOUG.

Ta dedopgva rou GUAAEXBNKav peow Tng KAlpakag Wnolakng Endpkelag avaAlubnkav pe tn Xprion Tou
OTATLOTIKOU AoylopikoU SPSS. Av Kat To epwtnuatoAdylo anoteAouvtayv arnd dUo evoTNnTEG, N mapouca
MEAETN ETIUKEVTPWVETAL ATIOKAELOTIKA 0Tn delTeEPN vOTNTA, N omola apopouoe TN YETPNON TNG WNPLAKAG
EMAPKELAG HEOW EPWTNOEWV KAELGTOU TUTIOU.

Ta euprjpata €0el&av Tt n MAslowneia Twv CUPPETEXOVTWY elval apKeTA EEOKELWMPEVN JE TN XProN
WNPLAKWVY epYaleiwv otnv KABnuepLvr) HEAETN TOUG, KAl OTL To eMITEDO YNPLAKAG EMAPKELAG TOUQ
KupaiveTal amnd PETPLo €wg uywnAo. lMNMpotelvetal mepaltepw €peuva yla tn dlepelivnon TG oxeong Jeta&u
NG AMOTEAECHATIKOTNTAG TWV YNPLAKWY OLOAKTIKWY JEBGSWV KAl TOU ETILIMESOU WNPLAKAG ETMAPKELAG TWV
pabnTwv.
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Mapaywyn yparttou Adyou ota loTtavikd arnd eEAANVOPWVOUG (POLTNTEG
TPLTOPABULAG EKTTAldEUONG: AVAYVWOLNOTNTA KAl YAWOOLKA
XAPAKTNPLOTIKA

C. Kapeta', E. Leontaridi’
'Aristotle University of Thessaloniki, School of Italian Language and Literature, Greece

‘Eva cUGTNUATIKG CWHA KEWPEVWY TIApaywyNg YPartol AGYoU Un (pUCLKWY OULANTWYV TIPOCPEPEL TN
duvaTtdtnTa akpLBouq anoTiunong Twv YAWOGCLKWY ETIMEdWYV Kal TNG SUCOKOA{QG TwV KEWWEVWVY Kal Uropel
va udPBdAeL otn BeATiwon tng EevdyAwaoong eknaideuong. ZTnv napouca PeAETN CUAAEXBNKav, oe BdBog
oekaetiag, delyyata mapaywyng ypartou Adyou EAAVwY (oLtnTwV dlapépwy TUNPATWY ToU
AplototeAeiou MNavemotnuiou ©scoalovikng, ol orolot apakoAoubnoav kat eEeTdoTNKav oTo eEaunviaio
TIPOTTTUXLAKG pdbnua emAoyrg “lomavikn) yAwooa A1,

ApxLkd, 6Aa ta delypata wneglorouibnkav oe popgpry Word kat otn oguvexela elorixbnoav oe epyaleio
avayvwoludtntag. Ta aroteAéopata tng 0eUTePNG pAong opyavwbnkav o apxeio Excel kat urtopAridnkav
€ OTATIOTLKA avdAuon pe To epyaieio Tableau.

2 Komdg Tng €peuvag eival n avixveuon SUCKOALWV 1 TIAPAPETPWY TIOU SLEUKOAUVOUV TNV TIapaywyn
yparttou Adyou and ‘EAAnveg goltnteg/xprioteq Tng lomavikrig yAwooag wg pabriuatog emmAoynig. MNa v
eN{TeUEN TOU OTOYOU AUTOU, N YEAETN EOTLALEL OTN CUYKEVTPWOT KAl AQVAAUGT) HOPPOAOYLKWV,
YPAUUATIKWY, AEELAOYIKWYV KAl CUVTAKTIKWY XAPAKTNELOTIKWY EAAAVwVY goltnTwyv Tou dev elval puotkol
OMIANTEG TNG loTavikng YAwaooag, Ta onola og ouvouaouod Pe PETARANTEG OTwg 0 TEAKOG Babudg, o
apLBUAOg XapakThpwy, AEEEWV Kal TPoTdoswy, To PUAO, n etituxia i arotuxia avd eEetaoTikn iep{odo kat
0 Babudg duokohiag Twv KeeEvwy 0dnyouv oTnV avdartugn 1o akpLBwv epyaleiwv yETPNONGg
avayvwoluotnTag Kat YAwooikoU ernedou. Ta supripata TG YEAETNG CUPPBAAAOUV £TAL 0TN dLAPOPPWaN
€VOQ VEOU OWHATOG KELUEVWY, TIPOGPEPOVTAG TO UTIORABPO yla JEAAOVTIKEG, TILO CUCTNMATLKEG Kal eupeiag
KA{MAKAG EPEUVNTIKEG TIPOCTIABELEG.

MeAAovTikd, mapduola £peuva Ba priopodae va enektabel kal oe AAAEG YAWOOEG Kal eTi{neda,
TIPOOPEPOVTAG EUPUTEPN £KOVA YA TN YAWGCOLKN €KMaldeuon o€ MAveEToTNKLAKS TAaioLo.
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MeTayvwOoTLKY YVWON KAl JETAYVWOTLKEG OTPATNYLKEG OTNV TTAapaywyn
yparttou AGyou oTnyv nMpwTtn Kat th d0sUtepn/EEvn YAwooa: Alepelvnon
NG AupOPOPNG NETAPOPAG TOUG OTOV YPArtto AOYo dlyAwoowv
HaBnTwv EAANVIKWY Aukelwv otn Meppavia

K. Zarogianni', |. Spantidakis'
'UNIVERISTY OF CRETE, Greece

H nmapaywyrj Tou ypartou Adyou, Adyw Tng HEYAANG eMidpaacng ToU AoKe( TNV KOLVWVLKOTIOALTLKY Kat
akadnuaikn mopela Tou atduou, OMNwG Kat 6TNV ENayyeAPatiky Tou eEEALEN, avadelkvieTal, Katd TLq
TeleuTaleq 0eKasTIES, WG BaCLK YAWOOLKN OcELOTNTA YLa TNV EKPABNON/KATAKTNON plag YAWooag. ['a tnv
erutuyn o€ €kBaor Tng téco oty npwtn (1) doo kat otn dedtepn/E€vn yYAwooa (IM2) onuavtikol
napdyovteg BewpouvTal N HETAYVWOTIKY YVWOoN Twv JabnTwy yla Tn cuyypa@Lkn dpactneldtnta ota
YAwookd neptBdAAovTta ota orola ekT(BevTal, oL JETAYVWOTIKEG OTPATNYLKEG TIOU PJETEPXOVTAL KATA TN
ouUVBEDN TWV KELPEVWY TOUG OTLG OUO YAWOCOEG, OMWG KAl N SLAYAWGCOLKN METAPOPA TOUG yLa TN oUvBeoN
TIOLOTLKWYV, ETILKOLVWVLOKWYV KEWWEVWY. Me dedopgveg, Aoumdv, auTeq TIG Mapadoxeg, OTwe TPOKUTTTOUV ard
™ BLBALOYPAPIK HAG avaoKATnon, aAAd Kat AapBdvovtag urdyn TO UPLOTAPEVO EPEUVNTLKG EAAELUMA TIOU
napatnpeltat 6Tov EAANVIKSG XWEO yla Ta CUYKEKPLUEVA {NTHKUATA, dlevepyrioape e oTOX0 TNV evdeAexn
MEAETN Toug, Epeuva Tediou (MeA€n Mepltwong) Ye T cuPpeTOX SlyAwoowv padntwv EAAnvikwv
Nukeilwv otn Mepuavia ol oroiol diddokovtav TNV EAANVIKH YAwooa wg M1 kal ™ yepuavikn wg 2. Baolkeg
TITUXEG QUTNAG Jag TNG €peuvag NMapabeToupe oTny apodaa epyacia pyag pe eotiaon, meEpa ans
BewpnTIKN TNG BepeAiwon, 6TNV TAUTATNTA TNG, KABWG KAl 0Ta EpyAAEia TIOU XpnaoLuoTowienkay yua t
OUAAOYN Tou epeuvNTLKOU UALKOU YLa TNV €§aywyr) CUPTepaopudTwy. Ta YEXpL Twpa o€ arnoteA€ouarta anod
v enegepyacia Tou Kat TNV avdAuor Tou Katadelkvuouv EANELYN EMAPKOUG JETAYVWOTIKAG YVWONG TWV
pabntwv yla tov ypamtd Adyo, Kabwg Kat TIEPLOPLOPEVN XPNON JETAYVWOTIKWY OTPATNYLKWY 0To (dLo
nedlo, yeyovog mou kablotd amnapaitntn ™ pntr dtdackaAia Toug yLa TNV apaywyn TOLOTLKWY,
ETILKOLVWVLAKWY KELPEVWV.
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Mwoolkn evaAAayn KwdLKa Kat TIOAUYAWOOEG XPHOELG KATA T dLdpKeLa
OLATIOALTLOMLKWV AAANAETILOPACEWY OTNV TAEN TNG [NAAALKIG WG Z€VNG
MWooaG: NeTAEU KUTIPLAKNG OLAAEKTOU, EAANVLKNAG KAl AYYALKNG
YAWOooaQ

G. Constantinou"?, N. Christoforou'

'University of Cyprus, Department of French and European Studies, Cyprus
®Assistant Professor, Sorbonne University Abu Dhabi, United Arab Emirates

H avakoivwon otoxeUel va Mapouctdoel TIOCOTLKA Kal TIOLOTIKA aroteA€ouata JEAETNG Tou agopd Tnv
evaAayr YAwoolkoU KwdLka Katd Tn dtdpkela SLAmMOALTIOUIKAG dpacTnpldTnTag OTLG TAEELg TNG MaAALKAG
wg =évng Nwaooag. H yeA€tn evtdooetal o€ OLyAwooko AaioLo, 6rou cuvundpXouv n eAANVIKA YAwooa
KaL N KutipLakn dldAektoq. EcTidoaue 0To KaBeoTwg TNG UNTPLKAG YAWooAg Kat Twv AAAWY KOLVWV
YAWOOWV, TIPOKELUEVOU va eEeTAoOUE €AV KTTALOEUTLKOL KAl EKTIALOEUSHEVOL ETLATPATEUOUV YVWOTLKEG,
QVTLOTABULOTIKEG 1] OLATIOALTLOUIKEG OTPATNYLKEG DLAPECOAABNONG KAl TIWG TO KOWVWVLIOYAWOSCOAOYLKO
mAaiolo ermpedlel Tn Xprion auty.

H untpwkn YAwooa €xel moANamnAeg Aettoupyieg. H Castellotti (2001) tnv avtihaupdvetatl wg epyaieio
oTAPLENG TNG pabnaotakrig dtadikaciag, evw n Benamar (2014) tovilel Tov pdAo TNG 0TNV aAvTLOTABULON
Ae€N oYKWV eEAAelpewv 1§ 0TV ekppdon attipatog yia Borifeta. Ou Candelier et al. (2023), oto nMAaiolo g
OLOAKTLKAG TOU TMOAUYAWCOLGHOU, uttoypaupiCouv Tn onuacia aglomoinong Twv YAwoowwy iépwv. H
XPrion Tng eTuTpeNEeL TNV aAANAeNidpaaon, Tn GUUHETOXH Kat TN SLEUKOAUVON TNG OLATIOALTIOPLKAG
dlapecoAdpnong.

I"la TN SLAMOALTLOULIKY dpacTnELOTNTA TNG EPEUVAG OL EKTIALOEUSHEVOL KAIIBNKAV va GUYKPIVOUV YOAALKEQ
napaddoelg (T.X. BaciAdmita - galette des rois) ye ta Tomkd Toug LoodUvapa. H yeA€Tn payuatorowibnke
oc €& TuRuata etunedwv B1.1-IM'1 drou avaAubnkav 74 neplntwoelg evaAAayrig KWOKa Twv dLdAoKOVTwWY
Kal 161 Twv eknatdeudpevwy. Eunveuougvol anod toug Castellotti (2001), Benamar (2014) kat tov
>uprnAnpwpatiké Tduo tou KEIMA (2018) etoludoape oToxeupevo miivaka avdiuong. Emmigoy,
EPWTNPATOAGYLO KATEYPAWE TLG ATIOWELG TWV EKTIALOEUTIKWY Yla TNV evaAAayr) KWOLKA.

Ta anoteAgéopatd delyvouv POTIUNOoN 0TV evaAAayr KWOLKA yla TNV £PAPHOYT GTPATNYIKWY YVWOTIKAG
OTAPLENG Kal avToTtdduiong. H kutplakr dldAekTog etuaTpatelsTal KUP{WG O€ aQveTIiONPES OTLYUES, EVW N
mpdTurn eAANVIKY o€ dopunpeveg eEnynoelg. H ayyAwkn epgavifetal wg YAwooa UrooThpLENG Kat
OuUvOeapOog PeTa&U MOAUYAwoowV eknatdeudpevwy. H auBdpuntn xprion tg e§aptdrtat and To YAwWOOIKS
UTI6Babpo Twv ekMatdsudUEVWY Kal ard Tn oTAon Tou eKMnaldeuTLikoU. TEAOG, dlarmoTtwveTtat OTL oL
EKMALOEUTLKOL XpNoLuoTiolodv ouxvd Tn UNTPLKA YAWCooa yla va dwoouv Tn owaoTh andvtnon aAAd dev tnv
XPNotyorololv Ye okotid TN SLAMOALTLOMLKY dlapecoAdBnon.
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14:30 - 15:20 | ZINON KITIEVS

Kevtpwn Eworiynon 3 / Key Note 3

14:30 - 15:20

Skills for Life or Skills for Work? Changing discourses of adult literacy and
their implications for policy and practice

U. Papen'
'Lancaster Unicersity, Lancaster Literacy Research Centre, United Kingdom

In the early 2000s, when | began my career as a literacy researcher, |, along with many others in the adult
literacy field, was optimistic that practice-based and socio-cultural views of literacy were beginning to influence
adult literacy policy and practice. In England, for instance, the state-funded Skills for Life programme drew on
social practice views of literacy and offered embedded literacy teaching. In Scotland, an Adult Literacies
curriculum was put in place.

Since then, however, much has changed. In the UK, as in many other countries, policies have returned to a
focus on work-related skills, prioritizing economic gains and employability. Learners are positioned as
entrepreneurial citizens responsible for ‘investing’ in their learning. Over the past year, | have analysed policy
documents and research reports, and | have conducted over 30 interviews with practitioners from England,
Scotland and Australia. Based on this research, in my talk | ask what has happened to the idea of literacy as a
means not only for earning, but for wider learning, in relation to citizenship and democracy, for example.
Drawing on my analysis of past and present policies, | propose a rethink of current discourses of adult literacy
and consider its essential role in relation to individuals’ ability to live well and society’s capacity to address the
urgent issues of our times.

Page | 152



15:30 - 16:30 | ZINON KITIEVS

2 UpTiooLo 8 / Symposium 8: I'pappatiopog oto neveog: H anwAsla wg
KAnpovould pag

15:30 - 15:50

[Mpooeyyilovtag To NMEVOog Twv MPocpUYwV TnG KuTtpou pgoa amno ta
MATLO TWV TTAOLWYV

P. Stylianou'
"YMAN, Anuotiki Eknaideuon, Cyprus

>1nv Kumnpo, n Toupkikn elafoAn Tou 1974 kat n ouvex{opevn katoxr cuvexiCouv va dLagop@uwvouv
OLWINAEQ HOPYPEG TIEVOOUG. 2T0 MAA(OL0 Jlag eKMatdeUTIKAG TIapeUBaong pe yabnteg 11-12 etwv, ot
€VVOLEG TNG AMNWAELAG KAl Tou TIEVBoUG dlepeuviiBnKay PECwW BLAYEVEAKWY CUVEVTEUEEWV [E TIPOTPUYEG
manmoudeq Kat ylaylddeg. Xtéxoq ntav Ot JOvo n uETAd00N LOTOPLKNG YVWOoNG, aAAd Kal n dnuloupyia
XWPEOU GTIOU N TIPOCWTILKY JVRN TIPORJAAEL wg madaywyikr yvwon. Anod Tig culntioelg avadubnke Jia
KoLV} GUUBOALKN YAWOOTA TNG ATIWAELAG WG EUTELPAG TwV TIPOCoPUYWV- EVW TIEPLEYPAPAV TA OTI(TLA TOUG,
ToAAO( TIPoodLOPLaAV TO «OTIHTL» HECW DEVTPWY, XWPAPLWV KAL YELTOVLWY. € APKETEQ TIEPLITTWOELG, AUTEQ
oL LoToplEG poLPdaTNKAV pwVaXTd yLa TPWTN Popd, oTIdlovTag OEKAETIEG OLWTMNG.

H nmawdaywykn dtadikacia avedelEe OTL N uvun, To EVBOG Kat n Tautotnta dev elval apnpnueveg Evvoleg:
{ouv 0TO CWUA Kat ouxvd TIapapevouv CLWImMAEQ. H ekmaideuon, J€oa amnd SLAAOYLKEG TIPAKTLKEG, MTopel
va YETATPEYEL TO MEVOOG O YVWON Kal PvipN Tou TipoXwped Pe a&lotpenela Kat yvoldEpo. H anwAela twv
mpoopUYwV uriepBaivel Tnv neploucia: To omiTL apopd o€ eurelpia oXECEWVY, JVAUNG Kal cuvatotnudtwvy.
H Beopikr} avanapdotaon KvduveUel va amopakpuveL TN YviAdn amod TLg (wvTaveg MPayuatikotnTeg.

H exnadeuTikr map€ppaon avadelkvuel, emiong, cUyXpPoveg dLaoTAoELG: OL TIPOGPUYEG CHEPA
QVTLHETWTICOUV TIAPOUOLEG HOPPES N AvAYVWPLOUEVOU TIEVBoUG. H avddel&n kat n ¢pwvn Tng VAUNG, N
avayvwplon Tou TevBouq kat n natdaywytkn agloroinon Tou dnuloupyoulv €va Koo Xwpo pdénong,
evouvaloBnong kat avBektikdtntag. To nevBog yivetal KAnpovouLd Tiou JETaPEPETAL, JETaoXnPatiCeTat
Kal evioyUel Tn UAAOYLKN yvworn Kat dpdor.
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15:50 - 16:10
To adpato MEVOOG TwV aCUVODEUTWY TIALOLWV

M. MuxaniA'

'loTopikdg EpeuvnTig, AvTinpdedpog Zuvdgopuou Acuvédeutwy Madwv mou GihoEevibnkav otnv EAAGSa
1974-1979, Cyprus

To Kpugpo neEvBog Twv natdLwy mou oTdABnkav acuvdédeuta and tnv Kumpo otnv EAAGda 1o 1974 kat to
Kpdtnoav pega Toug yla 43 oAokAnpa xpovia, aroteAel pua owwrmAr aAAd Babld avBpwrivn oTopia.
Amnopakpuopgva amo TLG OLKOYEVELEG Toug AOYw TIOAENoU, Biag 1§ akpalag pTwyelag, autd ta nawdd
KouBaAouv Tpauduata arnwAelag kat anoggvwong. To nEveog Toug dev eival IAvToTe opaTd: eKdNAWvETAL
pEoa and owwrm, poRo 1 duckoAla aTn cUvdEeDN [E TO VEO TIEPLRAAAOV.

To va peyaAwvelg wg nadi mpoopuyldg, pakpld arod Tnv okoyeveld gou, onuaivel va (elg oe ouvorkeg
aotdbelag, popou Kat povaéldg. H amouaia tou o Baotkou Aalciou oTPLENG, SnNAadn TNG OLKOYEVELAG,
o€ KaAel va emPlwoelg oe €va E€vo ieptdAAov, ouxvd xwpig YAwooa, yvwoTtolg 1 atabepdtnta. ETol, n
mnawdikn nAwkia, ou kavovikd Ba €mperie va sival mepiodog acgpdAelag Kal ¢ppovTidag, JETATPETETAL O
g€vav ouvexn aywva mpooapuoyrg kat emplwong.

Avayvwp(Covtag To MEVOog wg pla uttapkTr aAAd cuxvd adpatn eumelpia, To oxoAeio uropel va

Aeltoupyroel wg Xwpog Beparnelag kat €vtagng, divovtag ota nawdid t duvatdétnta va EavaBpouv n
pwvn Kat Tnv eAmida Toug.
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16:10-16:30
Mwg To MapeABAv QUAAKIZEL TO HEAAOV

A. Koukkides'
'private/oncology/palliative, Cyprus

To névBog dev onualvel ot {nteltal va Eexdooupe, ahAd va BupduaoTte pe TpoTo mou dev ayldelel To
mapodv. MNPJSKeLTaL yla TNV avayvwpLlon Kat Thv TR oTnV anwAeLa, 0To QVTIKE(PJEVO TNG anwWAELAg KaL OTO
WG auto cuvdgetatl Pe tn {wri Kat Tnv wotopia pag- dxL yla va avapacoupe Kat va EYKAwPL{SuacTe 0To
Tpadua.

> auto To MAaiolo avadelkvUeTal n avdykn yLa XwWpeoug PG Kat Adyou -TeAeToupyieg, TEXVN, OLdAoyo-
TIOU VA TIPOCGPEPOUV TN duvaTéTNTA va PIAGHE avolXTd Kal va aKoUKE DLAPOPETLKES PWVEG: BUPATWY,
EMOUEVWV YEVEWYV, HELOVOTATWV.

O pdhog g Wuxoloyiag, TG00 yia To dtopuo 600 Kat yla Tnv KowotnTa, elvatl va avalntroet To avTke{Pevo
TIoU XABnKe yla Tov Kabgva kat va Bonbriost 0To XTIOWo Ylag YEPUPAG TIOU GUVOEEL JE O,TL XABNKE, EVW)
Tautdxpova avolyel Tov dpouo TPog To YEAAOV. MLa yEpupa TIOU EVOWUATWVEL TNV €ATIOA yLa TN
pETATpOTH Tou TIdvou o€ GUAAOYLK cogpla kat dnuioupyla.
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15:30 - 16:30 | ELIA

Mapouoidoelg 30/ Presentations 30

15:30 - 15:50

Empowering Teachers to Foster Data Science Literacy for Civic
Engagement and Social Justice

M. Meletiou-Mavrotheris’, E. Paparistodemou®®, A. Serrad6 Bayés®, D. Bakogianni®®

'European University Cyprus, Education Sciences Department, Cyprus

*Cyprus Pedagogical Institute, Department of Teachers’ In-service training, Cyprus
°European University Cyprus, Education Sciences, Cyprus

“La Salle Buen Consejo, Mathematics, Spain

®National and Kapodistrian University of Athens, Mathematics, Greece

®Karlstad University, Mathematics Education, Sweden

In today’s datafied world, the ability to critically interpret, analyze, and act on data is central to civic
participation and informed decision-making. Yet data science literacy—recognized as both a scientific skill and
a civic competency—remains underdeveloped in many school systems. The EU-funded DataScEd4CiEn
project (2023-2026) responds to this challenge by embedding data science into STEAM education for
students aged 9-15, with a particular focus on civic engagement and social justice. Central to the initiative is a
modular, blended professional development (PD) program designed to equip teachers with the knowledge,
tools, and pedagogical strategies to effectively integrate data science into their classrooms. Grounded in
situated learning and a Communities of Practice model, the PD supports collaborative design and
implementation of data-rich STEAM scenarios on topics related to environmental justice, equity, socio-
economic and global issues. Combining interactive workshops, case-based discussions, and hands-on
exploration of tools such as CODAP, Gapminder, and Teachable Machine, it moves from foundational
concepts to classroom application.

This paper presents the structure, theoretical grounding, and early findings from the first pilot of the PD
program in three of the partner countries (Cyprus, Greece, Spain). Using a design-based research approach,
the study draws on surveys, focus groups, teacher reflections, and classroom observations to examine how
teachers interpreted, adapted, and applied their learning. Preliminary results suggest the PD strengthens
teachers’ confidence and skills in promoting students’ ethical reasoning, data science literacy, and civic
awareness. The STEAM framework proved key in enabling both data science inquiry and social meaning-
making, as interdisciplinary collaboration allowed participating teachers and their students to explore civic
issues and give meaning to data through diverse scientific and artistic lenses. By reframing data science
education as a practice of social meaning-making through STEAM, DataScEd4CiEn offers a robust model for
interdisciplinary, justice-oriented teaching and learning across diverse classroom contexts.
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15:50 - 16:10

Situated Professional Development for Embedding Data and Civic
Literacies in STEAM Education

G. Solomonidou', M. Gavrielides?, L. Hadjithoma®, Y. Danidou*, M. Meletiou Mavrotheris®, E. Paparistodemou®

'European University Cyprus, Education, Cyprus

*The English School, Mathematics, Cyprus

*The English School, PSHCE, Cyprus

*European University Cyprus, Computer Science and Engineering, Cyprus

°European University Cyprus, School of Humanities, Social and Education Sciences, Cyprus
®Cyprus Pedagogical Institute, Cyprus Pedagogical Institute, Cyprus

This presentation explores how a context-sensitive professional development (PD) program can foster multiple
literacies—data, digital, civic, and interdisciplinary—by embedding data science and social justice into
STEAM education. As part of the EU-funded DataScEd4CiEn initiative, a year-long PD program at The English
School in Cyprus empowered teachers to co-design and implement real-world, data-rich learning scenarios.
Using a collaborative, design-based model, an interdisciplinary team of educators from Science, Mathematics,
Computer Studies, Design and Technology, PSHCE, English, and Art developed two projects addressing
contemporary societal issues: one focused on the causes and consequences of food waste, and the other on
the social and environmental impacts of fast fashion.

Both scenarios engaged students aged 13-15 in authentic data collection and analysis through CODAP, which
enabled them to visualize and interpret complex datasets in meaningful ways. Preliminary evidence shows that
the PD broadened teachers’ pedagogical perspectives, increasing confidence in integrating civic issues,
ethical reasoning, and cross-curricular approaches. Students, in turn, worked with real datasets to investigate
and debate global challenges, developing critical thinking, collaboration, and a sense of social responsibility.
The iterative cycle of PD, classroom implementation, and reflection cultivated a strong professional learning
community and demonstrated the potential of this approach to transform abstract skills into meaningful
classroom practices. This case illustrates how collaborative teacher learning can empower educators and
students alike to use data for civic action and interdisciplinary problem-solving.
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16:10 - 16:30

Teachers’ perspectives on integrating performing Arts into interdisciplinary
STEAM Education

O. Tsivitanidou', V. Philippou’
'INQUIRIUM LTD, Research & Development, Cyprus

Objective: This study examined how Cypriot secondary-school teachers perceive the integration of performing
arts within STEM education through the L-STEAM framework. Grounded in the European Skills Agenda
(2022) and the STEAM IDEAS’ Square model, L-STEAM positions arts as a catalyst for breaking disciplinary
silos and creating competence-based ecosystems. It advances seven core competencies, aligned with deeper
learning (Pellegrino & Hilton, 2013), aiming to reconceptualise 21st-century literacies through creative
pedagogical practices.

Methodology: Fourteen secondary-school teachers from diverse disciplines participated in a structured focus
group, combining an online survey with facilitated discussion. The survey included seven Likert-scale items,
for rating the significance of core competences, three open-ended questions on the STEAM IDEAS’ Square
skill categories (cognitive, interpersonal, intrapersonal), and two on their profile (STEAM experience,
expertise). Open-ended responses and focus group data were thematically analysed, while Likert items were
examined using descriptive statistics.

Results: Teachers acknowledged the value of the L-STEAM approach, emphasising Creative and Critical
Thinking (mean=4.79/5), Collaboration and Communication (mean=4.71/5), and Interdisciplinary Knowledge
(mean=4.57/5). Technological Literacy and Research Skills were also rated positively, though some
scepticism arose over integrating digital tools into performing arts. Teachers supported storytelling, role-play,
and artistic expression to enhance engagement and STEM understanding. Despite enthusiasm, systemic
barriers, i.e., rigid curricula, exam-driven instruction, and limited professional development, were mentioned,
with successful implementation dependent on institutional flexibility, time, and resources.

Conclusions: Teachers view performing arts as a powerful entry point for building interdisciplinary links,
stimulating creativity, and advancing deeper learning competences. Their reflections affirm the promise of the
L-STEAM framework in redefining literacy as multimodal and aligned with 21st-century priorities. However,
systemic barriers demand reform and policy-level recognition of arts-based practices. Professional
development and collaborative networks are vital enablers (Spyropoulou & Kameas, 2024), empowering
teachers as co-creators of innovative pedagogical ecosystems that support inclusive and future-oriented
education.
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15:30 - 16:30 | KYRENIA

Mapouoidoelg 31/ Presentations 31

15:30 - 15:50

Digital Storytelling as a tool for strengthening foreign HE students’
multiliteracies

P. Samioti', E. Katsarou?, |. Kassotaki®

'University of Crete, School of Philosophy, Greece
University of Crete, Department of Primary Education, Greece
*University of Crete, English teacher at the Medical School, Greece

This presentation showcases the outcomes of the Erasmus+ project E-Stories: Digital Storytelling in
Supporting Immigrant University Students’ Language and Technology Use Skills, implemented at the
University of Crete. Grounded in the pedagogy of multiliteracies and its later revisions (New London Group,
1996; Cope & Kalantzis, 2000, 2020; Kalantzis & Cope, 2020), the project aimed to foster multimodal literacy,
critical engagement, and inclusive language learning.

To operationalize this multiliteracies-based Digital Storytelling (DST) pedagogy, an 8-week course was
designed through a needs analysis and structured around the integration of text, image, audio, and personal
voice. DST was explicitly aligned with the four knowledge processes of multiliteracies. Through Situated
Practice, learners grounded their stories in personal and cultural experiences, reflecting Castafieda et al.
(2018) emphasis on lived experience in multimodal learning. Overt Instruction provided scaffolding in Greek
linguistic structures and digital composition. In Critical Framing, students reflected on how text, visuals, and
sound shaped identity and audience reception. Finally, Transformed Practice emerged as students produced
original multimodal narratives, resonating with Zhang & Chen’s (2023: 128) findings on how culturally and
linguistically diverse learners “connect with their cultural identities, express their experiences, and advocate for
themselves and their communities” through DST. Collectively, these processes show how DST enacts
multiliteracies pedagogy, further illuminated by Cope & Kalantzis’ (2020) and Kalantzis & Cope’s (2020)
concept of transpositional grammar, in which meanings shift dynamically across forms and contexts.
Learners reported greater language confidence, storytelling competence, and digital literacy, demonstrating
how DST promotes both academic and personal growth. These outcomes substantiate research on
multiliteracies pedagogy that empowers marginalized learners to reclaim agency and participate as global
communicators (Kyriakidis & Koikas, 2024).
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15:50 - 16:10

Heroes, Villains, and Telecom Ads. The Rhetoric of Contemporary
Storytelling

M.Z. Téth', T. Lozsi'

'Eétvos Lorand University Faculty of Primary and Pre-School Education, Department of Hungarian Language
and Literature, Hungary

At the dawn of the 21st century, storytelling has reemerged as a focal point in scientific and artistic discourse.
This resurgence signifies a profound cultural transformation beyond technological, pedagogical, or political
factors. Storytelling, one of humanity's most ancient forms of communication, identity formation, and
community building, is acquiring new functions in the contemporary context. This presentation explores
storytelling in modern art and social science, focusing on rhetorical and applied linguistic approaches, with
international and domestic examples.

Within the rhetorical framework, storytelling transcends entertainment and education to serve as
argumentation and persuasion. Andrew Leslie's study posits that political narratives, like classical logical
arguments, follow a topical structure with iconic characters, conflict, and temporal and emotional arcs that
reinforce cultural knowledge and evoke emotional resonance. In political communication and advertising, the
classical dramatic structure (hero, adversary, challenge, triumph) functions as a rhetorical pattern that
engages audiences more effectively than facts. Metaphorical language, symbols, and narrative strategies that
evoke emotions have become central topics in applied linguistics, including rhetoric and discourse analysis.
Today, storytelling serves as an interdisciplinary tool for communicative, pedagogical, political, and
psychological purposes. Rhetorical and linguistic approaches enable stories to resonate and
influence—emotionally, culturally, and socially.

The presentation examines storytelling as an effective tool of argumentation and persuasion in contemporary,
defining works of the international advertising market (parts of advertising campaigns by major global brands,
e.g. telecommunications companies). The phenomena outlined, with related research findings and lesson plan
proposals based on these findings and exercises, can contribute to pedagogical method renewal. The lecture
treats rhetoric as a collaborative, creative linguistic communication action and education as a value-creating
and value-transmitting process. It highlights intersections between rhetoric and other social sciences, including
marketing, political science, literature, and music.
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16:10 - 16:30

Digital storytelling as a project-based learning approach to evaluate upper-
primary students’ understanding of troublesome science concepts

P. Anastasiou'
'The Cyprus Pedagogical Institute, Cyprus

The process of creating and telling a story depends on how one's understanding of something comes together
and makes sense. It is considered a socio-constructivist strategy of learning. Allowing students to engage with
and interact within the learning environment by manipulating the presented information (Hillmayr et al., 2020)
enables them to become active producers, rather than passive recipients of their learning (Gee, 2005). The
purpose of this research was to explore how digital storytelling could be used as a PBL approach to evaluate
students’ understanding of troublesome science concepts, found in the topic of matter. To this aim, two
research questions were examined: a) How could digital storytelling support students to access, reflect upon
and apply prior science learning? b) How could digital storytelling support peer engagement in science
learning? Informed by the theories of socio-constructivism and project-based learning, this research
highlighted how learners could share and co-construct their understanding through collaborative digital
storytelling activities. In doing so, two PBL digital storytelling activities were created, which had the same
content but differed in structure. Activity A was presented as a story puzzle, and Activity B as a predefined
story. A qualitative approach was used for the collection and analysis of data received from thirty Greek upper-
primary students (Grade 6). Students’ understanding was analysed according to the resultant digital story
scripts/plots (including scientific explanations), and the typology of peer talk (Mercer et al., 1999). Findings
revealed that PBL digital storytelling supported students’ understanding of many scientific concepts, in the
topic of matter, while identifying gaps in their prior knowledge. It also facilitated the instinctive use of
exploratory talk over the other two types (cumulative and disputational talk) that can often be found in peer talk
in science learning. The implications of this research are relevant to numerous educational contexts and levels.
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15:30 - 16:30 | AMMOCHOSTOS HALL

Mapouoiaoelg 32/ Presentations 32

15:30 - 15:50

TeAewdpoitouteg poltnTteg/-tpLeg T.E.E.A.MN.H. kat BLBAla MAnpogopLwy:
YVWOELG KAL TIPAKTLKEG

K. Papadimitriou’, N. Stellakis'
'University of Patras, D.E.S.E.C.E., Greece

Ta BpAla MANPoPOPLWV WG €va «vEo» £(00g BLBAlwY TO omolo eloepXeTaL OELAG OTNV EKTIALOEUTLKY
oladikacia ota vnraywyeia, ouvioTd pla TIapayvwpLOHUEVT EPEUVNTLKY TIEPLOXT], AAAG KAl EKTIALOEUTLKY
TMPAKTIKH. MoAovdTL Ta o@pEAN amnd tnv avdyvwaor Toug yla ta Tawdld mpooXoALKAG nALKiag elvat TIoAAd, dev
UTIdPXEL N avayvwpLon Tou Ba anattolvtav yla pia o duvaptkr €vta&r Toug oto vnriaywyelo. Xtnv
napouoa PEAETN TIApoUCLAleTalL 1 gXEon Tnv omola TeAeldgpoltol/-Teq poltnTeES/-TpLeg Tou T.E.E.A.N.H. Tou
Maverotnuiou MNatpwv €xouv pe Ta BLRAla mAnpogoplwv. EAjpOnoav cuvoAikd 35 cuvevtelgelg and
TETAPTOETE(G POLTNTEG/-TPLEG TIOU cupueTelxav aTto lMpdypaupa «MpakTikry AGKnon TpLltopdduiag
eknaideuong MNaverotnuiou MNatpwv yla To akadnuaiko €1og 2022-2023» kaL epydoTNKAV Yla TPELG PHVEG
o€ dnuooLa Kat WLWTIKA vnruaywyeia otnv MNdtpa. Ané tnv avdAuon Twv cuvevTelEewv avadeiXBnke n
TIEPLOPLOUEVN YVWOT TWV POLTNTWV/-TPLWV avagpoplkd Je ta BLBALa AnpogopLwv, Ta wiaitepa
XAPAKTNPLOTIKA TOUG Kal Tov TPOTo a&lomoinong Toug oTnv TAEN Tou vnriaywyeiou. H ENAewyn emagng pe
auTo To £(dog BLRAlwv ot emninedo omoudwv dnuloupyel YvwoTikd Kevd, aAld Kat avacpdAela XelpLopuou
TwV BRAlwY MAnpogopLlwy Katd tnv dtdpkela TNG MPAKTLKAG doknong. Elval anapaitntn, emopgvwg, n
OUCTNUATLKY EKTIA{BEUOT TWV POLTNTWV avapopkd pe ta PLBAla mAnpogopLlwy, Ta Wlaitepa otoLxeia Toug,
aAAd kat Tov TPOTo Pe Tov otolo Ba Ta evtdEouv oTnv ekmatdeuTikn dtadikacia. H katdption Toug oXeTIKA
Ba odnyroeL 6TV evioxuon Twv WPEAELWY TIOU N avdyvwon Twv BRAlwV autwy prnopel va mpoogpepeL o
mnawdLd TPooxoAKnig NALkiag kat otnv evOuvAPwon TNG OXE0NG Twv Tadlwy yadi Toug.
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15:50 - 16:10

Epyaotriplo Avayvwong oto Nnraywyeio: MoxAog Evioxuong tou
Owoyevelakou ["papuatiopou kat Anuoupyiag Kowvdtntag Mdabnong

C. Tsirmpa', N. Stellakis'
'University of Patras, Department of Educational Sciences and Early Childhood Education, Greece

H cuvepyaoia peta&u oxoAelou Kat olKoyevelag umopel va fonbriost onuavTtikd 6tnv mpowdnon Tou
avaduoduevou ypauuatiopoU. H olkoygvela amoTteAel To pWTo £yypdupato nmeplBAdAAov Tou nawdlou, yeca
oTo orolo tibevtal Ta BeyeAla Tou ypauuatiopou Katl 0 pOAog TwV YOVEWV elval KaBopLloTIKOG aTn
Onuoupyia evdg katdAAnAou TepLBAAAOVTOG udBnong yia ta rawdild. AvtanokpLvopevol atny embupia Twv
YOVEWV VA CUPPETEXOUV OE HaBNOLaKES OpacTnPLOTNTEG e Ta atdLd Toug, EKTOG OXoAoU wpapiou,
OoXEOLAOTNKE KaL UAoTIOBNKE €va epyacTtriplo avdyvwong oto 390 Nnraywyeio g MNdtpag, katd
Oldpkela Tou oxoALkou €toug 2023-2024. To epyactrplo dujpkeae nevte priveq (lavoudplog-Mdiog 2024),
TpaypatornolouvTay aroyeUPaTVEG WPE,G OUO (POPEG TOV Pva, KAl UAOTIOABNKE E TN CUPUETOXT YOVEWV,
nawdlwy, 12 €BeAovTwY EKMTALOEUTLKWY KAl UTIO TNV EMLOTNHOVIKHA KaBodriynon tTng ZuupBouiou Exknaideuong
Nnruaywywv. Ot dpdoelg sTikevTpwbnkav otnv anod Kowvolu avdyvwon BRAlwv Katl oe dpacTnELdTNTEG TIOU
a&lomolovuoav Tov yparttd Adyo, eviaxuovtag tTnv aAAnAemidpacon natdlwy Kat yoveéwv. H anotiunon tou
TPOYPAUKATOG TipayUaToroibnke JECwW ouveVTEUEEWY E TOUG Yove(g Kal Toug eBeAOVTEQ
eKTaldeuTIkoUg. Ta eupripata avedelEav Tnv anoteAeoUaTIKOTNTA £VOG KAAd dounpevou epyactnpiou
avdyvwong oTtnv evioyuon TOe0 Tou avadudpevou 600 Kal TOU OlKoyevelakoU ypauuaTiopou. Ewdikdtepa
anod TLG anavtioelg Twv eBeAoVTwWV PAvVNKe OTL TO pyacTript avdyvwaong Acttolpynoe we yepupa JETA&U
oxoAelou-olkoyevelag. ZuveBailAe onuavTikd oTnv evioxuon Tou olkoyevelakoU ypauuatiopou, otnv
evOUVAUwWOoN Twv OXEoewv PeTAEU oxoAelou-olKoyEvelag aAAd Katl oTn dnuoupyia plag kowvoétntag
pAabnong, orou dAot (awdld, yoveig kat ekmatdeuTikol) elxav Tnv eukatlpia va cuvepyaoTouV Kal va ouv-
MdBouv. To yeyovdg autd katadelkvuel Tn dUVALKN evOg epyactnpiou avdyvwong wg JoxAou evioxuong
TOU olkoyevelakoU ypaupatiopou Kat Tng GUAAOYLKAG udbnong. Ta anoteA€oyata unoypaupiCouy, eniong,
n onuaocia tng ouvepyaoiag vnraywyeiwv pe yovelg, AANEG OXOALKEG JovAadeq Kat Beopoug TG
Kowdtntag (T.X. PLBALOBAKeES, maverotALa, dPoUg), e OTAXO TN dnuULoUpYia PLKPWV KOWVOTATWY pdénong
TIOU GUMBAAAOUV OUCLACTIKA GTN PJABNoN Kal oTnv OASTIAEUPN AVATTTUEN Twv MatdLwv.
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15:30 - 15:50

Exploring the Refugee Crisis in A Level Greek: A Pathway to Critical
Literacy and Intercultural Understanding

C. loakimidou', T.G.D. English School Nicosia®

'English School Nicosia, Greek, Cyprus
®English School Nicosia, Greek Department, Cyprus

This presentation explores how the A Level Greek research project on the refugee crisis in Greece
(2015-present) can serve as a powerful tool for cultivating critical literacy, intercultural understanding, and
civic awareness in secondary education. Within the framework of the private school curriculum, students are
encouraged to investigate contemporary issues through a range of authentic sources, including journalistic
articles, NGO reports, interviews, personal testimonies, and literary excerpts.

Through carefully scaffolded tasks, students develop research questions, evaluate diverse perspectives, and
reflect on the ethical dimensions of migration and displacement. Classroom practices include textual analysis
of refugee narratives, comparison of media representations, guided discussions, and written assignments that
encourage students to articulate their own informed viewpoints. Students also present their findings through
multimodal formats such as podcasts, posters, or oral presentations, thereby enhancing their communicative
and reflective skills.

By engaging with real-world content in the target language, students deepen both linguistic competence and
emotional literacy, while gaining insight into how language shapes perceptions of social justice and human
rights. This approach situates language education within a broader framework of democratic education and
social engagement, serving as a concrete example of pedagogical practice that integrates language learning
with critical inquiry and civic awareness.

The presentation will also touch upon the possibility of incorporating extracts from student essays to illustrate
how their vocabulary and language use evolve as they gain deeper insight into the topic. The session will
showcase selected student work, classroom activities, and reflections on assessment and differentiation
strategies, highlighting how Greek language teaching can become a dynamic space for inquiry, empathy, and
critical thinking.
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15:50 - 16:10

Working on critical literacy and citizenship through literature

T. Keersmaekers'
'KU Leuven, English literature, Belgium

Both policy and research stress the importance of reading skills to fully participate in society. The 21st-century
reader is confronted with a massive influx of information that is hardly regulated. In this context, our (complex)
reading skills are often linked with how we take up our role as citizens: strong readers are seen as essential for
a democratic society (OECD 2021; Jerrim and Moss 2019; Schiiller-Zwierlein, Mangen, Kova¢ and van der
Weel 2022).

In this rapidly changing reading landscape, certain aspects of reading are gaining more attention, as they are
becoming more important to navigate our information society but are also under strain due to the constant
stream of input. While the OECD focuses on ‘critical’ reading (OECD 2021, D’hoker 2022), others emphasize
the importance of ‘deep’ reading (Wolf 2018, Stichting Lezen 2023) or ‘higher-level’ reading (Schuller-
Zwierlein, Mangen, Kova¢ and van der Weel 2022). This is translated into new types of literacies building on
and going beyond traditional literacy, such as information literacy (T’sas 2019), conscious literacy (KNAW
2019), or 21st-century literacy (Stichting Lezen 2023).

The contribution considers the commonalities of these different types of literacies, focusing on two main
aspects. First, critical thinking always plays a pivotal role, creating space for a type of critical literacy. Second,
command of each of these literacies benefits from a specific role for literature: more than other types of text,
literature offers unique development opportunities for the skills that are necessary to master these literacies.

The contribution posits two central questions: how can we define critical literacy in the current context? And
what is the specific link between critical literacy and literature? The goal is to provide a working definition for a
critical literacy that can be useful for literary reading while also focusing on its societal importance in terms of
citizenship.
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16:10 - 16:30

From Skills to Practices: Designing Online Courses to Scaffold Critical
Literacies in Higher Education

K.M. Williams™"?

'University of Maryland College Park, Department of Counseling, Higher Education & Special Education,
United States

?Johns Hopkins University, Department of Innovative Teaching and Leadership, United States

Universities worldwide are grappling with how to equip students to thrive in increasingly algorithmic learning
environments. As higher education moves online, many first-year students lack the media, information, and
ethical literacies needed to evaluate bias, surveillance, and misinformation. Meanwhile, commercial
courseware often privileges data capture over emancipatory learning. This paper outlines a qualitative
dissertation in progress investigating how instructional design and media-literacy practices can foster critical
literacies in digital higher education.

Guided by media ecology, cultural hegemony, and critical pedagogy, the study uses purposive sampling to
recruit instructional designers and media-literacy educators from North America, Europe, Brazil, and the
Middle East/North Africa (MENA). Semi-structured interviews explore how participants conceptualize equity,
participation, and algorithmic bias in online courses and which design strategies they see as most effective for
cultivating students’ critical capacities across diverse cultural contexts.

The presentation will introduce the research framework, emerging questions from pilot interviews, and
anticipated pathways for integrating “new literacies” into course architecture—such as collaborative
production tasks, reflexive discussions, multimodal authoring, and transparent explanation of algorithmic tools.
Attention will also be given to universal-design approaches that anticipate structural barriers and integrate
inclusive practices from the outset.

By framing instructional design as an ethical and political practice, this paper positions literacies “from skills to
practices” at the center of online course development. It aims to contribute an evidence-informed model for
instructors, designers, and higher-education leaders to embed critical literacies in online curricula, supporting
equity, sustainability, and democratic participation across diverse contexts.
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15:30 - 15:50
H Aoyotexvia wg Mgoo KaAAlEpyelag I pappaTiopwy

A. Ntoulia"?

'Minister of education and Religious, MpwtoBd6ula Exnaidsuon Xaviwv-Enéntpia Mowdtntag Eknaideuong,
Greece

“Naveruotiuio Asukwoiag, Tpriua Emotnuwy Aywyrig, Cyprus

H Aoyotexvia wg MOALTIOPLKOS Katl atgtnTikd ayabd ouvioTd £vav TIPoVouLaKO XWEOo yla TNV KaAALEpyela
OLAPOPETIKWYV TUTIWV Ypaupatiopou. OL pabnTteg/Tpleg Ye TNV anapaitntn MpokANom Kat yEow dnuloupyiag
EUTTAOUTLOMEVWY TIEPLBAAASVTWY PABNoNg amnod Tov/Tnv EKNMABEUTLKO, artokTouv pdofacn oc
TOAUSLACTATOUG YPANUATIONOUG (CUVaLeONUATIKG, NBLKO, KPLTIKG, WN(LAKO, LOTOPLKO, SLATOALTIOUIKS). H
TIOAUTPOTILKY avarapdoTacn AOYOTEXVIKWY KELUEVWV (TLY. METATEOTT TIOWUATOG O Tawvia Pikpou prikoug,
€lkovoypdPnon apnynipaTog) EMLTPEMEL 0TOUG HABNTEG va BLWGOUV TO AOYOTEXVLKO £pY0 o€ TIOAAATIAA
enineda.. H mapouca e101iynon okotd €XEL va TAPOUCLACEL TIPAKTIKEG dLdackaliag, mapadelypata Kat
OAOKANpwEVa oevdpla udbnong Ye BAon TLG apXEG TOU CUYXPOVOU YPAUUATIOUOoU, oTa orolan
Aoyotexvia Aettoupyel wg YEPUPA yLa TNV KAAALEPYELQ TOU TIOAUYPAUMATPLONOU WG £va duvauLko dikTuo
TIPAKTLKWY TIOU OLAPOPPWVOUV eVEPYOUG, KPLTLKA OKETTTOUEVOUG KAL TIOALTLOULKA eualoBnToug ToAlTeg.
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15:50 - 16:10

AOYOTEXVIKOG YPAUMATIOPOG KAl TIOAUTIOALTIOPIKEG TAUTOTNTEG:
AwdaokaAla KaL epunvela agnyrioewyv JETAVACTEUONG OTN
oeuTepofdbula ekraidsuon

M. Moros'
'Panteion University, Department of Communication, Media, and Culture, Greece

H eworjynon npooeyyiCel Tov AOYoTEXVIKS YPAUUATLONS we Bactkd medio KaAAEpyelag OELoTATWY Kat
TIPAKTLKWY TIOU QvTaroKp{vovTal OTLG TIPOKARCELG TNG TIOAUTIOALTIOMLKAG KAt TIOAUYAWOGLKAG Kowvwviag.
210 enikevtpo T(BeTal N HEAETN AOYOTEXVIKWY KELUEVWY TIOU Tipayuatelovtal tTnyv eunetpla tng
HETAVAOTEUONG Kal TNG OlacTiopdg, £0TLAlovTag Kupiwg oe eEANAnVOYAwoaoa apnynuatikd €pya AABavwyv
MeTavaotwy otnv EAAASa, aAAd Kal oe AANEG apnyno<Lg Tou avadelkvUiouy Tn dlarnpayudteuon Tng
TAUTOTNTAG, TNG £TEPOTNTAG KAl TNG £vta&ng. H mpdtaon unootnpilet 6Tl n evacgXoAnon e Tiq
TIOAUQWVIKEG QUTEG apnynoeLg uropel va evioxUoel TNV KPLTLKA Katavonon Twv JabnTtwy yla nthuata
TIOALTLOMIKOU TTAOUPAALGHOU KaL VA eVOUVAUWAOEL TN oUVOEDT] TOUG HE TLG OLKEG TOUG euTElpleq N JE TIG
euTELpiEg TNG KOVOTNTAG Toug. MEoa amd OTOXEUPEVES OLOOKTLKEG TIPAKTLKES, O AOYOTEXVLKOG
YPAUUATLONAG utepPaivel TNV TUTIKY) aVAAUGCT) TOU KELWEVOU Kal JETATPETETAL OE TIEd(0 GUVOLAAAAYNG,
evouvalobnong kat dtaAdyou. H pebodoloyia Baciletal otn Xprion KEWWEVWY TIou agnyouvTtal o€ TPWTo
MPAOCWTIO TNV eumeLpia TG PETAVACTEUONG, avadelKVUOVTAG TaUTOXpova Tov pOAO Tou apnynTtr wg popea
KOLVWVLKWVY, TIOALTLKWY KAl TIOALTLOUIKWY TAuTOTHTwY. Ot HabnTeg kKahouvtal va GUGXETIOOUV TIG
AOYOTEXVIKEG QvVANapAcTACELG PE TO KOLVWVLIKOTIOALTIKG TTAQ{OL0 GTO oroio mapdyovTal Kat va
TMPORANUATIOTOUV OXETIKA PE TNV €vvola TNG TAUTATNTAG O OUVOKEG KvnTIKATNTAG Kat aAAayng. H
€10NyNoN €rOLWKeL va del&el TL 1 ddackalia Tng AoyoTexviag pe 0pouq MOAUTIOATLOUIKATNTAG ArtoTeEAEL
0oUCLaoTIKO PNECO PeTdBaong amnd tTnv arndktnon OELOTATWY OTN CUYKPATNON TIPAKTIKWY. [poteivel, TEAOG,
€va OLOAKTIKO TIAQ(CL0 Tou eviayUEL TOV SLATIOALTIOULKOS YPANUATLONG, TNV KOWVWVLIKY cuvoxH Kat Tnv
KaAALEpYELA ONPOKPATIKWY a&LwV o€ eKMALdEUTIKA TiepLBAAAOVTA, CUVOEOVTAG TOV AOYOTEXVLKO
YPAUUATLONO PE TN SUVAULKY TwV GUYXPOVWY KOLVWVLWV.
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16:10 - 16:30

Noyotexvikol ©puUAoL Kat Mwoowkog IMpappatiopog: Apnynoetg ue
2 T€PPata kat OupEg

M. Constantinidou'
'Teacher, Cyprus

H ouykekplpgvn €L01jynan emuxepeL va napouctdost Tn OLOAKTLKY) SLaxeipLon 0To YAWOGOLKO pdbnua
KUTIPLOKWY AOYOTEXVIKWY BpUAWY, aPpnynoewy TIOU agopolV TIG HECALWVLKES NOPPES TNG Priyalvag kat tng
MeAoUqivag. Ot yabnteg peoa and oOTOXEUNEVEG OPAoTNELOTNTEG ToU TiponyouvTal TG avdyvwong
enyelpolv va npooeyyioouv Ta AoyoTeX VLKA Kelpeva evw peoa amnd tnv avdyvwon, Tnv eneEepyacia, tTnv
avdAuon kat tnv avadiynon emLxeLpouv va enegepyactouV MOKIAEG HOPPEG AGYOoU (TIPOPOPLKO, YPATTTO,
TIOAUTPOTILKG), KAAAlEpYwVTag OeELGTNTEG KATAvONOoNG Kat mapaywyng Adyo. NapdAAnAa, 6a etonynbouv
0pacTNELITNTEG TIOU apopPoUV GTn dNULOUPYLKA Ypadr (aAAayr mAalciou, mpocwnwy, apxnig, TEAOUG,
dAAeqg ekdoXEQ Tou BpUAou) aAAd kal oTn dpapatornoinon A Tn YeTagopd Toug ae auyxpova PEoa (TLY.
WNPLAKES apnYoEeLg, KOULIKG) EVIoYUOUV TNV MOAUTPOTILKY dldoTacon Tou ypappatiopou (Cope & Kalantzis,
2009, 0.164-195). O yvwaoTtol kurplako{ Bpulol avtipeTwriiovrat we {wvtavo MOALTIOHUKS KepdAalo Tou
ETILXELPEL va OOCEL GTOUG PaBNTEG TN duvaTOTNTA va KATAVOriooUV TN YAWOOA WG KOLVWVIKS Kal
TauToxpPova KPLTIKO epyaleio pdbnong (Street, 1984, Heath, 1983).

Page | 169



16:30 - 17:50 | ZINON KITIEVS

Mapouotaoelg 35/ Presentations 35

16:30 - 16:50

Explaining Menopause at Work: Frameworks, Data, and Insights from the
Erasmus+ MenoPower Project

K. Kattashi'

'MITRA - CYPRUS MENOPAUSE CENTRE, Non-Profit Organisation (MITRA-CMC), Cyprus

Menopause impacts nearly half the workforce, yet remains underrepresented in workplace training, education,
and policy. This gap affects health outcomes, equality, and workforce participation. The Erasmus+ MenoPower
project (2024-2026) responds with the first European Training Pack on menopause in the workplace, piloted
in Cyprus and Lithuania.

The Training Pack integrates four theoretical models: Biopsychosocial, Health Belief, Job
Demands-Resources, and Salutogenic, to frame menopause as a multidimensional workplace issue. Labour
data from Cyprus identify the concentration of women aged 35-54 in education, health, and public
administration, highlighting areas of greatest need. Case studies from organisations such as Frederick
University and Wade Adams Contracting illustrate actionable strategies that increase inclusion and reduce
stigma. Piloting results underline high demand for practical resources, accessible theory, and male allyship.

This presentation will show how connecting theory, national data, and organisational practice builds
“menopause literacy” for workplaces. Key takeaways include strategies to implement inclusive support, adapt
resources to diverse settings, and advance debates on gender equality, adult education, and inclusive
workplace literacies across Europe.
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16:50-17:10

Promoting health literacy in the USA: Two cases studies on food insecurity
and breast cancer screening

E. Tolma'
'University of Nicosia, Primary Care and Population Health, Cyprus

This presentation describes two Oklahoma-based case studies that highlight how rigorous evaluation,
systematic planning and community engagement can strengthen health communication materials.

The first case study assessed 27 United States Department of Agriculture (USDA) online resources on food
insecurity, using mixed-methods ratings of content validity, cultural relevance, and readability. Scores ranged
from average to good, yet common limitations included elevated reading levels, limited cultural tailoring, and
incomplete coverage of food insecurity concepts. Media coverage of these findings prompted the USDA to
threaten withdrawal of funding, but external pressure led the agency to revise its materials in line with the
study’s recommendations. The second case study was part of a bigger project called the Native American
Indian project, and describes the two-year development of a culturally responsive breast-health brochure for
American Indian women served by a rural tribal clinic. Guided by qualitative research, co-creation with
community members, and established health-communication principles, the tri-fold brochure combined plain-
language information about mammography and breast cancer with visual elements reflecting Native American
culture. Distributed in the clinic, neighboring AI/AN communities, the tool improved patient-provider dialogue
about screening. Together, these case studies demonstrate the importance of evaluation, rigorous planning,
co-creation with the target population, and the adherence to the principles of health communication, in order to
develop culturally grounded public health education resources.
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17:10-17:30

Promoting health literacy within the context of socio-scientific inquiry and
open education: From skills to Practices

A. Baytelman'
'University of Cyprus, Education, Cyprus

Health literacy is a complex and multidimensional concept with a potential contribution to improve the health
and well-being of individuals and societies. Within this context, the educational system of every country plays a
decisive role. The purpose of the present study is the development and presentation of a socio-scientific
inquiry and an open education model for the promotion of health literacy across various learning environments.
The proposed model has emerged through a literature review and various educational interventions designed,
developed, and implemented in fourteen public schools in Cyprus. These took place within the framework of
the European research program Partnerships for Science Education (PAFSE) during 2022-2025. For this end,
the following research questions have been set: (1) Which pedagogical principles, approaches, and strategies
are employed within the context of socio-scientific inquiry and open education to promote health literacy in
learning environments, to facilitate the transition from skills to sustainable health practices? (2) Which are the
pivotal literacy skills that function as catalysts for the adoption of sustainable health practices for disease
prevention and for addressing various health-related challenges and risks? A total of fourteen public secondary
schools in Cyprus participated in the research. The following instruments were utilized for data collection: (1)
Worksheets from training seminars and experiential workshops for teachers participating in PAFSE program
(2) Presentations and final projects of students participating in PAFSE program, (3) Questionnaires regarding
parents' views on open education, (4) Observations and reflective journals of PAFSE program's lead
researcher concerning the teacher training sessions, educational applications, and PAFSE public events in
Cyprus. The research results indicate that, within the framework of the proposed model of socio-scientific
inquiry and open education, pedagogical approaches, strategies, and practices are employed that provide
students with opportunities and possibilities to acquire pivotal literacy skills and transition toward sustainable
health practices
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17:30-17:50

Supporting the understanding of the Physical Literacy concept through
gamified learning in Higher Education

M. Adamakis', O. Tsivitanidou®®, E. Christodoulides®, A. Mulg®, A. Carraro®, N. Green®®, G. Kalmpourtzis’, A.
Podara’, J. Vasickova®, V. Zito®, M. Markovic®

'National and Kapodistrian University of Athens, School of Physical Education and Sport Science, Greece
’INQUIRIUM LTD, Research & Development, Cyprus

*University of Central Lancashire Cyprus, School of Sciences, Cyprus

*Free University of Bozen-Bolzano, Faculty of Education, Italy

*Free University of Bozen-Bolzano, Faculty of Education Faculty of Education, ltaly

®International Physical Literacy Association (IPLA), Advocacy, United Kingdom

"Infinitivity Design Labs, Research & Development, France

®European Physical Education Association (EUPEA), Expert group, Luxembourg

Obijective: Physical literacy, an individual’s relationship with physical activity encompassing motor
competence, motivation, confidence, and understanding, is increasingly central to policy and education
globally (Bailey, 2022; IPLA, 2017). Despite its importance for lifelong engagement, physical literacy remains
inconsistently integrated in higher education and teacher training. The ePhyLi project developed digital tools,
namely, a digital e-book, serious game (mobile app), and e-learning platform, to enhance university students’
knowledge and application of physical literacy. This study evaluates their educational effectiveness, usability,
and user experience among pre- and in-service Physical Education teachers across four European institutions.

Methodology: A mixed-methods design involved 51 students completing pre- and post-intervention knowledge
tests on the e-book and platform content. Usability and experience data from 61 students were collected via
the System Usability Scale (SUS), User Experience Questionnaire (UEQ-S), and App Usability Evaluation.
Additionally, 21 students participated in focus groups exploring engagement and pedagogical relevance of the
app and platform. Quantitative data were analysed using t-tests and McNemar’s tests; qualitative data were
thematically analysed.

Results: Significant knowledge gains were observed across all four modules (p < 0.003), with largest
improvements in areas of lowest baseline knowledge. The e-platform demonstrated higher usability and user
experience scores than the app. The serious game received high ratings for gamification and playfulness (M =
36.21/50). Participants rated both tools as useful, with average scores above 3.5/5.

Conclusions: The ePhyLi tools effectively supported cognitive and experiential learning of physical literacy.
Users appreciated the e-book’s structure and the game’s engaging, gamified design. Qualitative findings
aligned with current educational priorities of inclusivity and holistic development. Moderate SUS scores
indicate scope for improving interface design and personalisation. Overall, the study supports gamified digital
tools in higher education to advance physical literacy, highlighting the need for iterative refinements to optimise
usability and learner relevance.
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16:30 - 16:50

Wnoplakol IMpappatiopol otnv eEAANVIKY dsutepofdbuia ekmnaidsuon: arno
TLG TIPAKTLKEG OTLG OELOTNTEQ

P. Delikari’'

"Ministry of Education and Religious Affairs, Directorate of Secondary Education, Athens Region C, School
Advisor, Greece

210 Kel{pevo autd epeuvollie TOUG OPOUG CUYKPATNONG NG £vvOoLag ToU WnglakoU YPauuaTIouoU oTo
TMAQLOLO ETILHOPPWTLKWV TIpoypapudTwy Tou YTITAIOA Kal Twv ETOMTEUSUEVWV (POPEWV TOU, TIOU
areubuvovtatl and kowvou o PLAoOAGYoUG Kat BeoAdyoug ekmaldeuTikoUg TIoU UtnpeTouv o€ dnudola
OeutepoPdbuLa oxoAela. Zto MAaiolo NG ETUOPPWONG oL dUO lOLKATNTEG PolpdlovTal Koo
ETIUOPPWTLKSO UALKO, he onueio avagopdg Ta pLAoAoyLkd pabripata kat eVvTEAEL TiotorolouvTal he kowvd
a&loloyntikd epyaheia.

EpcuvnTtikr undbeon elval 6t n cupmepiAnyn SLaPOPETIKWY EWOLKOTATWY EKTIALOEUTLKWY 0NV (dla oudda
YPAUUATLOMOU - OL OTI0(EG avaPpEPOVTAL WG CUCTAdA PINOASYwWV GTNV MAATPOpUA TNG ETLPOPPWONG -
OUVLOTA TIPAKTLKY YPAUPATLoPoU Tou ouvTeAe(Tal epriunv Twv dLAPOPETIKWY dEELOTATWY, TNG
EMLOTNUOVIKNAG €d(KeEUoNG KAl TWV TAdAYWYLKWY TAUTOTATWY TWV EKTMALOEUTLKWY. Z€ QUTA TV
EKMALOEUTLKNA TIOALTLKN ETIAOYY KAL TNV avT{OTOLXN TIPAKTLKY YPAPUATIOPoU AavBdvouv BewpnTIKES Kat
MEBOBOAOYLKEG TIAPABOXER, TIOU, CUNPWVA e TNV avdyvwon Jag, UNovopueUouv TNV KATAKTNoN
OUCLACTLKWV YNPLAKWY SeELOTATWY amd TLQ dU0 ouddeg eKMAdEUTIKWY. Evwy pntr oté)euon twv
EUPWTIAIKWY TIPOYPAUMATWY, PE Ta orola XPNUATod0TOUVTAL TA ETIHOPPWTIKA TIPOYPAuPaTa, Kat TG
ETILOTNHOVIKAG KAl OpYAVWTLKAG ETILTPOTAG Tou £lval uTieUBuveg yLa Tnv UAomoinor Toug, ivain
OleUpuvaon TG €vvolag ToU WngpLakoU Ypaupatiopou Kat n Katavonaon Tng wg onuelou matdaywytkng Kat
OLOAKTIKNG CUYKALONG OAWV TWV EKMALOEUTIKWY EWBIKOTATWY, OTNV MPAEN, N dOUNON TNG EMLUOPPWTIKAG
oLadlkaoiag KaL n guykpdTNoN TOU UALKOU avalpel Tn CUYKEKPLUEVN TIPOBEOT, o BAPOG TNG OLKELOTIONONG
OUCLAOTLKWY WYNPLAKWV OELOTHTWV.

Qg eumelpkd UAKS a&lomolouvTtal Kataypageg TNG CUMPETOXG TWV EKTIAOEUOUEVWY Kat AvapopEeg
‘Evap&ng-Aiéng, Tou wq TLHopPpwTpLa eneEepydlopal 6TATLOTKA Kat TIPOKUTITOUV ard TNV avwvuun
ouprAnpwon EpwtnuatoAoylwv Twv EMPOPPOUUEVWY, OE EEN ETLHOPPWTLKEG TIEPLOdOUG (2017-2025).
OcwpnTikd Kat yebodoAoylkd avtAw and tnv oALTLKA Bewpla Tou Adyou, GUuPwva Pe Tnv oroia o Adyoqg
(discourse) (ev POKELUEVW 0 AGYOG YLa TOV YNPLAKS YPAUHATIONE TWV EKTIALOEUTIKWY) «AVAPEPETAL O
dilkTua vorjuaTog mou cuvapBpwvouv T6oo YAwoaLkd 600 Kat Ew-YAWOGLKA aTolyela» «dev elval yévo
AEEELG, eEKpePOEVA KAl LOEEG, AAAA KAL TIPAKTLKEG TIOU CUVOELOVTAL AUECQA UE TIG PNUATLKEG AOYLKEG TIOU TLG
OLOHOPPUWIVOUV> .
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16:50-17:10

Alepeuvwvtag tov PoAo Twv Al Chatbots wg Eknawdeutikwv BonBuwv
oTnVv YTootrpLEn TNG ZUYKPLTLKNG MEAETNG Kal 2uveEETaong
NoyotexVvikwyv Kelpgvwy otn MEon Ekmnaideuon

|. Kyvernitou'
"Yrioupyeio Mawdeiag, ABANTIopoU kat Neohaiag, Méon Exknaideuon, Cyprus

H cuyKpLTIK avdyvwon Kal 1 CUveEETAON KELPEVWY TIOU TipaydatedovTal To (dLo B€ua amoteAolv
avaykaieg aAld kat anattnTikeg dpactnpdtnteg (List & Lin, 2023). Ot 0pactnpLéTNTEG AUTEG
Kataypdgovtal wg Bacikeg kat oto MNMpdypaupa Znoudwv tTng Aoyotexviag Meong Mevikrig Eknaideuong
™ng Kumnpou, kabwg ouvdgovTal e TNV KAAALEPYELQ TOU KPLTIKOU YpaupaTiopou yeoa amnd tn cuvavdyvwaon,
™ oUyKpLon Kal Tnv avtirnapafoAn Aoyotexvikwy epywv (https://logom.schools.ac.cy/index.php/el/). X autd
1o mMAalolo, n mapouca PEAETN oToXeUel aTnV a&lomoinon TG TEXVOAOY(Qg KaL oTny €01 ynon Jlag
TILAOTLKIG TIPAKTLKAG EPAPHOYAG YLA TNV UTIOOTHPLEN TNG OUYKPLTIKAG HEAETNG AOYOTEXVIKWY KELUEVWY OTN
OeuTePOPdBuLa eknaideuon. ZUyKeKPLUEVQ, £0TIALEL oToV pOAo Twv chatbots, Aoylopwwy mou aglomolouv
TEXVNTHA vonuoouvn Kat geydAa YAWOOLKA JOVTEAQ KAL TIPOCOUOLWVOUV GUVOUIALQ U avBpwIioug Eow
PUOLKNG YAwaooag. H paydaia avdmntugr Toug mpoogepel veeg duvatoTnTeG aAAd Kal TIPOKARCELG 0N
pabnolakn dladikaoia. ZUYKEKPLUEVA, WG epyaleia UTIOOTHPLENG HABNONG TTAPEXOUV EEATOULKEUNEVT KAl
TPOCAPUOCTIKY pdBnaon (Anuntplddng & Kookivdg, 2023. Kestin et al., 2025). And tnv dAANn iAeupd, Adyw
™G LavotNTdg Toug va apdyouv Kat va cuvowilouv kelpeva, utidp)el 0 K{vOuvog oL uabnteg/Tpleg va unv
KaAALEpYNOOUV EMAPKWG oL (dloveg auTeg Tig degldtnteg (Mollick & Mollick, 2023). Aaupdvovtag urndyn ta
o Tdvw, N HEAETN oToXEUEL aPXLKA VA TIApOoUCLATEL OXETLIKEG EPEUVEG TIOU €X0UV TipayuaTorondel yia
v a&loroinon twv chatbot otnv eknatdeutikr dtadikacia, eWOKATEPA WG TIPOG TNV UTIOOTHPLEN TNG
avdyvwong, TG katavonong Kat tTng avdAuong KELWEVWY oTnv TPLToRAduLa kat otn dsutepoBdbuia
ekrnaideuon (Liu et al., 2024; Chan & Wong, 2025; Pellas, 2025). 21n cuvexela, J€oa amnd tnv Kataypaen
Twv dUVATOTHTWY KAl TWV TIEPLOPLOPWY £VOG TETOLOU EpYAAEiou, ETILOLWKETAL O OXEDLATUOG KAl N TAOTLKN
€Qapuoyn £vog ekTaldeUTIKOU chatbot, oxedlaougvou yla va urtooTnpl&el Toug/TIq HaBNTEQ/TPLEG HEONG
eKmnaldeuong 0T CUYKPLTIKY €EETAOT AOYOTEXVIKWY KEWWEVWV. ZUNTIEPACKATIKA, N HEAETN ETILOLWKEL vVa
napouctdoel Tov nadaywylkd poAo Twv chatbots yla tnv unmooTrpLEn TNG KEWWEVIKAG avdAuang Kat va
npoTtelvel PLa MPAKTLKY epappoyn Tou propel va eumoutiost Tn dLOAKTIKA TIPdEN 01O Pdbnua Tng
Aoyoteyviag.
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17:10-17:30

EpyaAelobrikn DigitalLingua: MNMpakTikeg NnyEg yla tnv AladikTuakn Kat
YBpokny AwdackaAia tng Acutepng NAwooag

E. Erevbenagie-Johnbul', C. Konstantinou'
'Generation for Change CY, Cyprus

H epyalelobrikn DigitalLingua eival €vag mlodalog mopog rou avantuxinke yla va KaAUyel Tnv enelyouca
avdykn yla anoTeAeopaTikn Kat Xwpig amokAelopoug dwdackalia deltepng YAwooag (IM2) oe diadiktuakd
Kat uBpLoLkd meptdAAovta. Exel oxediaotel €ldkd yia ekmatdeutikoug Tou epyddovTal he Jabnteg
peTavdoTeg Kat mpdo@uyeg. H epyalelodrikn elvat oxedlacugvn o oKTw aAANAEvdETa PEPN TIOU
KaAurttouv Tov TIARPN KUKAO dwackaAiag: (A) MeBodoAoyikd mAaiolo kat epyaAeia emuPiwong, (B)

> xedlaoudg pabrjuatog, (N EktéAeon pabrjpatog, (A) Mwaoowkn avdmntugn padntwv, (E) AEloAdynon, (XT)
HBwkEg Mapduetpol, (Z) EniAuon MpopAnudtwy, (H) Mwaoaodpto.

KdBe evdtnta napexeL 0TOUG EKTIALOEUTLKOUG TIPAKTLKA epyaleia kal ipooeyyloelg. To ueBodoAoyLKO
mAaiolo mepthauBdvel dLayvwoTLKA epwTnUAaToAdyLa, epyaleia dnuloupylag ol yabnTtwyv, BEATIOTEG
TIPAKTIKEG yla TNV NAeKTPOoVLKN didackaAia kat olvTtopa eknatdeuTikd Bivteo. O oxedlacuog Twv
pabnudTtwy nepthapBdvel eTASYPEVEG TIANATPOPHES, OOKLUACUEVEG EPAPHOYER, TPATUTIA OXEDLA
pabnudTtwy Kat epyaAeia teXvnTig vonuoouvng yla To oXedlaopod UAkou. H ektéleon Twv yabnudtwv
TIPOCPEPEL TEXVIKEG OLAXEIPLONG TNG TAENG, OTPATNYLKEG Yla TNV evBAppUVON TNG CUPKETOXNG,
KaBodrynon yla v KaAALEpyeLla NG SLATOALTIOUKNAG evouvaloBnong kat ebddoug yla Tn dnuoupyia
acPAAWV NAEKTPOVLKWVY TIEPLBAAASVTWY. H Tipdodog Twy pabntwy urootnpletal yEow acUyXpovwy
TAQTPOPUWY, OPACTNPELOTAHTWY AvaoTPEPOUEVNG TAENG, AUBEVTIKOU TMIOAUPEGIKOU UALKOU KAl WngpLAKWY
navidLwyv. OL oTpaTnYLkeS aloAdynong ocuvoudlouVv JLAPOPPWTLKES KAl GUVOALKEG TEXVLKEG, TNV
OLoPBwWTLKA avaTpopoddTNon (TPOPOPLKH, YPATTTH Kat TNV £TEPOAELOASGYNON), TLG POUMTIPIKEG
auToa&loAdynong, kabwg erniong, Tnv a&lomnoinon KoulC Kat AoLTwV Ynelakwy epyaie{wv a&loAdynong.

H nBwkn kaBodriynon agopd tn GuPudppwon Pe Tov kavovioud GDPR, tnv mpooTtacia Kat TLG TPAKTLKEG
KATA TWV POKATAANWEWY, EVW OL TINYEG AVTLUETWTILONG TIPOPANMATWY Kal €va YAWCTTAPLO TIAPEXOUV OTOUG
ekmnatdeuTikoUg YPYOPEG Kal AELTOUPYLKEG AUCELG.

H epyalelobrikn Ba dokipaotel Tihotikd (Nogupprog 2025-louviog 2026) e OLakOOLOUG TIEVTE
eKmnatdeuTIkoUg Kal TETPAKOCLOUG NABNTEG o€ OAN TNV Eupwrm, pokeLyevou va dlacpallotel n
XPNOTIKATNTA KAl N IPOcApPooTIKOTNTA TNG. H avatpopoddtnon Twv CUUHETEXOVTWY Ba cUPBJAEL TN
BeAtiwon Tng epyaleloBNKNg, e AMOTEAECHA TNV TEALKT JOPPH EVOG SOUNUEVOU (PLALKOU TIPOG TOV XP10TN
TIOPOU TIOU TIPOAYEL TNV £VTAEN KAl TNV KOWWVLKA CUPHUETOXT).
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17:30-17:50

MaBnTIKEG TIPOTPOMEG Kal TIPOPIA Xpriong o€ YeVIKEG Tatelg: O
PoprmiotoUuAng kat to povteho CRAFT

N. Kyriakou', N. Eteokleous', R. Neophytou'
'FREDERICK UNIVERSITY, Cyprus

H napouca epyacia eEeTACEL TIQ TIPAKTLKEG TIPOTPOTIWY JABNTWVY KAl JaBnTpLwv dNPOTLKAG eknaideuong
OLAPOPETIKWY YAWOOLKWV KAl TIOALTLOHUKWY UTIORABpwY 0TO TAAIOL0 YAWCOLKWY JaBNUATWY OTN YEVIKN
TAEN. OL IPaKTIKEG auTEG eEeTdlovTal PEoa arnod tn Xeriong Tou eknatdeutikoU chatbot PoumnotouAn, To
ortolo eival oxedlaopevo yia va uttiootnpiel Tn YAWCOLKN avdnTtuEn HLkpwv pabnt@ ueca anod
0paocTNPELITNTEG Mapaywyng yparttol Adyou. Ta dedopgva Bacilovtal o€ 907 aubevTikeQ aAAnAeTidpdoelq
arnd OUo MOAUYAWOOCLIKEG KAl TIOAUTIOALTIOMLIKEG YEVIKEG TA&ELG (B kal M AnuoTikou) kat dUo Bepvd axoleia
otnv Kurmpo, katd ta omnoia a&lorowibnke to povreAo CRAFT (Cubero et al., 2024). AkoAouBriBnke
ToAupeBodoAoYLKY TIPoTEYYLoN: Bepatikr) avdAuon pe xprion NVivo (v.14) kat cuvorttikry avdAuon
TIEPLEXOUEVOU YL TNV KaTaypagr Jotifwyv. Ta eupripata delyvouv T€ooeplg factkouq TUroug prompts:
OLéPBwoNG, EMEKTAONG, ONULOUPYLKAG TIapaywyng, dLamnpoowrikiig aAAnAemidpaong. Ot pabnt@
avenTugav aubépunTeG Kat nuL-kaBodnyouueveg HOPPEG zero-shot ipoTporiwy, prompt-chaining Kat
Aydtepa ouxvd, few-shot potpomneg, yeyovdg mou umodeilkviel otadlakn KaAAlEpyeta deElotritwy prompt
design (Sahoo et al., 2025). NMapdAAnAa, evtoniotTnkav Kat SlepeuvriBnKayv TIEVTE XaPAKTNELOTLKA TIPOQIA
MabNT@: Avalntnt@ Alopbwocwv, Anuoupy@ lotoplwyv, AlarpoowTik@ Xprioteg, AvabswpnTik@
Xproteg, TumnokevTplk@ Xprnoteq. H mpwtotumnia tng YEAETNG €YKELTAL GTNV ELCTIYNON PLAG
TPOCAPPOCHEVNG kBOXTNG Tou povtehou CRAFT, CRAFT+, Tou oTtoxeUel GTnV MIPOCAPHOYT] TIPOTPOTIWV
OTLG AVAYKEG JaBNT@ pE OLaPOoPETLKA YVWOTIKA, YAWOOLKA Kat MOALTIOMIKA uttdBabpa. To CRAFT+
EVOWMATWVEL TIPAKTIKEG NETAYAWOOLKAG eualoBntoroinong, MoAUYAWOGIKoUG TIOPOUG Kat
OLAPOPOTIONHEVWY HOPPOTUVTAKTLIKWY HOPPWY CTAPLENG, TIPOCPEPOVTAG OT@ PabNT@ cukalpieg va
TMeLPAPATLIOTOUV PE TO UPog, To (800G KELWEVOU Kal Ta TIoAUTpoTiLkd otolxeia. H elorjynon autr otoxeuel
OTOV EMAvAnpocoLoplopo Tou poiou TG Texvntrg Nonuoolvng wg ouvepyatikou natdaywytkou etaipou
oV avdntuén MOAAATAWY YPAUMATIONWY oTNV TipwTtoRdBuLa ekmnaideuaon.

Page | 177



16:30 - 17:50 | KYRENIA

Mapouoiacelg 37/ Presentations 37

16:30 - 16:50

To «v€o» og ouvabpoloelg ypappatiopou: EEepeuvwvtag To yngplako
riacyvioL awdLwyv oTo OTI(TL

Y. KovtoBoupkn', ©. NeokA€oug', F. Scott’, A. Tooukka®, A.M. Xplotopn'

"Maveruotripto Kunpou, Turpa Ermotnuwy te Aywyrig, Cyprus
*University of Sheffield, --, United Kingdom
*Yroupyeio Madeiag, ABANTIoNOU Kat Neohaiac, AnuoTikry Ekniaideuon, Cyprus

2 komoég Tng mapoucag el.orynong elvat va culnTtrioet TI¢ duvaTéTNTEG TIou dnuloupyolvtal dTav To
«VEO/KaLVOUPYLO» ELOBAAAEL OTLG WNPLAKEG TIPAKTIKEG YPANUATIOMOU TIALOLWY OTO OTI(TL, SlaUoppuwvovTag
Kal dLapop@oUuevo amd TIG AETITEG EKPAVOELG TOU WnpLakoU Toug ratyvidloU. AVTAWVTAG ard HEAETEQ
neplmtwong rawdlwv (nAkiag 6-12 etwv) otnv Kdmpo, diepeuvoupe: MNwg HETApoppwVETAL TO OTI(TL, WG
XWPOG YPAPHPATLOHPOU, JE TNV EL0AYWYN «VEWV» GUOKEUWV KAl «VEWV>» HOPPWV Wnglakou mawyvidlou; Tu
aAAQYEQ TIPOKUTITOUV OTLG WNPLAKEG TIPAKTIKEG YPANUATIONOU TwV MatdLwy 0To oTi(TL dTav eloBJAAEL TO
«VEO/KaLvoUpYLO»;

Na andvinon Twv napandvw epwtnudTwy, aglomolouvtal dedopgva and tn deUTePn PpAon Tou dlebvoug
epeuvnTikoU ipoypdupatog Responsible Innovation in Technology for Children (RITEC, BA. Scott et al.,
2024), émou uLoBeTNONKE WG PeBodoAoYIia N OLKOTIOALTLOWLKY PEAETN TIEp{MTTWONG. H GuAAoyr dedopusvwv
nepthduBave ouvevtel&elg Pe Ta Taldld Kat TLG OLKOYEVELEG TOUG, OTTTLKOYPAPNOELG TOU YNngpLakoU
mawyvidLoU Twv NMadLwv Kat avacToXaopoug Twv JEAWY TwV OLKOYEVELWV 0Ta TAalola ard kowvou
TIAPAKOAOUBNOEWY ATIOOTIACHATWY TWV OTTTIKOYPAPHOEWVY HE PEAN TNG EPEUVNTIKIG OPAdag.

>1nv napouoa eworiynon, eotidfoupe os neputwoelg 10 nmadlwv and tnv Kdmnpo, émou n «okoAoyia» Twv
(Yn@LaKwv) YPaPUATIOPWY TOU KaBevog avadlapoppuwinKe Pe TNV EL0aywyr Yn@LAKWY CUCKEUWVY Kal
EMTIELPLWV TIaLXVLOLoU Tou Tav veeg/kawvoupyleg yla autd. H Bepatikii avdAuon Twv OXETIKWY OESOUEVWV
EVNUEPWONKE BEWPNTLKA ard KOLVWVIKOUALIKEG EVVOLOAOYNOELG TOU YPAUKATIONOU, GUUpWVA HE TLG OTIolEG N
«TIPAKTLKN» yiveTal avTiAnmth wg dpdon mnou avadustal Kabwg avBpwriva ocwuata cuvadbpolfovtal pe
TEXVOAOYiEQ, WG UAKA Kal dula avTikelpeva, kaBwg Kat e AAAEG avBpwIILVEG Kat Pn avBpwriveg OUVAELG.

Euprjuata g avdAluong napouactdlovtal oTtn Bdon duo a&dvwv: (a) Tn peEUcTATNTA TWV TIPAKTLKWY TIOU
avaduovTal Kabwg VEEG CUCKEUEG ELOEPXOVTAL O€ (KaL EEEPYOVTAL Ard) TLG OLKOAOYI(EG YPAUUATIOUWY TWwV
nawdLwyv oTo oTI(TL, Kat (B) Tnv mAorjynon o véa wnelakd mawxvidia wg dtadikasia evowuatng Kat
cwparormonuevng eunelplag ekudbnong ypaupatiopou. MNMpotelvoupe, €T0L, OTL OL «VEEGQ/KALVOUPYLEG»
TIPAKTIKEG YPAMUUATLOWOU dlapopgwvovTal idvta kat dn o€ ouvdpTtnon Je «TaALEG» dUAEQ dUVAELG,
OUXVA UBPLOOTIOLWVTAG KAl TIEPLITAEKOVTAG TO TL Propel va onpaivel ypauuatiopog.

Page | 178



16:50-17:10

‘Otav 10 YAWOOLKO pdBnua avarnAatolwvetal: Avadudpeva voruata heoa
arnd ocuvabpoloelg avopwTiwy, UALKWY, OXECEWV, XWPWV KAl Xpovou KaTtad
TNV YneLaKn cuyypapn

M. Georgiou Moria', S. Kontovourki'
'University of Cyprus, Department of Education, Cyprus

2 1dX0G TG napouoag EPEUVNTLKAG epyaciag elval n avddelEn Twv TPOTWV PE TOUG OTIO{0UG OL KOLVWVLKO-
UALKEG ouvabpoioelg avBpwrivwy, UALKWY Kat AUAwWY dUVANEwWY TIOU GUYKPOTOUVTAL KAl avacuykpotouvTal
OLaPKWG KATd TNV €EEALEN YNPLAKWY TIPAKTIKWY oUyypaprg JEoa oTnv TAEN, napdyouv tnv ndvta
avaduoduevn KATaokeur VONUATWY arnd Toug HabnTeg Kat TIG Jabritpleg. AvTAWVTAG arnd TNV KOWWVLKO-
UALKN Bewpla otov ypapuatioud (Burnett & Merchant, 2020 Fenwick & Landri, 2012), n omoia augpapntel
TNV avBpWTIILVYN UMEPOXN €vavTL TNG UANG, unoypaupifovtag otL dAa ta UAKA cwuata dtabBETouv €va (d0g
duvatdTtntag dpdong (agency) kat 8Tt OAEG oL ovTOTNTEG avaduovTal peoa oTLg evOo-0pdoelg (intra-
actions) Toug pe AAAa owPaATa, N avakoivwon e0Tldlel 0Tn duvatotnTa dpdong Twv
OUVATOTHTWV/TIPOCPEPOUEVWY AELToupYLWY (affordances) Twv YnpLakwy epyaieiwv wg pua UALKA duvapn
KAl OTLG TAUTOTIKEG ETILTEAECELG TNG EKMALOEUTIKOU-EPEUVATPLAG WG Hia AUAn dUvapn oTo TAA{CLo Tou
OXOALKOU ypauuatiopoU.

H avdyvwon twv eupnudtwy Tng nmapoloag €peuvag EMayyeApaTLwv Tng eknaideuaong (practitioner inquiry)
Tou mpayuatoroiénke og pia A" Td&n dnuotikou oxoAeiou, katadelkvuel OTL TO YAWOOLWKS pydénua pe tnv
EVOWHATWAON VEWV JECWV KAl YNPLAKWY TEXVOAOYLWY dev uropel o€ kapia mepimtwon va anoteAel
oTabepn) KAl TIPOKABOPLOPEVN TIPAKTLKY, AAAd TIAVTOTE TIPOKUTTEL WG avaduduevn Peaa anod cuvabpoloelg
UALKWV KAl QUAWY SUVANEWY, avBpWTILVWV CWHATWY, XWPLKWV CUVBETEWY, WngpLakwv dlayecolapriocwy,
YAWOOIKWY OXNHATIOPWY TIOU CUVEXWGS avadLAPoppuVOVTaAL Kat avacuvTtiBevtal, uyKpoTtwvTag 6,TL
OUVLOTA TOV YPAUMATLONG, TO TIWG AUTOq eTLTeAe(TAL, TO TIWG KAl TO YLOT{ CUYKEKPLUEVA dpwvTa oTolxela
aokouv duvatdétnta dpdong yLa va Kaboploouv GUYKEKPLUEVA voruaTa rj/kat yla va arnotpewouv dAAa.
EwdkdtepQ, Ba emuxelpnbel n avdAuon BLVTEOCKOTNUEVWY ATIOCTIACKATWY ard To pdénua twv EAANvikwy
pEoa amnd Tov BewpnTkod Kat JeBOSOAOYIKS PpaAKS TNG £VvoLaG TOU YPAuUaTLoUoU-wg-cuppavtog (literacy-as-
event) Twv Burnett kat Merchant (2020), eatid{ovtag otn peuoTh QUOT TWV YNPLAKWY TIPAKTIKWY
YPAUMATLOHOU, TWV apaySpeVWY vonudTtwy, Twv ouv-atotnuatikwy (affective), evowpatwy kat UKWV
Ola0TACEWVY TOU YPAUPATIopoU Kat 0T duvatdTnTa Tou Jla TETOLA KOWVWVLKO-UALKY) Bewpnon duvatal va
avamn\alowwaoel To Pdbnua Twv EAANVIKWY 0To dNUOTIKG GXOAE(o.
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17:10-17:30

Bridging Literacy and Sustainability: Engaging Apps and Experiences to
Spark Interest in Natural Sciences

K. Dr. Molnér', A. Kitzinger®

'University of Sopron, Benedek Elek Faculty of Pedagogy, Hungary
®Dr. Kitzinger Arianna, Benedek Elek Faculty of Pedagogy, Hungary

Regardless of where we live, we all need to be aware of climate change, carbon sequestration, forest
management, including soil and water management, forest damage, and wood usage. This is because literacy
about environmental issues and sustainability is a personal responsibility, and an environmentally conscious
lifestyle is a necessity. Environmental and forest education, from kindergarten to higher education, aims to
foster a lifelong commitment to environmental awareness and encourage professional efforts to develop
sensitivity to the natural environment through knowledge transfer, invitations to action, and the publication of
best practices. A series of studies confirms the extent to which sustainability is incorporated into teaching
about humans and their environment, as well as natural values, in EU countries and Hungary. This
presentation will examine the usability of science apps in knowledge transfer across different age groups, as
well as the connections between experience-based learning and the development of an interest in science.
The research employs both quantitative and qualitative methodologies. It identifies and analyses existing apps,
assessing app use and complementary experiential activities. Its novelty lies in its contribution to the
effectiveness of awareness-raising activities and its enrichment of new digital and collaborative forms of
learning with experiential educational elements, through examples of identification, analysis, and use. The
results situate Hungarian examples within the context of EU practice, thereby validating the principles of the
Environmental, Social and Governance (ESG) management system and demonstrating how it can be
practically integrated into everyday educational settings.

In summary, independent app use fosters imitative creativity and supports the development of literacy, but it is
most effective when used alongside age-appropriate assistance for discovery and forming connections. A well-
designed app can supplement knowledge and guide the discovery process.
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From Classroom to Cloud: Harnessing Al and Digital Literacy for
Personalised Language Learning Experiences

A. Kitzinger'
'Dr. Kitzinger Arianna, University of Sopron, Hungary

This presentation explores the novel intersection of artificial intelligence (Al) and foreign language learning
(FLL) among university students at a Hungarian Faculty of Pedagogy, addressing a critical gap in current
educational research. While Al's transformative potential in linguistics and pedagogy is widely acknowledged,
there is limited understanding of how emerging learners perceive, engage with, and utilize these technologies
within educational contexts.

By focusing on university students’ awareness, attitudes, and actual use of Al-driven FLL strategies, this
presentation provides pioneering insights into the evolving digital competencies of future educators. Employing
a qualitative methodology through semi-structured interviews, the research investigates students’ current
understanding of Al's role in FLL, testing three hypotheses related to 1) their recognition of Al applications, 2)
preferences for specific tools, and 3) tendencies to integrate language programmes with their learning routines.
The novelty of this research lies in its in-depth exploration of students’ perceptions in a Hungarian context, a
region where Al integration in education remains underexplored, thus contributing valuable data to the broader
European discourse on digital literacy and pedagogical innovation. Preliminary findings reveal that students
are increasingly aware of Al tools, particularly those offering personalised and interactive feedback.

These insights are highly relevant for educators, curriculum developers, and policymakers aiming to harness
Al's potential for language acquisition. By illuminating students’ current familiarity and preferences, the
presentation offers a foundation for designing more effective, student-centred Al-enhanced language learning
frameworks. Furthermore, the implications of the research extend beyond Hungary, fostering comparative
analyses across the EU and encouraging strategic developments at the intersection of linguistics, technology,
and education.

In conclusion, this investigation underscores the urgent need to align technological advancements with
students’ perceptions and needs, ensuring that Al integration in FLL is innovative and pedagogically effective,
marking a critical step toward future-proofing language education in an increasingly digital world.
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H dwdaokaAia tng lotopiag otnv lNpwtoBdbuta Eknaidsuon: NpakTkeEQ
AOKNOELG POLTNTWV/-TPLWV. H onuacia g oALOTIKAG ekMaideuong Kal
nadaywylkn TnG eLprvng aro tnv Tdén otnv Kowvwvia

P. Milionis'
'University of the Aegean, Greece

To dpBpo mpayuateUsTal TNV KPLTLKH Iapouciaon Twv andyewy Twv poLTnTwv/-Tplwv B” ddong tou
Mawaywywkou Turuatog AnuoTikrig Eknaideuong tou Maveruotnuiou Atyaiou GXETIKA UE TNV eumeLpia
Toug amnd TNV TPAKTLKA dOKNON OTLG GXOALKEG Jovddeg Tng Pédou, pe enikevtpo tn ddackaAia g
lotoplag. Méoa amno ) xprion epwtnuatoloylou apakoAoubnong ddackaAlag, oL poLTNTEG KATEYypawav
Kat a&loAdynoav SLOAKTLKEG TIPAKTLKES, avadelkviovTag TO0O0 TG GUYXPOVES OCO0 KAl TLG TIAPWXNHEVEG
pEBABdouG Tou epapudlovtal. H avdAuon €0l&e Tnv avdykn yla CUCTNHATLKY ETLUOPPWON TWV €V evepyela
EKMALOEUTLKWY, WOTE va a&lorololv dnuLloupyLkd TLg oUuyxpoveg Bewpleq udbnong. 1o mAaiolo autd, n
owdaokaAia tng loTtoplag cuvdEeTal pe TNV OALOTLIKN EKTIABEUOT, TIOU £VIOYUEL TNV AVATITUEN KPLTIKNAG
OKEWNG, evouvaiobnong kat ouvepyaciag, ahld Kat pe Tnv madaywylkr Tng €Lpnivng, n orola KaAAlepyel
KouATtoUpa dlaAdyou Kat cuppiiwong. Emopgvwg oto mapdv dpbpo yivetal pia olvdeon tng Bewplag Tng
OLOAKTIKNG TNG LoToplag kat TNG OALOTIKAG ekMaideuong oe {NTrUATa Tou ev3LAPEPOUV TNV Kolvwvia
OUAAARBONV kAL uriopouv va GUUBAANOUV OTOV HETACYNUATLOUO TwV Maboyevelwv Tou TIapeABovTocg.
EvdeikTikd mapddetyua anoteAel n Kumpog, orou n .oToptkr} agriynon Kat n eknatdeuTikn mpdén propouv
va AELTOUPYNOOUV WG YEPUPEG KATAVONONG O€ £va KOLVWVLKOTIOALTIKO TTAQ(OLO TIoU PEPEL aKAUN Ta onuddia
g dlaipeong. H €peuva katadelkvuel GTL N EVOWPATWOT QUTWY TwV TIABAYWYLKWV Tipoocyyloswv propel
va yetaoynuatioestl T dwdackaAia tng lotoplag oe €va epyaleio elpnvikig cuvlinapEng kat SNUOKPATIKNG

aywyne.

Page | 182



16:50-17:10

KaAALlepywvTag OLKOOUCTHHATA ETIAYYEAUATIKOU YPAUMATLOMNOU:
Awadkaoieq autoa&loAdynong oXoALKAG povadag oto mAaioLo
KOLVOTNTWV TIPAKTLKNG

K. Koullapi', O. Lyra®

'Frederick University, School of Education & Social Sciences, Cyprus
®Frederick University, Cyprus

> 0yxpoveg BewpnTIKEG TIpooEYYioeELg avadelkvUiouv TOV YPANUATIONO wg TIOAUSLACTATN LKavdTnTa Tou
MePAAUPBAVEL TN YVWOT, TIQ OTACELG KAl TLG TIPAKTIKEG PETA aTId TLG oTtoleq evepyoUv HaBNTEQ/MaBATPLEG KL
eknadeuTLko( 0To oUyxpovo cupnepAnTitiké axoAeio (Priyadarshini, 2020). 1o nmAaioo autd, o
EMAYYEAUATIKOG YPOAPPATIONOG TWV EKTIALOEUTIKWY CUVOEETAL JE TNV IKAVOTNTA TOUG va avaotoxddovTal,
va cuvepyddovtal Kat va aglorololv dedopusva Pe aTOX0 Tn OnPLoupyia cuvBnkwyv Tou ETILTPETOUV TNV
OUCLAOTLKY, LOGTLUN KAl ATIOTEAECUATLKY) CUUKETOXH HABNTWV/IabNTpLwyv e avarnpia oTig TAEELG YEVIKAG
eknaideuong (Lyra & Koullapi, 2025).

>1dX0¢Q TG €peuvag elval n dlepelivnon Tou TPOTIoU e Tov oroio oL dtadtkacieq autoagloAdynong tg
OXOALKNG povddag cupBdaAAouv oTnv KAAAEPYELQ EMAYYEAUATIKOU KAl KPLTIKOU YpauPaTiopoy, yeca amnod
TN OUYKPATNOT KOWVOTHTWY TPAKTIKAG. Méow autig tng dtadikaoiag, eEetdletal n duvatdtnta
Onuoupylag olkoouoTNUATWY gvioxuong deEloTTwy oToug ekmatdeutikolg, Ta omnola podyouv TV
QUTOATOTEAECHATIKATNTA, EVIOXUOUV TNV avBEKTIKOTNTA Tou aXoAe{ou Kat urtootnpilouv Tnv
AnOTEAECHATIKY EPAPHOYN EKMAOEUTIKWY TIOAMTIKWY (Lyra & Koullapi, 2025).

Ta dedopgva CUAEXBNKav peca amnd pLa €peuva dpdong TouU PAYHATOToBNKE o€ OXOALKH povdda Tng
Kunpou. Ot eknatdeuTikol Tou oxoAeiou, aglomowwvtag to epyaleio Index for Inclusion (Booth & Ainscow,
2016) yia tTnv autoa&LloAdynon Tng oXOALKING TOUG Jovdadag, CUPNETEXaV Og pLa cuAAoyLkr dtadkaaoia Tou
00NyNoE OTO va AELTOUPYOUV WG KOvATNTA TIPAKTIKAG. H avdAuon oGOTIKWY KAl TIOLOTIKWY OEQ0UEVWY
KaTedELEE TNV AvADELEN EMAYYEAUATIKWY YPAUMATIOPWY, OTwg deEldTNTEG avaoTtoxaouou, agloroinon
Oedougvwy, CUANOYLKH Ajyn anopdoswy Kat avdrtuén natdaywyLlkwy TIPAKTLKWY TIoU eVIoXUoUV TN
olagpoporioinon Tng SLdaoKaAiag Kat TNV OUCLACTIKY) CUUHETOXH OAwV Twv padntwyv. ErumA€ov, diagpdvnke
€evOUVANWON TWV EKMAOEUTIKWY OE TIPOCWTIKS kKAt CUAAOYLKO eTi{inedo Kat evioxuon thv
QUTOATIOTEAECUATIKATNTAG TOUG OE OXEON ME TNV £pappoyn Tng cupnepiAnyng (KouAhamm & Adpa, 2021).
Ev katakAe(dL, n €peuva kaTadelkvuel 6Tt oL dladikaoieq autoa&loAdynong GXOALKWY HovAadwy propoulv va
AeLToupyrjoouv wg apetnpia yia T dLapopPwon EUEALKTWY KOLVOTATWY TIPAKTLKAG, OL OTIoleq evioXUouv
TIQ OeELOTNTEG TWV EKTTALOEUTLKWY KAl TIPodyoUV CUVONKEG YLa OUCLACTLKY KAt LGOTLUN CUUHETOYXT] OAwv
TWV Jabntwv.
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ATO TIG YAWOOLKEG OEELOTNTEG OTLG KOWVWVLKA EVTAYUEVEG TIPAKTLKEG
YPAuPaTIopoU: AdaKTLKY a&lortolnon Tou Keluevou tou TCdvi Povtdpt
oTn X1~ AnuoTikoU yla TNV KAAALEPYELA TIOAUYPAPPATIONWY Kal
ONMULOUPYLKATNTAG

M. Xat{navaotdon"?

"Maveruotiuto Asukwoiag, Turua MNadaywylkwyv Imoudwv, Cyprus
®Yrioupyeio Mawdeiag, ABANTIoPOU kat NeoAaiag, Anpotikr Eknaidsuon, Cyprus

H nmapouoa eloriynon napouactdlel £va oxedlo ddackaiiag tg NeoeAAnvikng MNwoaoag kat Aoyotexviag
otn X1° AnuoTikou, To orolo a&lorolel To AoyoTeXVLKS Kel(UEVO «To pUTS TIoU KAveL TTAavTOPAEG» Tou T{dAvL
PovtdplL wg apetnpia yia tnv KaAALEPYELQ TIOAUYPAUHATIONWY KAl ONPLOUPYLKWY TIPAKTIKWY YPAUUATIOHOU.
2 1éX0g elvat n dtepeldvnon TPdMwV PE Toug oroloug 1 Aoyotexvia pmopel va evtaybel oc €va dLOAKTIKG
mAaiolo Tou utiepBaivel T ddacKaAia PEPOVWUEVWY YAWOGIKWY OeELOTATWY Kal avadelkvUel ToV
YPOAUUATLOHO WG KOWVWVLKA KAl TIOALTIOULKA EVTAYHEVN TIPAKTLKH.

To BewpnTikd UTIORaBPOo £OpdleTal TO POVTEAND TwV VEWV Ypaupatiopwy (Cope & Kalantzis, 2000), otn
OUPPBOAN TG pavtaciag otn pabnotakr dtadikacia (Rodari, 1996) kat otnv matdaywytkr g
OnuLoUPYKATNTAG. To GXEDL0 MEPIAAUPBAVEL YAWOGLKEG dpAcTNELOTNTEG (EUTTAOUTLOMAG AeELAoyiou,
eneEepyacia pnuATIKWY dopwv, avadlaTUTiwaon KELUEVOU), TIPAKTLKEG AoyoTEXVLKOU YPAUUATLOHOU
(avdAhuon apnynUATIKWV TEXVIKWYV, ONPLOUPYLKY Ypagpr] HE EVAAAQYT] OTTTLIKWV) KAl TIOAUTPOTILKY TIapaywyn
(KOUIK, ynpLakd BipAlo, dpapatoroinon). H didakTiki mapgupaon diagoporoteital madaywylkd, woTe va
KaAUTTEL ETEPOYEVI ETIMEDA PABNGCLAKAG ETOLUATNTAG KAl Va eVIOXUEL TN CUUTIEPLANTITIKY) CUUUETOXH.

OL nmpoTelvdueveG TIPAKTIKEG ouvddouv pe Toug Aeikteg Emtuxiag kat Endpkelag Tou kutplakou
AvaAuTtikoU MNpoypduuatog Kat KaAALEpyoUv BEELOTNTES KPLTIKNG OKEWNG, ONULOUPYLKAG £€KPPACNG Kal
OUVEPYATLKNG ETUKOWVWVIAG. To CUANOYLKO TEALKO TIPOIOV (WNPLaKSd TIOAUTPOTILKS €pYo) AetToupyel wg
MEAETN TIEPITTTWONG TIOU AMOTUTIWVEL TOV JETATYXNMATIONO TOU YPAUMATIOHOU amd TUTILKY) YAWOOLKNA
O&LOTNTA O KOWVWVIKA evepY Kal dnuLoUpYLK TatdaywyLkr TIPAKTLKA.

H epyaoia avadetkvuel tn duvaplkn Tng Aoyotexviag, dtav aglomoleitat oe aUyxpova OdakTLkd maiola,
WG KATaAUTNg yla TNV avdmtug&n MoAUNOPpWY YPAPUATIOPWY, TNV evioxuon Tng ¢avtaciag kat Tnv
KaAALEPYELA KOWVWVIKNAG eualodnciag Twv HabnTwy o€ €va SUVALKA JETABAAASUEVO KOLVWVLKOTIOALTIONLKO
mneptBAAAov.

Page | 184



17:30 - 17:50
H epapuoyn tng pebddou Project ota Anuotikd 2xoAeia tng Kurpou

A. Christodoulou’
'Cyprus Ministry of Education, Sport and Youth, Cyprus

Katd tn dekaestia tou 1890 kat ripwv ard tov A" MNaykdopwo MoAepo, epgavi¢etal otig HIMA 1o kivnua tng
Mpoodeutikng Ekmaideuong. ZnuavTtikdtepol ekPpacTeg TNG PpLhocopiag tng MNMpoodsutikig Eknaideuong
Bewpouvtat ot John Dewey kat William Heard Kilpatrick ( Beineke, 1998 N'pdAAlog, 2011° Pdong, 2008°
Réhrs, 1990). O Killpatrick, emnpeaocugvog anod Tig madaywylkeg Bewpieq Tou Dewey, mapouatdlel yua
PWTN Popd oTo £€pyo Tou «The Project Method» (1918) pwa véa yLa tnv emnoyn nadaywykr yebodo, otnv
orola mpoTelvel OUCLAOTIKA 0TOUG PabNnTEG va avakahurtouv AUoeLg o€ ipoBAripata, yabaivovtag amod
v mopeia auth. Xupewva Pe tov Killpatrick, yabaivoupe 6,tL epapudloupe. Aev pabaivoupe OTL dev
epapuoloupe», avagepet o (dlog ato £pyo Tou «<How we learn». Baolkeég apxeg tTng pebddou eival o
BlwAaTIKAG XapaKTAPAg, N autevepyela Tou nawdlol kat n cuvepyacia avdueoa ota nawdld kat oToug
eknadeuTtikoug. (Helm & Katz, 2002).

210 ouvEDPLO Ba MapoucLacToUV TA AMOTEAECHUATA £PEUVAG PEIKTWY PEBGdWV (TTOGOTLKN KAt TIOLOTIKN), N
orola dleEdyBnke otnv Kdrmpo amnd to 2023- 2025 kat okomo eixe va dlepeuviioel Tnv Unapén oyewv g
MpoodeuTtikriq Exknaideuong ota Anpotikd ZxoAeia Tng Kumpou kat edikdTePa NG pebddou Project, kabwg
KaL TLG amOYELG TWV EKTIALOEUTIKWY YLa TLG BAOLKES ApXEQ KAL TIPAKTIKEG TNG. ZUpuwva PE Ta
anoTeA£opaTa TNG €peuvag, ol ekmatdeutikol Tng Kumpou €xouv BeTik otdon yla T yebodo, dlabgTouv
OXETIKEG YVWOELG YLa AUTHY, TNV e@apuolouv Kal avayvwpiCouv Ta MAEOVEKTHUATA Kal TLG QUGKOAILEG TNG
e@apuoynig t™G. TEAog Ba oulntnbel n duvatdéTnTa ePapuoynig TNG HeBAdou, amnd To GUVOAO TwvV
EKTIALOEUTLKWY WG KABNUEPLVH TIPAKTLKY.
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16:30 - 17:50 | MORPHOU HALL
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16:30 - 16:50

A case of Inclusive Literacies through the COSDIA (Collaborative
Storytelling for Disability Awareness) Project

M. Pieridou’, N. Stylianidou', H. Phtiaka'
'University of Cyprus, Department of Education, Cyprus

The COSDIA (Collaborative Storytelling for Disability Awareness) project, funded by Leventis Foundation,
University of Cyprus, positions creative writing as both a means of knowing and a vehicle for knowledge co-
construction. Grounded in an inclusive pedagogical framework, COSDIA brings together interdisciplinary
fields, including Disability Studies, Creative Writing, Media and Digital Literacy, and Drama Education, to foster
disability awareness through collaborative storytelling. Central to this project is the COSDIA curriculum,
designed to challenge dominant narratives surrounding disability and to promote reflective and inclusive
literacy practices among both disabled and non-disabled participants.

The two-year project took place in Cyprus and sought to explore fifteen student teachers’ and teachers’
journey through disability awareness and the potential opportunities and challenges of collaborative story
writing, with a focus on the co-creation of participants’ own stories and/or fairy tales about disability. The
project’s implementation phase was conducted in informal and nonformal learning spaces which emphasized
dialogic, participatory engagement. These were both online and face to face, and included interactive
workshops, guest talks by experts in the fields of drama and education, augmented reality, and creative
writing, and peer-facilitated meetings. These settings allowed for the co-creation of personal narratives and
imaginative tales that reframe disability as a dynamic and multi-dimensional identity, while supporting the
familiarisation of participants with digital storytelling tools and multimodal composition, expanding traditional
definitions of literacy and supporting diverse means of expression.

This paper focuses (a) on the theoretical underpinnings of the COSDIA approach and curriculum, informed by
inclusive and critical literacies, and (b) showcases how collaborative storytelling can serve as a powerful tool
for inclusive practice and professional development. Preliminary findings indicate the project’s significant
potential to foster empathy and reflexivity, disrupt ableist assumptions, and support inclusive teaching
practices.
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16:50-17:10

Feasibility of Auditory and Visual Processing Measures in Young Children
at-risk for Dyslexia

M. Martens"? M. Mancarella”®, M. Vandermosten®, J. Wouters®, P. Ghesquiére'

'KU Leuven, Parenting and Special Education, Faculty of Psychology and Educational Sciences, Leopold
Vanderkelenstraat 32 - bus 3765, 3000 Leuven, Belgium

’KU Leuven, ExpORL, Department of Neurosciences, Herestraat 49 - bus 721, 3000 Leuven, Belgium

*University of Insubria, Department of Medicine and Technology Innovation, Via Guicciardini 9, Varese, 21100,
ltaly

Developmental dyslexia is a learning disorder, affecting approximately 7% of the population (Peterson &
Pennington, 2015; Shaywitz et al., 1990), and is characterized by severe and persistent difficulties in reading
and/or spelling at word level (APA Dictionary of Psychology, 2018). While traditional single-deficit models have
emphasized isolated causal factors, more recent approaches, such as the multiple deficit model (McGrath et
al., 2011; Pennington, 2006), propose that dyslexia emerges from a combination of disorder-specific and
shared risk factors. Among the most consistent findings are deficits in phonological processing (Vellutino et al.,
2004), which have been hypothesized to stem from impairments in auditory temporal sampling (Goswami,
2011, 2019). In addition, growing evidence indicates that visual attention deficits may also contribute to the
reading difficulties (Facoetti et al., 2000; Lallier et al., 2013; Stein, 2019; Valdois et al., 2004; Vidyasagar &
Pammer, 2010).

This pilot study aimed to evaluate the feasibility of five tasks designed to assess auditory and visual processing
in children at risk for dyslexia (auditory search, visual search, visual attention span, contrast sensitivity, rise
time - Gerhardstein & Rovee-Collier, 2002; Gwiazda et al., 1997; Lallier et al., 2013; Poelmans et al., 2011;
Slaghuis & Ryan, 2006; Valdois, 2022; Vanvooren et al., 2017). Thirty-two children (ages: 5-9, 20 male)
participated in this pilot study.

One visual task—the contrast sensitivity task—requires presentation in a dark room or under strictly controlled
lighting conditions. To avoid testing young children in dark, unfamiliar rooms, we explored the use of a virtual
reality (VR) headset as an alternative. VR allowed precise control of lighting while maintaining a familiar and
engaging environment for participants, as show in previous research (Addab et al., 2024; Ellerton et al., 2023;
Meyns et al., 2017). Results will be presented at the conference.
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17:10-17:30

Capturing Early Heterogeneity in Dyslexia: Literacy-Related Cognitive
Abilities in Pre-Readers

E. loannidou', M. Martens"?, S. Kellens', M. Vandermosten®, J. Wouters?, P. Ghesquiére'

'KU Leuven, Parenting and Special Education, Faculty of Psychology and Educational Sciences, Belgium
KU Leuven, ExpORL, Department of Neurosciences, Belgium

Developmental dyslexia is a neurodevelopmental learning disorder characterized by severe and persistent
difficulties in reading and/or spelling, affecting approximately 7% of the global population. Although it is widely
recognized as a multifactorial phenomenon, its heterogeneity remains insufficiently understood, particularly
during the pre-reading phase. This understanding is a vital step towards to more targeted and early
interventions that increase the effectiveness of the provided interventions.

The current longitudinal study aims to capture early heterogeneity in dyslexia from pre-reading to the initial
phase of reading acquisition using a comprehensive test battery to assess the core early literacy skills,
including letter knowledge, phonological awareness, working memory, rapid lexical access, and non-verbal
intelligence.

For this purpose, participants with and without risk of dyslexia will be assessed at three time points—end of
kindergarten, end of Grade 1, and end of Grade 2—on literacy-related cognitive abilities. In this paper we will
present the pre-reading data from 32 participants that have been collected in 2025. The test battery consists of
the following standardized tests: Letter Knowledge, Phoneme Identification, Corsi Block, Non-word Repetition,
Phonemic Awareness, Rapid Automatized Naming, and Raven’s Progressive Matrices. The presentation of
these data will offer valuable insights into the development of early literacy skills, and their impact on later
reading acquisition. Such knowledge can strengthen educational practices and equip individuals with the skills
needed to navigate the diverse communities in contemporary society.

Funding
This work is part of a larger project, which is funded by KU Leuven internal funds [C14/24/146]
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Enhancing Financial Literacy for People with Disabilities: A Catalyst for
Economic Autonomy and Social Inclusion

|. Makris"?, D. Makri®*

'Secondary Special School, Directorate of Secondary Education of C Athens (West Athens), Greece

®High School of Pedagogical and Technical Education, Athens, Greece, Pedagogical Department, Greece
*Directorate of Secondary Education C Athens, Director, Greece

*High School of Pedagogical and Technical Education, Athens, Greece, Pedagogical Department,, Greece

The development of financial literacy is crucial for an individual's full participation in a modern economy.
However, people with disabilities (PWDs) often face significant barriers to accessing financial knowledge and
services, which limits their economic independence and social inclusion. This paper argues that financial
literacy, when approached as a transformative social practice, can act as a catalyst for greater economic
autonomy among PWDs. To explore this, a qualitative research approach was employed, consisting of a semi-
structured interview rubric. The study involved a sample of 30 students with disabilities at a special education
school, aiming to identify their current level of financial knowledge, their experiences with financial services,
and their specific needs and challenges. Preliminary findings reveal a significant gap in foundational financial
knowledge among the participants. The analysis highlights key challenges, including limited access to
traditional and digital banking services, the complexity of financial terminology, and the higher cost of living that
PWDs often face. The participants expressed a strong desire to learn more about money management,
expressing a preference for educational tools that are accessible, interactive, and tailored to their needs. The
findings underscore the necessity of a shift from a skill-based approach to a practice-oriented one, where
financial literacy is integrated into educational and social contexts. The study proposes concrete
recommendations for stakeholders, including the development of specialized and accessible financial
education programs, the use of inclusive technologies (e.g., Al-powered financial assistants, voice-activated
banking apps), and the implementation of policies that remove financial barriers. By fostering financial literacy,
we can not only enhance the economic well-being of PWDs but also promote a more inclusive and equitable
society.
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16:30 - 16:50

Two Distant Cousins? The Convergence of ELF and Hellenistic Koine
Greek on Style and Rhetoric in Academic Literacy

D. Veljanovszki'

"Ludovika University of Public Service, Department of English and German Studies, Istvan Nemeskurty
Faculty of Teacher Training, Hungary

Somewhat contrary to Crystal's (1997) predictions, the evolution of English as a global language is far from
unification: Not only linguistic forms seem to be distributed on a literary - indigenised/vernacular continuum but
styles and rhetorical structures as well. As Mauranen (2009) suggests, Academic English as a Lingua Franca
is marked by a not-specifically Anglo-American rhetorical structure, being more reflective of patterns of logic
rather than any particular cultural orientations. Since English is not the first language in the world to have
become a lingua franca, it is worth looking at a period in the history of western civilisation roughly two millennia
ago and explore how Koine Greek, another highly internationalised language, developed its own unwritten
rules and requirements on style and rhetorical structure in academic literacy. Expanding on observations about
the fachsprach applications of Ancient Greek by Kim (2010) and Schironi (2010), Colvin (2009) and Willi
(2003), the proposed paper provides a brief report on the author's on-going contrastive rhetorical analysis of a
selected sample of academic prose in English and Koine Greek with special emphasis on hierarchical
structure (cf. Mann and Thompson, 1988) and thematic structure (cf. Lautamatti, 1987). It is argued that, apart
from clarity, neutrality and transparent organisation, the Koine Greek of 2nd-century BC philosophical,
grammatical and technical texts shared a number of features with modern ELF academic prose: a set of largely
identical principles guiding stylistic and rhetorical choices.

Page | 190



16:50-17:10

Reading habits of adult monolinguals vs. multilinguals under consideration
of sociodemographic and psychological variables

E. Zaretsky', B.P. Lange®

"Marburg University Hospital, Phoniatrics and Pediatric Audiology, Germany
?|U International University of Applied Sciences, Berlin, Department of Social Sciences, Germany

Introduction.

Reading habits may vary depending on a number of sociodemographic and psychological variables including
age, ethnicity, and personality traits. Among other things, city inhabitants tend to read more than inhabitants of
rural regions, highly educated people read more than those with a low educational level. However, possible
associations between mono- vs. multilingualism and reading habits have been neglected in the previous
research. In the current study, a sample of adults speaking between one and five languages was analysed
regarding their reading habits.

Methods.

A sample of 933 adults (18-83 years) speaking English (n = 307), Russian (n = 282) or German (n = 344) as
first languages was analysed with univariate and multivariate methods regarding reading habits, under
consideration of sociodemographic and psychological characteristics (Big Five).

Results.

Compared to monolinguals, multilinguals (including bilinguals) had to read and write more at work, they wrote
more often books and articles. However, multilinguals read any literature except newspapers and journals less
often than monolinguals and they would not read more if they had more time. Multilingualism showed the
strongest association with very good (self-perceived) language abilities. Multilinguals were more often women
than men, more often sociable than reserved. Germans were more often multilingual than English- and
Russian-speaking participants. No associations were found between multilingualism and educational level or
income.

Discussion.

Multilinguals do not read more than monolinguals, their educational level and income are not above average.
At leisure people speaking 2+ languages read less than monolinguals, although they (a) have to read and write
a lot at work, (b) like to write stories, poetry etc. Thus, people who write books and articles at work are the
same ones who avoid reading books and articles at leisure. Multilingualism does not presuppose affinity for
reading, in spite of (self-perceived) above-average linguistic abilities.
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Multiliteracies in Constrained Contexts: EFL instruction in Prison Second
Chance Schools in Greece

D. Christoforou', A. Giannakou', E. Karavas'
'University of Nicosia, TESOL, Cyprus

While literacy and multiliteracies are increasingly central to adult and language education, their role in prison-
based EFL instruction has received limited scholarly attention. Incarcerated learners present highly diverse
linguistic, educational, and psychological profiles, yet little is known about how instructors design activities that
foster participation, motivation, and multiliteracy skills in such constrained environments. The multiliteracies
framework, introduced by New London Group (1996), broadens traditional literacy to encompass linguistic,
visual, digital, and intercultural modes of meaning-making and provides a valuable framework for addressing
the complex and diverse needs of incarcerated learners. This study focuses on Greek prison Second Chance
Schools (SCSs) with the aim to examine EFL instructors’ views, experiences, and practices regarding the
Curriculum of English literacy explicitly grounded in the multiliteracies framework. The sample included EFL
instructors working across all 13 SCSs in correctional institutions in Greece. Adopting a qualitative approach,
the study was conducted in two phases: a) a preliminary study using a questionnaire distributed to 16 EFL
instructors and b) classroom observation conducted to 4 EFL instructors. The findings indicate that although
EFL instructors believe that the Curriculum of English literacy is very useful with engaging topics, aligning with
the multiliteracies framework, they believe that it does not adequately address the specific educational and
motivational inmates’ needs. The study underscores the need for a curriculum that is flexible, motivating, and
responsive to inmates’ diverse learning needs.
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